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Abstract 
This action research was carried out in the public school “Ciudadela Educativa de Bosa” 
in Bogotá, with eighth graders, during 2015. This study proposes the design and implementation 
of a strategy based on students’ personal narratives as a way to enhance students’ written process 
in English.  
This study presents a proposal focused on writing as a way to promote students’ 
expression, transcending its use at school as a mechanical instrument to develop academic 
assignments, to a mean to communicate students’ experiences. For this study, the text is 
understood as a unit with a complete sense that allows students to express their inner voice and 
their vision about the world. 
Researchers analyzed the influence of personal narratives theory in students writing 
process to develop the proposal applied in two phases. In the first one, general aspects about 
writing as a mean to communicate and share ideas about the world were presented. In the second 
one, students began to write their narratives following the stages proposed by researchers. 
The collected data was obtained through the researchers’ analysis of the students’ 
artifacts, the process of writing and the perceptions of the participants during the implementation 
of the proposal. It was evidenced that students enhanced the English writing learning process 
when it was emphasized on the expression of experiences in life and the process developed to 
produce students’ texts. 
 
Key words: English writing process, personal narratives, writer’s inner voice. 
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Resumen 
Esta investigación acción fue llevada a cabo en el colegio público “Ciudadela Educativa 
de Bosa en Bogotá, con estudiantes de grado octavo, durante el año 2015. Este estudio propone 
el diseño e implementación de una estrategia basada en narraciones personales de los estudiantes, 
como una manera de fortalecer el proceso de escritura en inglés de los estudiantes. 
Este estudio presenta una propuesta enfocada en la escritura como una forma de 
promover la expresión de los estudiantes trascendiendo su uso en la escuela como un instrumento 
para desarrollar actividades académicas como un medio para comunicar las experiencias de los 
estudiantes. Para este estudio, el texto es entendido como una unidad con sentido completo que 
permite a los estudiantes expresar su voz interior y su visión acerca del mundo. 
Los investigadores analizaron la influencia de la teoría de las narrativas personales en el 
proceso de escritura de los estudiantes para desarrollar una propuesta aplicada en dos fases. En la 
primera aspectos generales acerca de la escritura como un medio para comunicar  y compartir 
ideas  acerca del mundo fueron presentados. En la segunda, los estudiantes escribieron sus 
narraciones siguiendo las etapas propuestas por los investigadores. 
Los datos recolectados fueron obtenidos a través del análisis de los escritos, el proceso de 
escritura y las percepciones de los participantes durante la implementación de la propuesta. Se 
evidenció que los estudiantes fortalecieron su proceso de aprendizaje de la escritura cuando este 
fue enfatizado en la expresión de ideas y el proceso desarrollado para producir sus textos. 
Palabras clave: Proceso de escritura en inglés, narrativas personales, voz interior del 
escritor.   
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graders at CEB. 
To continue with, the content of the research chapters is presented. 
The first chapter was a revision and analysis of the theoretical foundations that are 
relevant for this study such as writing concept, the process of teaching writing in English, 
characteristics of personal narratives and the linguistic text.  
The second part involved the description of the proposal origins, the population that 
participated in the research, the sessions included in the phases developed during the intervention 
and researchers’ observations about the investigative process. 
In the third chapter, the impact of the proposal based on personal narratives was analyzed 
through the writing process. Researchers took into consideration the macrostructure and 
superstructure of students’ narratives as well as the stages developed by them in order to 
elaborate their texts.  
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The last part of this paper deals with the conclusions generated as the result of the data 
analysis before and after the proposal application, the perceptions of the population, the 
researchers’ observations and reflections.  
Through the development of this study, it was evidenced that students enhanced their 
English writing through the elaboration of narratives based on their own experiences. They 
accomplished to express their inner voice and their vision about personal situations through a 
well-structured text in which they communicated a message. 
The application of the proposal allowed researchers to transform the way to teach and 
evaluate writing. The narrative analysis was emphasised on the text as a global unit of sense 
regarding its macrostructure, superstructure and the process developed by students to achieve a 
meaningful learning of writing. 
Researchers presented the proposal in the area’s meeting in order to explain the 
characteristics of the proposal and the gathered results to be included in the syllabus. Researchers 
expect that the strategy based on students narratives can be applied in other groups or grades 
fostering communication in English of CEB students through writing.  
This research consolidated opportunities to know different aspects about the students’ 
lives improving communication.  Narratives also changed the way how teachers perceived 
students and their relationship with them, fostering opportunities for personal interaction. 
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Introduction 
From the beginning of human history, the interest of men in communicating their ideas 
and perceptions about the world made the development of language necessary. However, the 
spoken language was not enough; men needed to perpetuate their knowledge about experiences, 
thoughts, feelings and emotions. As McCormick (1994) claims, human beings have the profound 
necessity to capture their experiences through writing.  In consequence, writing appeared as an 
instrument to share with others and to keep a record of each experience not just through the oral 
tradition.  
Written language appears as a system of symbols that was created by men to express and 
to preserve knowledge. As Brookes and Groundy (2002) says “Writing allows us to transcend 
time or space” (p. 3). However, this is not the only function of writing, this skill is important 
because the societies grow larger and more industrialized; then, to write and read became 
fundamental in order to be successful in the bureaucratic organization and in education. 
According to Harmer (2007), children acquire spoken language naturally because of 
exposure, while on the contrary; they require a conscious learning process to get the ability to 
write. For that reason, usually teaching writing is carried out by teachers in the school.  The fact 
that writing requires a teaching process has made that people are interested in studying its 
teaching, developing strategies that facilitate the procedures, to foster strengths and to solve the 
difficulties related to that process.  
This research study was developed by two English teachers who work in Public schools 
in Bogotá. The first one got her degree in Basic Education with Emphasis on Humanities and 
Languages. She works with children of elementary level at Próspero Pinzón School. The second 
teacher got her degree in Basic Education with emphasis on English as a Foreign Language and 
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works with teenagers of eighth grade at Ciudadela Educativa de Bosa School. (To effects to this 
project, it is named CEB), a public institution located in Bogotá at seventh locality in the 
Porvenir Reservado neighborhood. 
The School Ciudadela Educativa de Bosa was selected at random to carry out the project. 
There, students of eighth grade have three hours of English class per week. Before the proposal 
implementation, in those classes, English teachers developed activities in which they explained 
grammar topics; then, they made an activity to put into practice what they have presented such as 
readings with questions about the text and sentences to complete (Appendix A).  
At the end of the class, generally, English teachers answered students’ questions about 
the activity and the proposed topic. The corresponding clarifications were done to the entire 
group on the board. It was evidenced that the English class at CEB is focused on grammar rather 
than on the development of the other communicative skills. 
The population of this study was selected randomly from eight groups of eighth grade at 
CEB. The group 801 had thirty eight students, twenty three girls and fifteen boys from eleventh 
to thirteen years old. The school evaluation scale grades from 1.0 to 5.0 and it has four levels 
(low, basic, high and superior), as follows: 
LEVEL GRADE 
Low 1.0  -  2.9 
Basic 3.0  -  3.9 
High 4.0 -  4.5 
Superior 4.6 -  5.0 
Figure 1. Evaluation scale at CEB 
According to that scale, during the first and second term of 2015, the majority of the 
students of 801 got basic level of English (first term, 24 students and 22 students in the second 
term), 10 students had low level during the first and second term, a few students got high level 
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(first term, 4 students and second term, 6 students) and any students obtained superior level 
during those terms (Appendix B).  
Bearing in mind the previous results, researchers concluded that in the first and second 
terms of 2015, students did not get the level expected by the school in the syllabus of that grade. 
In spite of the fact the majority of them approved the subject; they actually could not 
communicate through the use of the foreign language in oral and written way. Students had 
difficulties to understand instructions, texts or conversations, to interact with partners and 
teachers, to answer simple questions and to express their ideas in English. It can be concluded 
that students’ grades did not demonstrate the real knowledge of English that students had. 
In eighth grade, teachers followed a process in which students had to develop some 
activities such as creation of sentences using the grammar tense studied during the term, filled in 
the gaps based on sentences given or readings suggested related to the topics proposed in the 
syllabus of the level.  
When students do not approve the subject, the school has English leveling activities, at 
the end of the term, in order to students achieved a basic grade in the academic term. Besides, at 
the end of the year, the school has as a rule to make English leveling activities to guarantee 
students approval when they did not reach the achievements proposed in the syllabus.  
  In consequence, it was necessary to consider the way the English learning process is 
oriented by teachers at CEB in order to improve students’ performance to reach the achievements 
proposed for eighth graders in the English syllabus of the level for those terms:  To use the 
vocabulary learned in class to make simple sentences and paragraphs. To describe past events 
using vocabulary and simple sentences in written and oral way as it can be seen in the syllabus 
(Appendix C).  
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With the objective to know the causes of the students’ low results, their interest in 
learning English, their perception about the importance of learning it and their ability and 
preferences about the activities developed in the English class, according to each skill, a survey 
was applied to the thirty eight students (Appendix D).  
  Based on the information gathered in the survey, it was evidenced that, on one hand, 
thirty five students like to learn English. Besides, thirty six students consider that learning 
English is important nowadays. Thirty seven students considered it as an important knowledge to 
their future academic and labor life. Researchers considered important to clarify the reasons 
because of students get low results whether they had a favorable opinion about English and the 
relevance of it for their lives. 
 On the other hand, about the preference for the activities developed in class in each 
communicative skill, nineteen students preferred doing written activities in class.  However, 
thirteen students said that they considered writing as the most difficult skill to learn in English. 
 Bearing in mind that students’ opinions were contradictory when they said writing was 
the most difficult skill but they were interested in developing activities related to that skill, 
teachers had an informal interview with five students (selected at random) in order to clarify 
those aspects (Appendix E).  
In that interview, researchers of this study asked students about their opinion related to 
the learning of English according to their experience during their academic life at school, they 
said they liked it. Then, they were questioned about the reasons of their low academic results. 
Students stated they did not understand the instructions given in English; they liked listening to 
English music as a hobby but not as a learning activity. They did not like to speak in English 
because they felt ashamed. 
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 In addition, students confirmed they prefer receptive skills (listening and reading) 
because during the class activity their weaknesses are not perceived by their partners while their 
mistakes in the productive skills (speaking and writing) are evident to them. Finally, they said 
they did not want to write about topics proposed by teachers because they had written about the 
same topics during the English lessons through the different grades at school (Appendix E). 
Based on the observations of the academic results during the first and second term of 
2015, the analysis of the survey and the aspects mentioned by students in the interview about 
their weaknesses and strengths in listening, writing, reading and speaking according to their 
personal criteria; researchers realized that they did not know the performance of students in each 
communicative skill. 
At CEB, the evaluation of the students’ performance in each term is obtained through 
grades based on class work and exams where students solved multiple choice questions, 
exercises to fill in the blanks or answer questions about a text in order to bring a general grade in 
which students’ performance in each skill could not be perceived. For that reason, researchers 
designed and applied a diagnostic test to acquire information about that aspect (Appendix F).  
The test had four parts listening, speaking, reading and writing. The results of the test 
showed that the skills in which students got better marks were reading and listening while the 
lowest grades were on speaking and writing skills. The outcomes of listening, speaking and 
reading were not explained in a detailed way because they were not the research object of this 
study, researchers referred to writing because it was the skill that presented more difficulties for 
students of 801 at CEB.  
In the written part of the test, students had to describe their last weekend. They were 
provided with instructions about length (five lines), time (20 minutes), and vocabulary related to 
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the topic that was practiced in a previous class. Taking into account that the achievements 
proposed in the CEB eighth grade syllabus did not include criteria to evaluate the writing skill 
(Appendix C), the paragraphs were analyzed based on aspects proposed by Harmer (2007), 
related to form such as ideas organization, cohesion, use of vocabulary, punctuation, spelling, 
length of the text and use of grammar tenses, in that case past tense; in order to know the level of 
knowledge that students had about them. 
In the analysis of the written exercise, researchers observed that students had difficulties 
to express their ideas through writing. Students wrote isolated sentences or words about the 
proposed topic (my last weekend). The majority of the texts were very short and difficult to 
analyze according to the arranged criteria because items such as coherence, cohesion, 
punctuation did not appear in those texts (Appendix F). 
In addition, researchers found that students did not express complete and clear ideas, they 
had difficulties to organize main and secondary ideas, they wrote sentences without connection, 
they did not know how to write some words related to the proposed topic and they use wrong 
grammar tenses (Appendix F). Researchers concluded that they must promote students’ written 
expression of ideas and give them tools to write according to their needs and learning pace.   
 Researchers reflected about the reasons of the low results of the written part of the test 
and they took into account the interview in which students said that they preferred written 
activities because they had the opportunity to prepare, reflect, correct and change the way to 
express their ideas while speaking requires fluency to communicate thoughts, knowledge about 
vocabulary, good pronunciation, instant interaction with other speakers and they also said that 
when they developed a written exercise they had support from the teacher, dictionaries and lists 
of verbs while the immediacy of speaking did not allow the use of those resources. 
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 Students also said that it is not possible to correct mistakes after speaking; they felt 
embarrassed when they had to face reactions of the audience at the moment of express orally in 
English and for that reason they avoided to speak in the English class activities (Appendix E). 
Researchers considered they could take advantage of the positive perceptions that students had 
about writing and the opportunities of learning that can emerge from the weaknesses to 
overcome the difficulties that students presented about that skill. 
As a consequence of the aforementioned students’ claims about writing, the results of the 
survey and the interview in which students expressed their predilection for written activities, 
(Appendix D and Appendix E) researchers felt motivated to reflect about the activities developed 
in the classroom. In that reflection it was evidenced that nowadays at CEB, the English learning 
process has been developed without considering those interests, needs, expectations, lacks and 
difficulties expressed by students.  
In addition, researchers analyzed that at CEB writing is seen as an instrumental factor in 
the learning process used to take notes, to answer questions about English texts read in the class 
and to do grammar activities instead of as a mean to express ideas, thoughts, experiences and 
feelings ignoring the possibilities that written language gives to human beings to make known 
their vision about the world.   
Due to that reflection, researchers realized that the English teacher of eighth graders at 
CEB, needed to change the way to develop the written process in the class, to find strategies to 
enrich the English teaching practice and through it, giving students better tools to improve 
writing in English. 
After revising and analyzing some possible alternatives to develop the written skill, 
narratives are proposed by different authors such as Nash (2004), Gornick (2001) Woods (1987, 
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cited in Nash, 2004), as a written mean to promote students expression of their inner voice, their 
vision about the world and to share their experiences in a written way. In addition, students (that 
are the population of this study) claimed they wanted to write about aspects according to their 
preferences or related to their lives instead of writing about topics proposed in the English class, 
focused only on grammar tenses and structures (Appendix E). 
 On the other hand, researchers considered that fostering writing could contribute on the 
development of the other communicative skills and the performance of students in the foreign 
language class. As Goodman (1986) says, writing takes part of a whole process of 
communication because it is directly related to productive skills like components of language as 
a human communicative ability.  
Taking into consideration the importance of guiding the learning process to the interests 
and particular needs of the students about the writing skill (Appendix D and Appendix E) and the 
necessity to enrich that productive skill in the English class, THE SCIENTIFIC PROBLEM of 
this research was stated as the necessity to enhance the writing English process of eighth graders 
at CEB. Based on it, researchers of this study formulated the following SCIENTIFIC 
QUESTION: How personal narratives could enhance the English writing learning process of 
eighth graders?  In consequence, the OBJECT OF STUDY was the English writing process and 
the FIELD OF ACTION was English writing process through narratives with eighth graders. 
The MAIN OBJECTIVE of this research was to enrich eighth graders English writing 
through a strategy based on students’ narratives.  
Consequently, to reach the general objective, researchers of this study considered 
necessary to establish the following SPECIFIC OBJECTIVES in order to enhance students 
writing in English:    
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1. To identify the theoretical foundations that support the research.  
2. To design and implement a strategy based on written personal narratives to give a  
solution to the need found. 
3. To analyze the final results and evaluate the strategy.   
 To accomplish the previous research objectives, we posed the following TASKS:   
1.  Identification of the theoretical foundations that support the research.  
2.  Design and implementation of a strategy based on written personal narratives to give a 
solution to the need found. 
3. Analysis of the final results and evaluation of the strategy. 
 
Several PREVIOUS STUDIES were consulted by the researchers in order to wide their 
knowledge about English writing process and personal narratives.   
On one hand, an article written in Israel by Abu Rass (2006) about the design of a reading 
and writing course for first year students of EFL in Beit Berl College.  It was a collaborative 
strategy that helped elementary students to improve their English writing considering that before 
the implementation of the study, they were exposed to the grammar rules and structures but they 
did not have the opportunity to express their ideas through English. According to that author, 
learning from students’ partners encourage students to be aware of their difficulties and the 
weaknesses of their partners in writing.   
The researcher affirmed that students enjoyed taking the course. The activities helped 
students to promote their writing as it was evidenced when the researcher made a comparison 
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between the first written activities and the last ones assigned to the students bearing in mind 
content, organization, and mechanics. At the end of the research, students wrote a free writing 
during five minutes in the class, related to the texts  that they read they did and they had to 
associate those readings with experiences lived in their contexts.  Students reported that they 
could see their progress because they could express simple ideas in a written form. The 
researcher said that students could improve their writing through a collaborative strategy; 
considering that, they reached to write a text with introductory and concluding paragraphs using 
transitions and conjunctions to express their ideas. 
On the other hand, in a doctoral thesis written by Henao (2004), the author was worried 
about the difficulties of his secondary students related to their reading and writing process. He 
developed a research from 1992 to 2002 in a public school in Medellin, Colombia. That author 
used a strategy centered in free writing taking into consideration the students’ opinion and 
developing writing worksheets which were integrated to the school curriculum. The researcher 
concluded that personal writing direct students to complete processes of their own education that 
they cannot achieve through functional writing. Those aspects were: improvement of 
communication, human growing and awareness of writing. In addition, Henao (2004) had the 
objective to change writing as an academic instrument used to learn other subjects carrying out 
students to develop more complex processes of socialization through writing.  
Besides, Santana (2008) in an undergraduate thesis carried out in Bogotá, Colombia 
mentioned that elementary students had problems in writing during English lessons because they 
wanted to express experiences but they did not have a good management in vocabulary and 
grammar. For that reason, that researcher considered that applying strategies based on life 
experiences allowed teachers to share and socialize their own experiences, to increase the 
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possibilities of communication among students and teachers changing the traditional practices 
and favoring written and oral processes. Students expressed their experiences, ideas and 
emotions through writing in English and at the end of the process, they could write a coherent 
paragraph, they used punctuation, capital letters, connectors and they communicated a complete 
message. 
In addition, Montealegre (2010) carried out a research in Bogotá, Colombia. He applied a 
strategy based on life experiences in order to improve high school students speaking, reading and 
writing competences in mother tongue to achieve better levels of communication. He stated that 
the strategy based on life experiences was a way to work with other subjects in an 
interdisciplinary form, as an opportunity to know students’ lives (who they are, how their family 
is) in order to contribute (with elements of communication) to form students as better citizens 
and insert them in high competences of speaking, reading and writing changing the pedagogical 
practices. The researcher concluded it was necessary to create strategies with the intention of 
promoting communication to increase the opportunities to know students’ experiences and to 
value their feelings, their grief and happiness because those aspects influence their learning 
process.  
Finally, Clavijo (2000) developed a research project with forty students of a university in 
Bogotá (Universidad Distrital Francisco José de Caldas), it integrated theories about reading and 
writing processes to contribute to understand how teachers’ life stories were a relevant part of 
their pedagogical knowledge. Besides, she claimed that life experiences strategy could be useful 
to focus the conception of the school on a cultural and social occasion for learning. The 
researcher of that study made reference to the relevance of the relationship between teachers’ life 
stories and teaching as an element of reflection. 
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Considering the studies previously mentioned about the writing process, researchers of 
this study, proposed to develop a strategy based on personal narratives with students from the 
school CEB (Ciudadela Educativa de Bosa). This proposal expected to enrich the English written 
skill in order to contribute establishing a closer communication between students and teachers 
increasing the English knowledge of eight graders. According to Gornick (2001) and Nash 
(2004), in personal narratives the voice is an instrument of reflection about us, our own 
experience, and a way to change the model of thinking from an objectivist way to a subjectivist 
one to share our own vision of the reality and at the same time, to promote writing. 
To capture the inner voice of the writer, researchers of this project developed a research 
framed in the interpretive paradigm and the qualitative approach. According to Meza (2002) the 
interpretive paradigm involves the comprehension of the internal relationship between the 
researcher and the topic under study.  
In addition, Elgueta and Palma (2011) claim that the interpretive paradigm focuses on the 
study of the human action and people perceptions about the world; that is to say, the perception 
of people about the world is more relevant than establishing generalizations. The authors state 
the major objective of this paradigm is observe, interpret and explain what occurs to the 
individual in his or her particular context.  
During this proposal, researchers of this study applied a strategy based on students’ 
needs, interests and personal narratives to observe the influence that it had in students’ English 
writing process and to describe students’ perceptions during the implementation of the study.  
To achieve this objective, the collected information was obtained through qualitative data 
collection instruments (survey, interview, diagnostic test and students’ artifacts).  As Burke & 
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Christensen (2012) mentioned, the qualitative data collection has several objectives:  to get 
detailed information about the topic, to have a direct contact with people situations that required 
being researched and attending the changes on the process.  
This research proposal was developed following the criteria of the action research design.  
As Kemmis and McTaggart (1988, cited in Nunan and Bailey, 2002) affirmed, action research 
has three main characteristics: first, the participation in the research is carried out by people 
involved directly in the process. Second, this research is collaborative. Third, it is focused on 
changing things. In the case of this study, researchers and the population under study were active 
participants in the English learning process, emphasizing in writing.   
In addition, Kemmis and McTaggart (1988) proposed the following stages to carry out 
Action Research: plan, act, observe and reflect. In the case of this study, those stages were 
developed in the following way: first, the problem statement was established through empirical 
methods as observation, surveys, an interview and a diagnostic test. Analysis and reflection 
about the current situation through the application of the empirical method to collect initial data 
related to the characteristics of the problem.  Second, the construction of the theoretical 
framework through a critical literature review about writing learning process and personal 
narratives using the historical method. Third, the design and implementation of the proposal. 
Fourth, analysis related to the impact of the proposal, conclusions and references.   
This research intended to contribute to the learning process of English at CEB School, 
guiding English writing learning to go beyond a mechanical tool towards its main objective, 
which is the communication and expression of ideas. One of the main contributions of the study 
would be the reflection about teachers’ practices, the form to conduct the writing learning 
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process of students in order to redirect the process becoming the English class into an 
opportunity to share the inner voice of the student throw the foreign language use. 
 Another contribution of the present study would be the collection of students’ 
perceptions when they wrote about their experiences through writing in a foreign language, as an 
opportunity to generate self-reflection, communication and to adapt the English teaching writing 
strategies to students’ needs and interests. Those opinions of students also afford to understand 
their vision about their own learning process and to analyze the impact of personal narratives on 
the enrichment of the learning process. Finally, this research attempted to contribute as a 
framework to develop future researches about teaching of writing.  
Concerning the way this research project is organized, there is an introduction where the 
description of the problem, the population context, the research question, the objectives and the 
tasks are pointed out. Besides, there are two chapters; the first one is about the theoretical 
framework that supports the project. The second chapter is related to the design, implementation, 
and the analysis of the data collected in the development of the research proposal. Finally, 
conclusions, findings, recommendations and references are shown.  
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1. Theoretical framework  
In this chapter, some concepts of writing are considered in order to construct the 
definition of it for this study. After that, the reasons to teach writing (Harmer, 2007 and Byrne, 
1988) are analyzed as well as the perspectives to teach writing in English as a foreign language 
(Byrne, 1988). Thereafter, there is an overview about the process proposed to teach writing by 
Broughton (2003), Harmer (2007), Hayes and Flower (1980), Bereiter and Scarmadalia (1987) 
and White and Ardnt (1991). Then, the definition and characteristics of personal narratives are 
presented. Finally, the linguistic text is considered as a strategy used to analyze written 
productions beyond words and sentences focusing on the text as a whole with a complete sense.  
1.1. Writing:  an instrumental practice or a cognitive activity of expression 
To begin with, writing has been defined from many perspectives by different authors. The 
first is focused on writing as a mechanical practice and the second as a mean of expression. For 
researchers, it was important to consider those differences taking into consideration the strengths 
and weaknesses of those perspectives in order to construct their own definition of writing that 
attempt to the students’ needs after analyzing students’ English learning process.  
Regarding writing as a mechanical practice, Brookes and Grundy (2002) have defined it 
as a simple representation of the spoken language through the use of symbols.  In the same way, 
Meek (2004) states that written language simply represents the spoken language visually, or 
practicing handwriting and copying exercises from a book.  
In addition, Byrne (1988) states that when people write, they use graphic symbols: that is, 
letters or combinations of letters in relation to the sounds produced when a person speaks. 
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Besides, writing can be understood as the act of forming these symbols:  making marks on a flat 
surface of some kind. In this regard, Ferrandez (1985) affirms that writing is a representation of 
the world or thoughts through letters and signs traced using a changeable tool (pen or finger) in a 
surface which could change too (board, floor, air among others). 
 The previous definitions describe some of the ways as writing in English has been taught 
at CEB School for a long time. It was a starting point of the researchers’ reflection about the way 
they were directing the English writing classes there. In that school teachers have developed 
activities using writing as an instrument to answer questions about texts or to write short texts 
related to a grammar tense proposed by the teacher (Appendix G). Those activities did not take 
into account writing as a mean of expressing ideas.  
 In this regard, Cassany (1996) mentions there are two types of necessary processes to 
develop writing: 1) Basic and mechanical. 2) Intellectual and complex operations. The first type 
(in which the English writing activities were emphasized at CEB) makes reference to physical 
production of the text: code recognition, words, sentences structure, grammar and handwriting. 
The second, writing as a mean of expression (in which this study is focused), refers to mental 
processes that require reflection, memory and creativity among other abilities to create a text, 
such as selection of information, organization and development of ideas and classification of 
relevant or irrelevant information, to organize understandable and well-structured texts.  
 Besides, Cassany (1996) considers that in the schools, teachers mainly emphasize the 
writing learning on the basic and mechanical processes previously mentioned. In spite of the fact 
that statement is referring to writing in the mother tongue, researchers of this study consider it is 
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necessary to emphasize this study on the mental processes that allow constructing a text which 
transmit a clear message in a foreign language.  
 On the other hand, Harmer (2007) states that writing requires more time to think about 
what people want to express than speaking. In oral activities there is not a long period of time to 
decide what to say.  Besides, this author mentions that when someone writes, he or she keeps 
account on the ideas in his or her minds. The writer can also consult books, dictionaries, 
grammar books, among others, to find the unknown vocabulary, to correct mistakes or to clarify 
doubts.  
Writing encourages people to explore different knowledge areas, other cultures, and other 
ways to learn as they have the opportunity to think, reflect and decide what to write. It also 
provokes a development in the language knowledge and mental processes as people can solve 
problems which are placed in their minds when they are writing.  
 Those mentioned statements given by Harmer (2007) coincide with the appreciations 
stated by students in the interview that are shown in Appendix E. According to those claims, 
students prefer to go deeper on writing because they can have the opportunity to think, reflect 
and decide what they want to write without feeling intimidated at the moment of answering a 
task as it happens with speaking. Moreover, Byrne (1988) concurs with the mentioned 
perceptions of the students, when he affirms oral activities are not easy for some students while 
they feel more confident when they develop reading and written activities. 
Additionally, there are authors such as Ferrer and Pérez (2000), Cushing (2002), Hayes 
and Flower (1980), who define writing focusing on communication.  Ferrer and Pérez (2000) 
propose that writing should not be understood as series of words in a page, otherwise as the 
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organisation of ideas by means of syntax functions. Likewise, Cushing (2002) claims writing is a 
way to create meaning influenced by society and culture. Based on those assumptions, the 
development of this skill at schools has relation to a social purpose that implies the ability to 
communicate through narrations or stories because it is an opportunity to involve the students’ 
context in the learning process to generate meaningful knowledge. 
Bearing in mind the previous concepts about writing, researchers of this proposal 
constructed the definition of writing for this research as a symbolic representation of the reality. 
A way to reflect, express and share feelings, emotions, thoughts, and experiences that surround 
us through a written code as a result of a sequential process that requires to be taught.   
In this regard, as Harmer (2007) states, writing is not learnt outside an academic 
environment; it must be taught because it is not a natural skill. On the other hand, this author 
states writing is also social because it intends to represent the ideas and culture of a society to be 
kept in the tradition. Besides, writing is individual since it is a personal activity in the sense to be 
a way to self-represent the writer and his or her text. In addition, Byrne (1988) mentions some 
reasons for teaching writing in English that are going to be summarized: 
- Writing activities give students a period of calm in the class. 
- Writing provides children the possibility to work according to their own pace of 
learning.  
- Writing allows students to identify and clear up difficulties in which they are not 
aware when they develop other kind of activities. 
- Writing activities give students the possibility of personal contact and teachers 
can work with their students in an individual form. 
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- Students have the necessity to record the things they do in the classroom because 
they learn quickly although they forget quickly too. 
- Writing can provide the extra language contact that students’ need, particularly 
when there is a long period of time between one class and the next.  However it is 
important to avoid activities that became a burden. 
Researchers of this study consider the aforementioned reasons stated by Harmer (2007) 
and Byrne (1988) as relevant aspects to promote teaching writing that can contribute to the 
following aspects: 
- To direct teaching practices taking into consideration students’ pace of learning. 
- To identify particular difficulties and to know about students’ lives outside the classroom 
to foster communication, ideas expression, feelings, experiences, emotions. 
- To promote the development of cognitive processes.  
1.1.1. Perspectives to teach writing in EFL. 
To continue with, researchers of this study summarized and analyzed some perspectives 
to teach writing in EFL as well as the models of writing process in order to characterize and have 
the necessary theoretical support to design the strategy to achieve the objective of this research. 
 Teaching English writing is different from teaching other English language skills as Reid 
(1995, cited in Nunan and Carter, 2001) states. For that reason, different perspectives to teach 
writing in English as a foreign language has been proposed by authors such as Byrne (1988) who 
states that a way to analyze how writing is taught have relation to teachers’ reflection about some 
problematical aspects of the writing condition. This author establishes some approaches to teach 
writing in EFL that are going to be described by the researchers in the following way: 
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- Approach focused on accuracy. It emphasizes on controlled writing following models 
with the aim to reduce mistakes of the students’ written work. According to Reid 
(1988), students make inaccuracies when teachers permit them to write what they 
want at the beginning of their written learning process. Students can start writing 
associating sentences to write a complete text.  
- Approach focused on fluency.  For it the most relevant characteristic is to capture on 
paper the major number of ideas as quickly as possible without emphasizing on 
mistakes in order to make students enjoy that activity. Nevertheless the author states 
this approach did not find out solutions to some difficulties of students who learnt 
writing in a foreign language such as limited writing due to the obligation to write 
about a specific topic that provoked inhibition of students. 
- Approach focused on text.  It highlighted the relevance of the paragraph as the basic 
unit of written expression (p.22). That model uses different procedures in order to 
teach students how to organize ideas and construct paragraphs applying the following 
techniques: making paragraphs from clutter sentences or based on topic sentences. In 
addition that approach attempts to promote expression of students at a level beyond 
the sentence.  
- Approach focused on purpose. It attempts to show writing as a form of 
communication considering that when people write they have a reason to do it and 
they write for somebody.   
Researchers of this study considered it is important to reflect about their role as teachers, 
the way to teach writing and the impact that those practices had in students learning process. 
After that reflection, it was concluded that the approach focused on purpose could be adapted to 
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a personal narratives strategy considering that, in this study, it is intended to give students the 
opportunity to express themselves to write about their vision of the world, their dreams, 
expectations, thoughts, feelings, emotions and in that way fostering communication. 
1.1.2. Writing as a process.  
 According to Broughton (2003) teachers can structure a writing process in different 
steps, taking into consideration that it can be emphasized on the process that students develop to 
write or on the written product. This author states that there are two approaches to teach writing: 
the first one, product-oriented approach does not recognize the communicative objective of 
writing as it is focused on the final product, the coherence, error-free text, the grammar structure 
and the imitation of models. The second one, process- oriented approach recognizes that the text 
is not perfect. It is focused on drafting, redrafting a piece of work.  The writer can get 
improvement in his learning process through producing, reflecting, discussing and reworking in 
drafts of a text.  
Researchers of this study considered that it is better to emphasize writing on the process-
oriented approach rather than on product oriented one because students were immersed in a 
learning process of that skill in which they required support and feedback. At the same time, it is 
fundamental to take into account that students have different pace of learning and as a 
consequence, the writing progress can be evidenced in diverse steps and in an individual way.  
According to Harmer (2007), writing is not the same for all students; some of them can need 
more support to achieve the final version of a text while others can work on their own. Byrne 
(1988) coincides with Harmer (2007) saying that people can work considering their own pace 
when they write.   
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 Bearing in mind that at CEB School students have different pace of learning, researchers 
considered that teachers’ practices should be adapted focusing on those differences among 
students in order to favor students’ English learning process.  As Harmer (2007) says “some 
teachers may need to rethink the way in which they react to their students’ work.  In place of 
making correction to a finish version, they will need, at times, to respond to a work-in-progress” 
(pg.12).  
In regards to the work-in-progress, researchers considered to emphasize the strategy on 
the written process developed by students instead of the final text that they wrote, in this way 
students were encouraged to express their experiences. In the same way, students could share 
their work with other people and they could get feedback about their texts to have support during 
the process. As Broughton (2003) affirms, during a written process it is better to apply an 
approach based on the process, bearing in mind that teachers can be focused on the elaboration 
of a text through drafting instead of being concentrated on a perfect final product without 
considering formal correctness in the first stages of the process.   
On the other hand, Broughton (2003) proposes the following levels to structure a writing 
process: controlled writing, guided writing and free writing. Those levels orient the type of 
exercises to be put into practice in the English class. A text with gaps to be filled, a text model 
given by the teachers to be followed by students as a similar final product can be seen as 
examples of controlled composition. When teachers assess students in oral or written way, 
providing the topic and helping them to carry out the written exercise, it can be consider as a 
guided composition and a text in which the content was done by the students based on a title 
given by the teacher is an example of free composition.  
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Researchers considered important the controlled level to give models to students in which 
they identify the characteristics of the text that was going to be written. After that, researchers 
guided students’ writing process and helped them to construct their own texts in a free form, 
giving relevance to the expressed content rather than the perfection of the language (grammar 
and tenses). 
1.1.3. Models of the writing process.   
There are authors who proposed different models to structure the writing process, some of 
them are:  Hayes and Flower; (1980), Bereiter and Scardamalia, (1987); White and Ardnt, 
(1991); Hayes (1996, cited in Cushing, 2002) and Harmer, (2007). Those models were taken into 
account by researchers in order to establish which model suited to the requirements of this 
project. 
Hayes (1996, cited in Cushing, 2002) propose a model of writing process in which 
writing is a task environment that includes an assignment, the produced text, the long term 
memory of the writer as well as the knowledge of the topic, writing plans, cognitive processes. 
This model of writing includes some stages such as planning, translating, thought into 
text and the revision of the written product in an innovative way because it does not present a 
linear process. In that sense, giving students the opportunity to write developing a process is seen 
more effective than giving them models to continue in their writing activity. 
On the other hand, Bereiter and Scarmadalia (1987, cited in Cushing, 2002) propose a 
two-model process in writing.  They suggest that learning writing requires an intensive labor 
which demands a process. Those authors consider that only some people learn how to write 
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appropriately. For them, it is fundamental to establish a distinction between “knowledge telling 
and knowledge transforming” (p, 31).  
According to those authors, knowledge telling implies a similarity with an improvised 
speaking. In that case, there is not necessary to plan or revise a lot, writing is “natural” or 
“unproblematic” because it can be done by a proficient speaker of a language who has a 
complete knowledge of the writing system. Nevertheless, at CEB context, it is difficult to find a 
student with that level of speaking proficiency considering that in Colombia English is learnt as a 
foreign language. Learning writing requires of a well-structured process to achieve progresses 
that allow to communicate in an efficient way. 
Another model proposed by White and Arndt (1991) considers writing as a complex and 
cognitive process that demands an intellectual effort during a considerable period of time.  They 
suggest six procedures which can be done in the classroom in a nonlinear form: generating ideas 
(the topic, the purpose and the form of writing) structuring (the content is categorized in order to 
organize it into the text), drafting (writers made decisions about the information to be included in 
the text according to the audience that is going to read the writing),  reviewing (the author reads 
his or her texts and analyze whether it is necessary to modify it), focusing (the ideas are arranged 
considering whether they are main or secondary), and evaluating (the author is responsible to 
evaluate the writing).  
Researchers of this study consider that those stages to write are very specific and complex 
to be developed by CEB students bearing in mind their English level and the limited time that 
English class has. 
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To continue with, Hayes (1996, cited in Cushing, 2002) establishes a model of writing in 
a foreign language process based on two main parts; the task environment and the individual. 
The first part is related to the social and physical context; the social one involves the writer and 
audience environment.  On the other hand, the physical setting included the text. Hayes argues 
that technology has some influence in writing because when a writer uses a word processor there 
are differences in the planning and editing stages of the written process.   
In this regard it is fairly fundamental to clarify that Hayes’ model (1996) is focused on 
the individual instead of the requirements of the task. The author considers there are four 
components of the individual aspects of writing: working memory, motivation- affect, cognitive 
processes, and long-term memory.  This model takes into consideration phonological aspects, 
semantic memory, and it requires cognitive processes, in which the writer has to interpret, reflect 
and finally produce the text.  
Another perspective proposed by Harmer (2007) refers to aspects related to the way 
people write: First, writing is used in diverse contexts and for distinct purposes; it implies using 
writing in simple situations such as doing the shopping list in which the writer has the 
opportunity to think and reflect about the items he or she can add or change to the written text. 
Although this example does not illustrate in an exact form what a sophisticated writing is, it tells 
us how people write with an intention and to an audience although the text is simple. 
Second, the author mentions that the type of writing (a list, a letter, a story, among others) 
is affected by the content of the text. That is to say, the kind of information included in the text. 
Third, the medium which is the element used to write the text (paper, pen, computer and chat).  
However, in all cases, Harmer (2007) suggests the process that has four main components that 
26 
 
are going to be described by the researchers of this study:  planning, drafting, editing, and the 
final version.   
- Planning is a stage in which the writer decides what he or she is going to say, thinking 
about the intention of the text, the audience and the content structure of the text. Those 
aspects include the type of text, the language to use (formal or informal), the sequence of 
ideas and arguments.  
- Drafting is the part of the process when the writer produces the first version of the text. 
The number of drafts can vary depending on the writer needs. 
- Editing (reflecting and revising), in this part, the writer revises whether the message is 
clear; the ideas are correctly organized, if there are ambiguous or confusing information. 
This revision is usually made by other readers. 
- In the final version, writers make the required changes to the text be ready in order to 
present the product to the audience. 
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Figure 2. Model of writing process proposed by Harmer (2007) 
Bearing in mind the characteristics of the mentioned perspectives, the model of writing 
suggested by Harmer (2007) is selected by the researchers of this study to be developed in the 
proposal since it has a simple structure that can be easily understood by students and also 
because it can be adapted to their English level. In addition it allows the constant feedback in 
each one of the stages, and it promotes reflection.  
1.1.4. Stages of the writing process. 
To continue with, researchers of this study present the stages proposed by Oshima and 
Hogue (1998) and the perspective of Johnson (2011) to develop the process of writing. Those 
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authors state that a writer can produce better texts if they follow stages such as brainstorming, 
outlining, planning, editing and final version. 
1.1.4.1. Brainstorming. 
According to Oshima and Hogue (1998), after the selection of the topic, the writer should 
“generate ideas” and it is through a process named: “brainstorming”.  This technique helps to 
obtain ideas to write in a rapid way. As a consequence, the writer can save time in “the other 
stages of the written process” because he has a lot of ideas and vocabulary about the topic to 
write. There are three useful techniques to carry out brainstorming, those are: Listing, freewriting 
and clustering.  
 Listing is one of the three techniques that Oshima and Hogue (1998) mention to use at the 
moment of doing brainstorming. That technique consists of making a list of words or 
phrases that come into the writer’s mind. The purpose of this technique is to produce 
many ideas and it should take little time; the goal of this is “to find a focus of the writer’s 
topic”.  
In brainstorming, the writer should follow certain procedures such as: 
- Write down the main topic at the top of the writer in his/her paper. 
- The writer makes a list of every idea that comes into his/her mind about the topic.  
- In brainstorming, it does not matter that the writer makes mistakes about spelling or 
grammar, what is important is to write the words, phrases or sentences related to the 
topic. 
29 
 
- In the last part of listing, the writer rewrites the list and group similar ideas together 
and he or she should cross out words that do not belong to the topic or that are 
duplications. When the writer does this part of listing, two, three or more lists could 
appear with the words he or she puts together. The central focus on each new list 
should be circled by the writer. Besides, the writer selects one of the lists to establish 
the basis for a paragraph. 
 Freewriting is another brainstorming technique that consists of writing freely about a 
topic because the writer is looking for a specific focus. According to Oshima and Hogue 
(1998) when the writer puts in a piece of paper an idea another idea could come to the 
writer´s mind.  Freewriting has as purpose to generate many ideas in order to write down 
without worrying if those words were appropriate, it means, spelling grammar, logic or 
organization. The authors also mention that as more people write more ideas they will 
have.  To apply this technique the authors suggest that  is necessary that the writer  follow 
a procedure: 
- Write the topic at the top of the paper. 
- The writer should write as much as he or she can about the topic until the ideas end. 
Besides, the writer should include other supporting facts such as details and examples 
that he or she can imagine about the topic. 
- The writer should reread the paper and circle the main ideas that would help to 
develop the writing. 
- The writer should take into account those main ideas and she or he should begin 
freewriting again. 
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 Clustering is other brainstorming technique that the writer can use to generate ideas. The 
writer should write the topic in the center of the paper and he or she should draw a 
“balloon” around it.  The center is the balloon with the main topic of the text. Then, the 
writer puts the secondary ideas surrounding the main idea and circled them. After that, 
this schema is used to begin the written text. 
1.1.4.2. Outlining.  
It is part of the writing process in which the writer organizes the ideas that have appeared 
during the brainstorming. According to Johnson (2011) this technique is used by writers to select 
the information that he or she wants to put in the topic, body of the writing (setting, complication 
and resolution) and the author mentions that in this step it is not necessary to write complete 
sentences because it is applied to organize ideas before beginning writing the drafts. 
In addition, Oshima and Hogue (1998) mention that the outline permits that the writer 
creates a formal plan to write a paragraph because there, the writer puts in a piece of paper just 
ideas to elaborate the plan to write in a formal way in the draft. 
1.1.4.3. Drafting. 
In this stage Oshima and Hogue (1998) mention that the writer should write several drafts 
before getting a final product. Writers should remember that a text is not perfect the first time 
that it is produced. In this regard, Johnson (2011) states that writing the ideas from the outline to 
have complete sentences, allows the writer to turn those sentences into a paragraph and it does 
not matter whether the composition is not perfect as it is a continue writing learning process. 
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1.1.4.4. Editing. 
This stage consists of checking possible mistakes about correctness of the sentences 
(sentence structure, spelling, punctuation, vocabulary and grammar), the coherence between 
paragraphs. It is important to revise the three parts of the writing: setting, complication and 
resolution to know if the author writes a sequential paper, with related ideas as Oshima and 
Hogue (1998) mention. On the other hand, Johnson (2011) states that in this part of the process it 
is fairly fundamental “to take out unnecessary details or sentences if they do not belong to the 
topic or if they do not fit in it”. Moving sentences is also mention by the author in order to make 
that the writer keeps sentences that are related to the same idea together. Through this stage of 
editing, the writer can add words according to the paper requirements and to keep the sentences 
organized.  
1.1.4.5. Final version. 
This is the last stage of the writing process. In this step, the writer should be ready to 
write the final product as he or she has already corrected the possible mistakes of the writing. In 
this stage, the writer could produce his or her final version when he or she feels comfortable with 
the corrections done in the editing stage, according to Oshima and Hogue (1998).  
Bearing in mind the previous techniques stated by Johnson (2011) and Oshima and 
Hogue (1998), related to the process of writing. Researchers of this study consider that the 
application of those stages is a good strategy to enrich students expression of their ideas carrying 
out a writing process starting from simple structures such as the sentence going to more complex 
constructions for instance paragraphs to obtain a coherent text. 
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1.2. Personal Narratives 
To carry out this research, several concepts about narratives were consulted to know their 
characteristics. That information generates reflection in researchers of this study to decide which 
the most appropriate narrative’ features are to design the proposal that intends to give a solution 
to the problem stated. To start with, Gornick (2001, cited in Nash, 2004) claims scholarly 
personal narratives (to effects for this research it will be named as SPN) are a way to face the 
understanding people’s life that is fundamental to them; that is to say meaningful experiences 
that changed or influence their vision about the world.  
In addition, Nash (2004) states that SPN are an opportunity to express people own voice 
in their own words, in their own manner, to listen to themselves. The writer has the possibility to 
reflect about his or her life, experiences that he or she has lived to express them according to his 
or her own criteria, selecting how to narrate the facts and the information to be included. 
 This type of written narrations about the events that someone faces in his/her life has 
been named differently by authors such as Carter and Doyle, (1995, cited in Clavijo, 2000) who 
define the interpretation of experiences that reflect the comprehension of meaningful events in 
life as life stories.  Woods (1987) states that life story is a personal document that offers a whole 
vision of life which includes the structures and patterns of events that have influenced it, from its 
historical, social, political and economic context. In addition, Akinsanya (2014) defines a 
narrative as a story about a sequence of situations in a period of time followed for a 
chronological organization that usually present an experience of learning by the storyteller. 
33 
 
Bearing in mind, the most important aspects about personal written narratives, according 
to the authors previously cited, are included in the following definition stated by Nash (2004). 
This concept is taken to guide the characterization of the proposal:  
“Narratives are instruments that help us to know about our-selves and others, and to 
solve problems; they are also tools for us to tell others about our experiences. The reason why 
these instruments are part of our brain’s structure is probably because they have conferred 
survival benefits on human beings since the beginning of human time. The use of stories as tools 
has allowed us to become problem solvers, communicators, and survivors” (p. 62). 
Both, Gornick (2001) and Nash (2004) refer to the importance of the voice as an 
instrument of reflection about our own experience, ourselves and as a way to change the model 
of thinking from an objectivist way to a subjectivist one to share our own vision of the reality.  
According to Nash (2004), when a person writes about their experiences, it is an 
important challenge to achieve the balance between relevant intellectual content and sincere 
personal voice. Besides, this author states that the equilibrium of the text is a task for the writer 
that can be recognized by the reader if it is accomplished. 
In addition, Nash (2004) explains that the topics of the narratives can show different 
facets of people: from sadness to happiness such as susceptible aspects as personal melancholy, 
harmful religious experiences, child abuse, the tragedy of loss intimate relationships, 
professional scandals, racism and sexism, homophobia, incest, failure and hope.  Other narratives 
can illustrate positive aspects such as optimism, spiritual rejuvenation, happy childhood, the 
strength of professional or personal relationships, honesty, success, social justice and family life, 
among others. 
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Besides, Nash (2004) affirms that not all experiences in people’s lives are remarkable for 
others. Narratives can be based on charming or surprising facts happening in daily and quotidian 
lives that impact individuals in a relevant way. For that reason, it is possible to combine darkness 
and light, to identify facts that can go beyond superficiality and banality of our own being.  
With regards to the topics shown through narratives, Schank (1995) states that those 
themes have relevance in people’s culture, they can show values in an informal and entertaining 
way.  In addition, he divides narratives into the following: 
- Official stories: Narrations that people learn from official sources such as church and 
school. 
- Invented or adapted stories: They have been created by people or modified for them. 
- Firsthand Stories: People talk about their own experiences.  
- Secondhand Stories: They are told by people based on experiences of others or that were 
heard or remembered by the writer. 
- Culturally Common Stories: Those narrations are gotten from people’s environment. 
In the case of this study carried out at CEB School, researchers encourage students to 
write firsthand stories due to their claims about the need to express their experiences and also 
because of the interest of teachers to give students the opportunity to communicate in a 
meaningful way through their narratives.  
In this study, the characteristics stated by Nash (2004) about Scholarly Personal 
Narratives (SPN)  were taken into account in the following way: first, students have the 
opportunity to write in “first voice person” because they can share their own experiences. 
Second, those narratives are related to the need each human has to communicate with other 
people.  Third, stories of people are considered as symbols such as God, ethics, morality, justice, 
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wisdom, trust, suffering, among others. Those symbols constitute personal and professional 
meaning for all people.  Fourth, personal narrative writing encourages people to comprehend 
their histories, to shape their destiny, to cultivate their moral imaginations and also give them 
reasons to assess good and bad situations.  Fifth, personal narratives encourage people to strength 
their interpersonal relationships. 
 The characteristics mentioned in the previous paragraph are in accordance with the ones 
stated by Davidson (1995, cited in Goleman, 2006) who mentions all emotions are social. It is 
not possible to separate a feeling from the world or the reality where it is felt. That is to say, 
people’s social interactions are what evoke emotions. In addition, Mendez and Piñeros (2004) 
claim that life experience is only the relation between students’ life and exchange with other 
members of their immediate communities. It means, everything that surrounds students, what 
they see, feel, touch, and hear. 
Besides, Marshall & Rossman, (2006) state, life experiences seek to "examine and 
analyze the subjective of individuals and their constructions of the social world" (p. 36). Those 
authors assume a complex interaction between the individual's understanding of his or her world 
and that world itself. Life experiences, as it was mentioned before, emphasize the experience of 
the individual, how the person deals with society rather than how society copes with the 
individuals (Mandelbaum, 1973).  It means the text we write, how we write it, and people to we 
write, are shaped from social conventions and people’s history of social interaction (Cushing, 
2002).   
Narrative writers express what they have lived and experienced (their anecdotes, games, 
likes among others) as well as topics that they consider relevant in their lives (expectations, 
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dreams and goals). In this sense, personal narratives imply interaction considering that writing is 
seen as a mean of expression not just like an instrument of learning. The manifestation of inner 
voice through narratives can contribute to enrich the English writing process of the students and 
their communication with others.   
1.2.1. Perspectives to analyze narratives. 
To analyze narratives requires involving several aspects about the context of the writer, 
the content expressed by the writer and the type of information that the researcher needs to 
analyze. Narratives have been applied in social research, psychological processes, social history 
and anthropology to answer questions about a specific topic and to recapitulate facts that an 
individual has experienced, as a way to interview people.   
As Kohler (2000) mentions, narrative analysis involves several approaches to different 
type of texts that have form of experienced stories. This author affirms that narrative analysis 
allows exploring people personal lives in a way that positivist perspectives do not allow 
knowing. For this research, narratives are opportunities to give students the opportunity to 
express their experiences trough written narratives and a way to promote children English 
writing communication. 
According to Kohler (2000), there are some approaches to analyze narratives that are not 
hierarchical; on the contrary they can be combined according to the objective proposed by the 
researcher. Some of them are: structural analysis and interactional analysis. 
- Structural analysis: This approach takes into consideration the thematic content and the 
way how language is used to express those ideas of the narrative. It is important to 
analyze language devices used by the teller to persuade others, through his or her text.  
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- The basic parts of the narrative structure are: the abstract (summary of the story); 
orientation (contextualization about time, place, characters and main fact of the 
narrative); complicating (the story plot); evaluation (comments, emotions or feelings of 
the narrator); resolution (the outcome of the plot); and a coda (end of the story). It is 
possible that the analyzed narratives do not have all those aforementioned parts; the 
writer can omit some of them depending on the structure of the story to be written. 
Besides, the author of the narrative can organize those parts in different ways. 
- Interactional analysis: In this analysis the dialogical process between the teller and the 
listener is highlighted a as a mutual construction of meaning through the content of the 
narrative. Awareness to the content and structure of the narrative are not forgotten. This 
approach is useful to research the relationship between people through interviews. 
For this study, students’ narratives are analyzed taking into account the structural 
analysis, considering that for this research, it is relevant that students express their ideas through 
a well-structured English text to communicate their experiences.  
1.3. Linguistic text 
Bearing in mind that this research is addressed to enhance students expression in written 
way, the linguistic text is took into account as it allows to see students’ narrations focusing on 
the content; that is to say, the transmitted ideas into each text in a global way without focusing 
on the perfection of grammar and punctuation, considering that people communicate through 
texts that have smaller units, such as sentences, that interact according to the general content of 
the speech. Beaugrande & Dressler (1981) affirm that the Linguistic Text comes from Central 
Europe at the end of the twentieth century as an interdisciplinary science which accounts for the 
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coherence and cohesion of a text. It goes beyond the limits of a sentence to interpret writing as a 
unit with a complete sense.   
Broughton (2003) coincides with Beaugrande and Dressler (1981) statement when saying 
that there is a tendency of English courses to present the language divided into different parts 
related to communication, instead of preparing students to express meanings, producing 
sequences of sentences with a whole meaning using more natural activities involved in a context. 
Researchers of this study intend to develop a strategy where the activities have a communicative 
aim without focusing on grammar.    
According to García and Vera (1977, cited in Bernal, 1984) the basic foundations of the 
linguistics of the text are:  
- The consideration of the text as a unit of meaning. 
- Macro and micro textual component. 
- Textual cohesion and textual structure.  
Those aspects are going to be described in the following lines. 
First, the text is considered as the main unit of analysis which unifying thread is cohesion. 
The writing does not have a defined extension according to the individual intention, it can be a 
paragraph or a page, that expresses the complete idea of the writer and it is limited by the textual 
coherence. 
Second, macro textual component is constituted for the first perception of the text and the 
way it is increased gradually. The micro component is formed by two parts: the first one is the 
sentential realization that refers to the words, verbs, articles, nouns and adverbs used to express 
ideas. The second part is related to the connective words which express the relation between 
sentences. The macro and micro textual components have been presented into the traditional 
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grammar; however, they are used in the linguistic text perspective in a different way taking into 
consideration the communicative intention of the writer.  
Third, according to Bernal (1984), the textual cohesion is related to the linking words 
which are used to connect clauses, speech act groups, in order to organize phrases as an 
articulated whole. As Van Dijk (1980, cited in Bernal, 1984) states, there are two types of 
connective words, natural language connectors and logical connectors.  Natural language 
connectors are conjunctions, sentential adverbs and the ones that come from a nominalized 
clause, a preposition, or an interjection. Logical connectors such as the conjunction excluded or 
included disjunction, conditionals and contrast. 
Fourth, deep textual structure: the writing is separated into the macro and micro 
component. The macro component is constituted by the documented reality. It means, it is the 
writer’s planned idea and the micro structure is related to the selected words that allow the author 
to construct the text.    
To conclude, the linguistic text is taken into consideration in this study, as a part of the 
data analysis of students’ artifacts because it offers a vision about the analysis of the writing, 
giving more importance to the content instead of the grammatical structure which can favor the 
students’ writing learning process at CEB changing teachers practices. 
Researchers of this study are in agreement with Van Dijk’s postulate (1992) in which he 
affirms that language must be analyzed into a context. For that reason, they consider that the 
written activities at CEB must present the English language involved in a closer context to 
students avoiding to present the language as an aspect centered in the academic surrounding 
instead of English as a mean of communication. 
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To Van Dijk (1992), the text can be analyzed from several perspectives that are going to 
be explained by the researchers, according to the content and their organization: superstructure, 
macrostructure and microstructure. 
- Macrostructure has semantic nature; it is the abstract representation of the global structure 
of meaning in a text. It contributes with the idea of the global coherence of the text 
meaning instead of separated parts. Its formation depends on superstructure. 
- Superstructure determines the global organization of the text. It has a conventional nature 
because the majority of the speakers of a linguistic community know the language. Those 
types of texts are different according to the communicative function, the social function 
and the type of construction; for that reason it imposes certain limitations of the content. 
- Microstructure refers to the local structure of the text, clauses and combination of 
sentences. The macro level can be micro level depending on the context. 
The superstructure and semantic macrostructures have a common relation. They are not 
defined according to isolated sequences of sentences in a text. On the contrary, they are stated for 
the whole text or determined fragments of it. For that reason, researchers of this study consider 
important to promote in students the expression of their ideas and analyze the written process 
giving more relevance to the content than the analysis of grammar through their narrative texts.  
 In addition, Van Dijk (1992) refers to texts as units with a global meaning. According to 
him, narrations produced in our daily life are the origin of the narrative texts. He states people 
narrate past or present events that happened to others or themselves. He says, there are three 
types of narrations: the first one is simple and natural; nevertheless, the initial version can change 
with the repetitions turning in different stories depending on the context of the speaker 
generating variants. However, the text maintains its macrostructure. The second one is related to 
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texts such as jokes, myths, popular stories, legends, sagas, among others.  The third one refers to 
more complex narrations classified as literature. 
Narrative texts have a fundamental semantic characteristic: that kind of text refers 
specially to actions of people. Nevertheless, that quality is complemented by a pragmatic feature 
related to the interest produced by the text for others. In other words, it is important to tell an 
action that is not common to the reader. 
Authors such as Van Dijk (1992) and Akinsanya (2014) state the narrative text can be 
divided into categories that allow analyzing its structure and content. On one hand, Van Dijk 
(1992) establishes some structural categories of the narration that are going to be summarized:  
- Setting:  each event has a part which involves the place, time and circumstances that 
surround the action.  If the writer joins the event and the setting, there is an episode. 
-  Complication: the text must have the characteristic of being interesting to the reader.  
- Resolution of the complication: this is another category related to the people’s 
reaction at the moment to face the fact. This writer’s reaction can be positive or 
negative. 
- The evaluation is the assessment or mental reaction of the writer in front of the plot. 
This part refers to the impression, feelings or opinion of the narrator about the fact 
that is described. 
- Several texts have an announcement and an epilogue that have a pragmatic function 
instead of a semantic function because they express present and future actions of the 
teller.  
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On the other hand, Akinsanya (2014) says, narratives can be divided into constituent parts 
(called factors) which integrates a whole, that describe the context, characters and situations 
involving the story in order to be properly analyzed. Those categories are similar to the ones 
proposed by Van Dijk (1992). However, she adds other more specific categories.  
- Abstract:  this part introduces the reader in the general idea of the narrative. It shows the 
intention of the writer and the relevant content of the text. 
- Orientation: it includes information about the place, moment in time, characters and 
circumstances that are described in the narrative. 
- Complicating action: in this part of the narrative, the author describes the main fact that is 
happened, the climax of the story. 
- Resolution: it shows the final of the facts, the result of the complication, how the climax 
is solved. 
- Evaluation: it is a part in which the author of the narrative communicates the reason to 
tell the story, how she or he felt when the story happened. 
- Coda: it is a part located at the final of the narrative where the author indicates the end of 
the story.  
In this study, the categories of analysis proposed by Van Dijk (1992) were used to 
analyze students’ artifacts taking into consideration that those categories could be better adapted 
to the students’ written productions because of the structure proposed to children to elaborate 
their narratives. 
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2. Proposal 
This proposal is based on personal narratives that are developed in the English class in 
order to give students of eighth grade the opportunity to express their inner voice. The proposal 
involves two aspects; on one hand, to enhance written skills and on the other hand, to promote 
the expression of personal ideas. According to Harmer (2007) education can change the society 
and life, the ability to read and write give people opportunities to interact in larger and more 
industrialized societies.   
In addition, Harmer (2007) states “writing is a vital skill for speakers of a foreign 
language” (p.3). According to this author, writing has the same importance in the mother tongue 
than in a foreign one; for that reason writing requires the attention and care of teachers.  
Researchers of this study are in agreement with the aforementioned statement of Harmer and 
applied a strategy based on students’ written personal narratives.  
In figure 3, there is a representation of the most relevant aspects that involve the strategy 
proposed in this study.  Researchers intended to develop students’ writing skill through 
narratives. In those narratives students could express their ideas about their surrounding world 
from their own vision of the reality that was materialized in their artifacts which were analyzed 
since a perspective of the text that emphasized on the global structure and the ideas students 
wanted to express. 
 
44 
 
  
Figure 3. Structure of the proposal.   
(León and Vásquez, 2015) based on Harmer (2007), Nash (2004) and Van Dijk (1992) 
2.1. Origins of the proposal 
This research study appeared due to the researchers’ concern about students’ performance 
in written English because children did not achieve the expected goals proposed by the school in 
the syllabus (Appendix C). At CEB school the academic year is divided into four terms which 
are evaluated through a scale that has four performance levels: Superior, High, Basic and Low. 
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During the first and second term, most of the students obtained results in low and basic scale and 
a low percentage obtained high results (Appendix B). 
Based on the previous results, researchers of this study designed and applied a survey 
(Appendix D) to thirty eight students of 801. Its objective was to know the causes of the 
students’ low results, their interest in learning English, their perception about the importance of 
the foreign language, their ability and preferences about the activities developed in the English 
class, according to each communicative skill. 
The survey had five questions: the first, second and third question had the objective to 
know students’ perception about the importance of English in their professional and academic 
life and their preference for the English subject. The other two questions had two answer options 
according to the ease or difficulty that students had to develop activities related to each 
communicative skill.   
First question 
1. Grade your preference about English learning.   
In this question the majority of the students (thirty five) answered they like learning the 
foreign language and a few number of them (three) answered they did not like it. 
Taking into consideration that the number of students who had low and basic performance in 
English during the first and second terms of 2015 was higher than the number of them who 
expressed their dislike about the foreign language learning; researchers concluded that school 
learners dislike for the English subject was not a probable reason for the low results in that 
subject. 
 Second question 
2. Grade the importance that English learning nowadays has.   
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In this question, a big part of the group (thirty six students) considered that the English 
learning is important nowadays. There were two students who considered learning English as an 
unimportant subject. 
Third question 
3. Do you think that learning English is necessary for a future labor or academic life?   
Thirty seven students graded English language as relevant for their working and academic 
future life and one of the students considered English unnecessary for the mentioned aspects of 
his life. 
Taking into consideration the answers given by students to the first three questions 
(Appendix D), researchers of this study concluded: 1. students like learning English. 
 2. students are interested in foreign language learning. 3. students considered English as 
an important aspect for their academic and labor lives. It is probable that other reasons for 
students’ low results in the English subject exist.  
The last two questions of the survey had as the main objective to know the perceptions, 
likes and dislikes, strenghts and weaknessess of students about the English communicative skills  
(listening, speaking, reading and writing) according to their own criteria. 
Fourth question 
Cross with an X which of the following communicative skills you like to develop in your 
English class. 
Based on the answers gave by students, it can be concluded that nineteen students prefer 
English activities related to writing in their foreign language class, in the second place, there are 
ten students who like reading activities, and there are six students who prefer listening and three 
students who like speaking activities. Those results are in agreement with the answers obtained 
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in the interview (Appendix  E) where students affirmed they prefer written activities more than 
others focused on the remaining skills. 
Fifth question 
Cross with an X, the communicative skill that has more difficulty for you during the 
English class.  
In that question, students had to grade their difficulty about the activities develop in the 
English class.  In regard to the answers given by students (appendix D), it was concluded that 
students think writing is the skill in which they present more difficulty although in the fifth 
question they said they prefer  activities related to that skill. 
The information gathered in the survey generated researchers’ reflection about two 
aspects: first, the need to know the reasons because of students got low results in the English 
subject while they affirmed that they are interested in learning the foreign language. Second, the 
necessity to clarify the inconsistency presented when students claimed writing was the most 
difficult skill to learn but they were interested in developing activities related to that skill. 
After that, researchers had an interview with five students selected at random (Appendix 
E). They were questioned about their difficulties and strengths related to the English learning 
process.  In this interview, students said that they understood the topics presented in class but 
they forgot them easily. They felt ashamed when they had to speak and to read aloud in front of 
the class. One of them said that he did not like English because he considered it was an 
unnecessary language to learn and he did not understand the reason because of the class was in 
English. 
On the contrary, other students had an opposed opinion in which they highlighted positive 
aspects about English learning. One student said that he liked learning vocabulary to understand 
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songs in English. Other student affirmed teachers did nice activities for students. Another student 
thought it would be great to communicate with their partners, travel abroad and chat with foreign 
people. 
In addition, students were questioned about what they liked of the English class to know 
strengths of the activities developed by teachers. Three students referred to some communicative 
skills. Two students expressed they liked listening to music. One of them said he liked reading 
short texts and another student said he did not like writing or speaking.  
 When researchers of this study asked them about writing, a student said he liked it but he 
felt bored because every year they wrote about topics that were not related to their reality. 
Another student added that skill was difficult to him but he liked he had time to think about the 
topic and they had the opportunity to use support tools such as a dictionary, verbs list, books, 
among others to clarify doubts about required aspects to write the text. 
Those answers allowed researchers of this study to understand in a better way the 
contradictory results of the survey, the students’ difficulty about writing against their preference 
for it. Students considered writing as the most problematic skill to learn; however, they 
considered as positive aspects of writing the possibility of reflection during the creation of the 
message, the time to think, reflect and organize ideas and the possibility of correcting mistakes 
during the process. 
To continue with, a diagnostic test (Appendix F) was applied in order to determine the 
students’ level in each communicative skill (listening, speaking, reading and writing), 
considering that at CEB School the syllabus is not design to get results about each skill to know 
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their strengths and weaknesses, to determine the skill in which students had more difficulties and 
to consider that information in the designing of the proposal.  
Regarding the diagnostic tests, several authors as Hughes (1989) and Heaton (1990, cited 
in Hughes, 1989) have referred about that instrument as a tool that allows to obtain initial 
information about the population to develop a course.  Hughes (1989) adds that “diagnostic tests 
are supposed to spot the students’ weak and strong points” (p. 6). Heaton (1990, cited in 
Hughes, 1989) establishes a comparison between the medical opinion of a patient and a teacher 
who attempt to determine the knowledge of a student through this type of test in order to begin a 
course.  
According to the results of the test, researchers could determine that students had the 
lowest results in writing (Appendix F). The collected information allowed researchers of this 
study to know that it was the skill in which students required more improvement. In 
consequence, researchers reflected and decided to base the proposal on written production; 
bearing in mind the importance of students’ needs in the characterization of the strategy and their 
preference for that skill. 
The written activity developed in the diagnostic test was difficult to understand because 
students did not have complete ideas to be analyzed, there were some writings that referred to 
different topics from the proposed by the researchers (my last weekend). Apparently the 
population of this study tried to use the vocabulary they knew although it was not related to the 
topic. Considering that, school learners did not use support elements such as dictionaries, list of 
verbs and teachers’ help. After that, researchers developed an activity in class where students 
wrote about a topic proposed by teachers (my pet) in which they could use those elements.  
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Those writings about pets developed in class were longer than the first ones that they 
elaborated in the diagnostic test. It was evidenced that students could express several ideas about 
a topic. However, they had difficulties about the use of vocabulary, tenses, they invented words, 
they did not use correct grammar structure or punctuation (Appendix H). To conclude, students 
were limited because of the lack of knowledge about the foreign language.  
 Considering the aforementioned aspects, researchers reflected about the way teachers at 
CEB developed written activities and it was found that during the English lessons there were 
exercises focused on fill in the gaps, unscramble and complete sentences rather than on written 
production in which students could express their ideas, what they felt and they  experienced 
(Appendix G).  
Taking into account that the exercises developed in the English class before the 
implementation of the proposal were limited to the grammar tense proposed in each term 
(present simple - habits and routines, past simple – biographies, obligations and duties) and 
students' opinion about those topics that were not interesting but were repeated every year in 
class (Appendix C), researchers proposed students to carry out written activities about the topics 
they are interested in. 
2.2. Designing of the Proposal.  
 Researchers of this study designed a proposal based on narratives that are, according to 
Nash (2004), instruments which help people to tell others about themselves in oral or written 
way. The proposal was implemented in 2015 and it had two phases that took four months and a 
half (eighteen weeks). The first phase took thirty one hours divided into nine sessions (Table 1). 
The second phase was planned to take eighteen hours divided into four sessions (Table 2).  
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The following planned tables show the phases carried out in the process. Each phase was 
divided into sessions in which the topic proposed for each one and the objectives established by 
researchers were illustrated.    
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Table 1.  First phase of the implementation of the proposal   
   Created by: León and Vasquez, 2015 
Duration: Thirty one hours.  Participants: Students of 801 at CEB. 
FIRST PHASE OF THE IMPLEMENTATION OF THE PROPOSAL  
SESSION TIME TOPIC SUB TOPIC OBJECTIVE 
1 
 
2 class hours  
Each class 
hour:  55 
minutes 
What is the purpose of 
writing? 
Writing as a mean of expression of 
ideas, feelings, emotions, experiences 
among others.  
To identify the communicative purpose of 
writing. 
2 
 
2 class hours 
Each class 
hour:  55 
minutes  
Types of narrations. 
 
Examples of narrations.  To identify the characteristics of different 
type of written texts. 
3 
 
4 class hours 
Each class 
hour:  55 
minutes 
How to write a 
sentence? 
Sentence structure. To comprehend how to make well-formed 
sentences.   
4 
 
5 class hours 
Each class 
hour:  55 
minutes 
How to write a 
paragraph? (Main 
idea).  
What is a paragraph? 
Main ideas. 
Secondary ideas. 
Coherence. 
To write a paragraph organizing ideas in a 
coherent way. 
5 
 
4 class hours 
Each class 
hour:  55 
minutes 
Punctuation. Type of punctuation marks.  
Capital letters. 
To apply punctuation marks in order to 
give sense to a written text.  
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6 
 
 
 
 
4 class hours 
Each class 
hour:  55 
minutes 
How to write a 
narration? 
Text structure.  
 
To identify the parts of a narration and its 
structure.  
7 
 
4 class hours 
Each class 
hour:  55 
minutes 
Cohesion. Connectors   
Tense agreement 
To apply strategies to keep the text as a 
whole. 
8 
 
4 class hours 
Each class 
hour:  55 
minutes 
Introduction to the 
process of writing a 
narrative text. 
Planning (brainstorming and 
outlining), drafting, editing (correction 
symbols) and final version.  
To identify the process of writing a 
narrative text.  
 
 
9 
 
2 class hours 
Each class 
hour:  55 
minutes 
Selection of topics to 
write a narrative. 
Creation of topics list. To create a list of topics to write the 
narrative. 
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Table 2. Second phase of the implementation of the proposal. 
    Created by: León and Vasquez, 2015  
Duration:  Eighteen hours.   Participants: Students of 801 at CEB. 
SECOND PHASE  OF THE IMPLEMENTATION OF THE PROPOSAL 
SESSION TIME ACTIVITY OBJECTIVES 
1  
 
 
3 class hours  
Each class hour:  55 minutes 
PLANNING 
Brainstorming 
Organizing ideas in three paragraphs 
(setting, complication and resolution). 
To organize the content and 
the structure of a narrative text 
that is going to be written. 
2 
 
 
6 class hours  
Each class hour:  55 minutes  
DRAFTING 
Writing of the first version of the written 
narrative. 
To write the first draft of the 
written narrative following the 
plan structure.  
3 
 
 
 
6 class hours  
Each class hour:  55 minutes 
EDITING  (reflecting and revising) 
Teachers revise the written text and help 
students make corrections they consider 
necessary.  
To revise the text and to 
reflect about the required 
corrections. 
4 
 
 
 
3 class hours  
Each class hour:  55 minutes 
FINAL VERSION 
Students present the final version of the 
written narrative with the expected 
corrections. 
To present the final version of 
the written narrative. 
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The first phase was related to the language as a mean of expression of the writer’s 
inner voice and the identification of the way to write a comprehensible and coherent text. In 
that sense, researchers planned nine sessions in which they gave students some tools to 
express ideas, thoughts and experiences they wanted to write about (what a main idea is, 
paragraph structure, punctuation, connectors, use of capital letters, vocabulary, expressions, 
among others).  
In this regard, it is fundamental to clarify that, for this study, writing is recognized 
as a mean of expression. Researchers considered formal aspects necessary to produce the 
written text in a proper way nonetheless it is not the aim of this proposal.  For that reason, 
during the writing sessions, researchers reinforced topics related to the formal part of the 
language that were relevant to elaborate written narrations. 
In the second phase, researchers presented to students the stages to write a text 
(planning, drafting, editing and final version) and models of written texts in order to begin 
the writing process. Those sessions were developed by researchers in order to give students 
some orientations, tools and strategies to write, doing emphasis on writing as a way of 
expressing ideas, feelings, emotions, experiences, and their vision about the world bearing 
in mind students’ previous knowledge.  
Researchers attempted to promote students’ reflection about the development of the 
written narrative during the process. This reflection was understood as the way in which 
students expressed their inner voice in the paper, communicating ideas, feelings, emotions, 
experiences and their perception about the use of writing in order to be recognized by 
others as sensitive human beings.  
56 
 
2.3. Participants.  
In spite of the fact that thirty eight students from 801 developed the activities 
proposed, researchers randomly selected ten students to analyze data, 4 boys and 6 girls. 
They are going to be described in personal and working class aspects using nicknames to 
protect their privacy. 
Carolina:  she is thirteen years old; she is introverted, serious, quiet, kind, polite, 
well organized, hardworking and she makes her best effort when doing activities in class. 
Andrea: she is thirteen years old; she is a hardworking student, quiet, calmed, shy 
and very respectful.  She considers learning English something difficult but not impossible, 
she is curious about learning English.  
Julieth:  she is fourteen years old; she is smart, attentive, cheerful, extroverted, 
respectful, kind and she likes learning English by writing or listening to music.   
Liseth:  she is thirteen years old; she is kind, well organized and impatient when she 
does not understand explanations. 
Eric:  he is thirteen years old; he is extremely responsible, organized, enthusiastic, 
and creative. He feels embarrassed when he has to speak in front of his partners.  
Laura:  she is thirteen years old; she is intelligent, serious, and shy; nevertheless, 
when she feels comfortable with someone, she tells about different events in her life. She is 
interested in learning English because she considers it is necessary nowadays. 
William: he is thirteen years old; he is quiet, serious, respectful, well organized and 
he is interested in learning English. 
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Jersson:  He is thirteen years old; he is interested in learning English. He looks for 
information related to grammar, vocabulary, pronunciation among others; however, he is 
worried about grades.   
Wendy:  she is thirteen years old; she is responsible, well organized but she 
considers learning English difficult. She is shy, quiet and she does not like sharing time or 
doing activities with her partners because they do not respect her. According to Wendy, her 
classmates feel envy because she gets the first place in the group at the end of each 
academic term.  
Carlos:  he is thirteen years old; he is smart and energetic. He does not like 
following rules, he likes learning English but he feels bored doing long activities 
and he is very talkative.  
To continue with, researchers present in the following paragraphs, detailed 
information about the sessions developed in each phase of the writing process. 
2.4. Description, application and analysis of the proposal results 
In this part researchers explain the structure of the proposal that was divided into 
two phases. The first phase was subdivided into nine sessions in which researchers 
presented to the students general aspects of writing; for instance, writing as a mean of 
communicating ideas, different types of narrative texts that belong to the narrative genre 
(stories, fables, news and reports), sentences, paragraphs, tense structure. Then, researchers 
made an introduction about the process to write a narrative. 
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The second phase was subdivided into four sessions. Researchers based the 
activities on the characteristics of narratives as a mean to express personal experiences and 
the development of the written process. Students began to write their narratives taking into 
account the aspects considered during the first phase. Issues related to each session are 
summarized in the following tables and then, they are explained in a detailed way.  
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2.4.1. Session one of the first phase. 
Table 3. First Phase. Session one.     Created by: León and Vasquez, 2015 
SESSION 
1 
DATE: 
July 14th 
TIME 
 2 hours 
TOPIC What is the purpose of writing? 
 
SUB TOPIC.  Writing as a mean of expression of ideas. 
 
OBJECTIVE 
To identify the communicative purpose of writing.  
ACTIVITIES 
- Researchers wrote sentences on the board and students drew what they understood 
about them (25 minutes).  Researchers and the group observed the drawings and 
reflected with students about how writing can transmit a message (Appendix I). It 
took 15 minutes. 
- Researchers gave students eight extracts of short written texts to be read by groups 
of five students (Appendix J). It took 35 minutes. 
- Students explained in written way what they understood about the extracts.  (35 
minutes). (Appendix K). 
- Students read aloud the sentences they wrote. 
 
 EVALUATION OF STUDENTS’ PERFORMANCE 
- Researchers evaluated students’ participation in groups, collaboration and 
contribution with the groups’ work through self-group assessment (Appendix L). 
- The activities were developed by groups and students worked in a collaborative 
way. 
-  Students demonstrated interest in the activities proposed.  They asked for unknown 
vocabulary while they were speaking because they did not know how to say words 
in English in order to complete their ideas. 
- It was difficult that students read aloud the sentences written in groups because they 
felt ashamed and they did not read fluently.  
REFLECTION 
- In the first activity, there was collaborative work because students helped each other 
at the moment of deciding the kind of drawing to represent the sentence given by 
researchers.  
- During the reflection about students’ performance, it was evidenced that they can 
transmit a message through the written code based on the observation of drawings. 
- Students read a short text and tried to understand its content using dictionaries, lists 
of verbs, asking to their partners and researchers when they had any doubt about a 
sentence or expression. Some students tried to comprehend the texts by inferring the 
whole content.   
- Researchers realized that students had difficulties at the moment of presenting the 
activities in oral way (they felt ashamed because of their pronunciation mistakes 
during the reading).  Some students affirmed that they did not want to speak in front 
60 
 
of their partners because they felt worried about their partners’ reactions. 
- It was complicated to get that some students listened when other students were 
reading and some students talked into their groups preparing their interventions 
while others mocked of their partners’ mistakes. 
- Students always attempted to speak in Spanish in spite of researchers’ advice and 
support to use the foreign language.  
 
- Description of the session 
 This session was developed in order to become students aware about the 
importance of the written communication. The class began with a warm up activity in 
which students read sentences written by researchers on the board. 
 
 
 
 Figure 4. Sentences given to students. 
Students drew what they understood about the sentences, some groups selected a 
partner who had the ability to draw well. This activity was done by students with the 
collaboration of the entire group.  At the end of the activity researchers and students made a 
reflection about communication through words and pictures.  
After that activity, researchers reflected with pupils about writing as a mean to 
transmit a message with the objective to make them aware that the sentence is a 
communicative unit with complete sense.  
Finally, researchers gave learners examples of different kind of narrations 
(Appendix J). Students were divided into eight groups of five to read the extracts. 
 A dog bit my brother when he was in the park. 
 Yesterday, I saw a beautiful girl in the cinema. 
 I visited my grandmother in the hospital. 
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Afterwards, each group explained what they understood about the content of the text that 
allowed researchers to show how chains of sentences could communicate ideas, facts or 
situations.  
Although students did not comprehend all the words included in the text, they could 
give a global idea about its content. During the development of the activity, the majority of 
the students demonstrated interest in doing the task proposed; however, some of the 
students were introverted as they felt unsecure about their performance. Researchers 
promoted in students their participation emphasizing in the importance of practicing what 
they worked in class, leaving apart their fear if they made a mistake. 
- Reflection 
 Researchers asked students how the reading process was and what strategies they 
used to understand the content of the text. Students answered they needed to look for the 
words that they did not know in the dictionary, they look for verbs in the list suggested by 
researchers. Students asked to their partners about unknown words or expressions and to 
observe the pictures or the title to identify the main topic of the text. It was important to 
mention that five groups of students did not want to read aloud the sentences they wrote 
about their texts and they did not develop the activity completely because they felt 
embarrassed about their partners’ reactions when they read. Four groups were voluntaries 
to read the text in English.  In spite of they made mistakes of intonation and pronunciation, 
they achieved to communicate their ideas about the reading text. 
At the end of the activity, researchers asked students about the reasons they had to 
avoid reading in class. Students said that they felt nervous, shy and they did not know how 
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to pronounce some words in English. Researchers explained that mistakes were normal in 
the learning process of any language even when the mother tongue is learnt.  
- Conclusion 
The activity in which students had to express their ideas about a picture through 
sentences was useful to show students how writing can be used to transmit an idea. 
Students demonstrated interest in the development of the activities and the work in groups 
favored that students supported their partners taking into consideration that they had 
different English levels. For that reason, it was necessary the researchers’ support during 
the construction of the sentences in order to clarify vocabulary, word order and tenses. 
 In addition, some students who had weaknesses or doubts at the moment of 
developing the activity were helped by their partners who had strengths in vocabulary or 
grammar structures. However, at the moment of reading aloud there ideas, students showed 
difficulties and tried to avoid participation. When they were questioned about the reasons 
for that behavior they said they were embarrassed because of the mistakes they committed.  
Researchers concluded students felt more confident when they participated in 
written activities rather than when they developed oral activities as well as they mentioned 
at the beginning of this research.   
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2.4.2. Session two. 
Table 4.  First phase. Session two.  Created by León and Vásquez, 2015. 
SESSION 
2 
DATE 
July 21
st
 
TIME 
2hours 
TOPIC Types of narrations. 
SUB TOPIC  
Examples of narrations. 
OBJECTIVE 
To identify the characteristics of different type of written texts.  
ACTIVITIES 
- Researchers gave to students pieces of colored paper to form ten groups of four 
students; each group was assigned to a table (10 minutes). 
- Researchers wrote on the board a list of the types of narrations (fable, news, poem, 
story and report). Each group received an example of narration. The text was stuck 
on each table.  Each group went over to other group in order to read and identify the 
type of text. (Appendix J). It took 40 minutes. 
- Researchers collected the narrations and checked students’ answers about the type 
of text. (25 minutes). 
- At the end, an information chart was elaborated with students’ participation 
including the characteristics of each type of narration in order to clarify the 
difference between each type of text (Appendix M). It took 35 minutes. 
 
EVALUATION OF STUDENTS’ PERFORMANCE  
- Researchers evaluated students’ participation through the use of a rubric (Appendix 
L). 
- Students demonstrated interest in developing the activities and they expressed that 
they had fun when they changed into different places. 
- Students evidenced to have previous knowledge about the types of narrations 
through the comments they made when the group elaborated the chart related to 
characteristics of narrations. 
REFLECTION 
- Students’ knowledge about their mother tongue could be transferred and used by 
them to understand topics related to the foreign language. That showed that students 
used their own strategies to complete the proposed activity given the characteristics 
of different type of texts that they have been learnt during their Spanish classes. 
(Appendix M). 
- Researchers reflected about the importance of the writing process developed in their 
mother tongue class because it helps to support the foreign language learning 
process.    
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- Description of the session 
 At the beginning of the session students received colored papers in order to make 
groups of four that worked in a collaborative way to develop the activities proposed by 
researchers.  After that, each group was assigned to a table where they carried out the tasks. 
Next, researchers wrote on the board the name of different narrative texts. 
 The following activity consisted of giving some texts to the groups. Students had to 
read aloud in groups and they had to identify the type of narration.  Then, students went to 
other groups tables to identify the type of narration they had according to the characteristics 
of each one and took notes about the topic presented. 
 The previous activities were done to get that students identified the different types 
of narrations and their characteristics according to the writer’s intention and the way to 
communicate such as telling a real story, entertaining, teaching a moral, informing a real 
fact or sharing a personal experience. 
After that activity, a volunteer from each group read aloud the text and said the type 
of text. It was the way each answer was corrected. Later, researchers wrote an information 
table on the board which included each type of narration (Appendix M).  The chart was 
completed with the characteristics of each type of narration given by students with the 
support of the researchers.  Some students did not identify the name of each type of text and 
they required researchers’ help. Students did a collaborative work; they gave support to 
their partners and students were interested in developing the activity in groups. 
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- Reflection 
 Students were interested in developing the activities. The previous knowledge that 
students had about the type of narrations in their mother tongue helped them to understand 
the topic in an easy way considering that they knew similarities and differences between the 
different types of texts. A change in the organization of the classroom generated that 
students had a positive willingness to the proposed activities. They expressed their ideas 
about the text using vocabulary taken from it although they had some mistakes (word order, 
word omission, lack of auxiliaries in negative sentences and prepositions). 
- Conclusion 
Researchers consider that is important students know about writing in general 
before elaborating their narratives. Through those activities students could identify that 
there are different kind of texts that have different characteristics depending on the writer’s 
intention and the audience the text is directed. Collaborative work favored the written part 
of the activity because students share their knowledge and support others to achieve the 
goal.
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2.4.3. Session three. 
Table 5. First phase. Session Three. Created by: León and Vasquez, 2015 
SESSION 3 DATE July 23
rd
 
and 28
th
 
TIME 
 3 hours 
TOPIC.  How to write a 
sentence? 
SUB TOPIC 
Sentence structure. 
OBJECTIVE  
To comprehend how to make well-formed sentences.     
ACTIVITIES 
- Researchers put pieces of paper on the board with isolated words; volunteer students 
unscrambled them to make a sentence using the words given (Appendix N). It took 
15 minutes.  
- Researchers asked students if they knew the reasons to unscramble the sentences in 
that way (20 minutes).  
- Researchers showed affirmative and negative sentences to students in order to 
identify the structure of them (20 minutes). 
- Researchers gave students some pictures; then, students wrote sentences about the 
actions each character performed in the picture (Appendix O). It took 40 minutes.  
- Students received some sentences from researchers to draw pictures related to those 
sentences using dictionaries and researchers support (Appendix P). It took 40 
minutes. 
- Students put the pictures on the board in order to share the activities they did with 
their partners (40 minutes).  
- Researchers developed a playful activity in which students threw a ball and sang: ini 
mini mani mou. The student who got the ball at the end of the song read a sentence. 
Then, the student unscrambled the sentence and said if it was affirmative or 
negative (15 minutes).   
- At the end, students wrote sentences about an event they had faced last year. Then, 
researchers corrected those sentences to give feedback to students (Appendix Q). It 
took 30 minutes. 
 
EVALUATION OF STUDENTS’ PERFORMANCE  
Students showed interest in developing each activity; especially with the game in which 
they played in an academic activity. The previous knowledge that students had about how 
to make a sentence in mother tongue generated the need to compare the similarities and 
differences between Spanish and English sentences. 
In the activity where researchers gave pictures to students in order to write sentences 
related to them, they expressed their ideas about the pictures clearly.  Although they made 
some mistakes. Researchers checked, gave feedback and clarify doubts about sentences 
written by students during the activity.  
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REFLECTION 
Students applied their previous knowledge about sentences construction in foreign language 
and their mother tongue and they established differences between the structures of the 
sentence in both languages.  Those comparisons helped to understand grammar aspects of 
the foreign language although the patterns between those languages are different (structure, 
word order, use of auxiliaries, question marks.  
Students supported their partners at the moment of developing the activities when some of 
them felt unsecure or nervous. 
  
- Description of the session 
 In that session, researchers showed students how to organize words in order to 
make a well-formed sentence.  As a first activity, researchers stuck pieces of paper with 
isolated words on the board. Students had fifteen minutes to unscramble those words to 
make a sentence (Appendix N). In that part of the session, simple sentences were given to 
students to help them to take advantage of their previous knowledge.  Students that were 
not in front of the board were asked to help their partners to unscramble the sentences.  
Students made some mistakes at the moment of unscramble the sentences because 
some of them did not know the meaning of some words. They did not identify the grammar 
category of the words (noun, adjective and verb) and other students organized the words in 
the same way that they did it in Spanish.  
Researchers asked students about the reasons they had to put the words in that order 
to make an affirmative sentence. A student said that it was the way to make sentences in 
Spanish. Researchers clarified that there are differences between English and Spanish 
sentences such as noun-adjective order, use of prepositions, auxiliaries, among others. 
Another student said that the teacher taught them to make sentences in that way. Later, 
researchers made a review about how to make affirmative and negative sentences in past 
tense.  
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To continue with, researchers gave students some pictures. They had to write what 
they saw in those pictures, students used dictionaries and their lists of verbs because they 
had doubts at the moment of writing sentences. Some sentences needed corrections and 
were done with researchers’ support (Apppendix O). 
The following activity consisted of giving some sentences to students; they had to 
draw pictures related to those sentences. That activity was done to reinforce the concept of 
communication through different means such as pictures. Then, students shared their 
pictures with their partners in order to show what they could do in a foreign language; that 
means that students are capable to communicate an idea in written way (Appendix P). 
The next activity was done to reinforce the topic related to making affirmative and 
negative sentences. That activity was carried out in a dynamic and ludic way to get students 
interest in that topic. Students threw a ball while other partner sang ini mini mani mou. 
When the song ended the student who had the ball went to the board to unscramble a 
sentence. At the end, there was a written production activity in which students wrote a 
sentence about an event that they faced last year (Appendix Q). Finally, researchers 
corrected the sentences in order to give feedback to students. 
- Reflection 
 During that session there was collaborative work to develop the activities and 
students demonstrated interest and good disposition to work in the tasks. However, with 
those activities the differences of English knowledge among students were evident and 
students who had difficulties were helped by their partners and researchers clarifying 
doubts and doing the task properly.  
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Researchers realized that students’ previous knowledge about their mother tongue 
could be useful to make students understand aspects such as grammar categories of the 
words although this understanding make that students had difficulties to appropriate 
structural differences between English and Spanish (adjective-noun order).  
- Conclusion 
The development of the activities allowed researchers to introduce writing in 
general as a mean to communicate ideas, feelings, emotions, thoughts and experiences. It 
was evidenced that students could convey meaning through sentences although those 
sentences did not have a correct structure of the foreign language. Students demonstrated 
that they enjoyed the activity with a positive willingness and active participation during the 
class. 
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2.4.4. Session four.  
Table 6. First phase. Session four.  Created by León and Vásquez, 2015 
SESSION 
4 
DATE 
July 30
th
, August 
4
th
, 6
th
 
TIME 
 5 hours 
TOPIC How to write a paragraph? (Main idea). 
SUB TOPIC 
What is a paragraph? 
Main ideas. 
Secondary ideas. 
Coherence. 
OBJECTIVE 
To write a paragraph organizing ideas in a coherent way. 
ACTIVITIES 
- Researchers began that session with a warming up activity related to a strategy proposed 
by Harmer (2007) named “lexical set chains” used to write a coherent text. Researchers 
wrote a word on the board and students wrote some words with similar meaning (35 
minutes). 
- Researchers showed students a text with different paragraphs in order to ask them about 
the number of paragraphs they saw in the text. (Appendix R). It took 20 minutes. Then, 
researchers explained the parts of a paragraph to students (main idea and secondary ideas) 
as elements to elaborate a coherent text. It took 20 minutes. 
- By pairs, students received another paragraph. They read it and they identify the main and 
secondary ideas (Appendix S). It took 35 minutes. 
- Students received paragraphs of some texts divided into main ideas and secondary ideas; 
students organized the whole text, read them and identified relevant information such as 
place, characters, actions and time (Appendix T) students had to unscramble the text in 
order to recognize the way to organize paragraphs to complete a text with a clear structure 
(45 minutes). 
- Researchers explained students the use of brainstorming and researchers gave examples of 
it.  (25 minutes). 
- Students wrote a paragraph of seven lines about news selected by students related to a fact 
occurred in the school.  They had to include the main idea and the secondary ideas 
(Appendix U). Students took a lot of time doing the activity because they had to consult 
their dictionaries, lists of verbs or asked to the researchers about words, expressions and 
vocabulary that they did not know. The activity took 45 minutes.  
- Some students presented those paragraphs to the class (30 minutes). 
EVALUATION OF STUDENTS’ PERFORMANCE  
- Researchers checked the activities developed by students and gave them feedback. 
- Researchers read the paragraphs written by students checking the order of main and 
secondary ideas to express a clear message. 
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- Written activities proposed took more time than the expected one because students needed 
a lot of support about vocabulary and it was difficult for them to establish differences 
between main and secondary ideas. It was necessary to clarify particular doubts and due to 
this, that activity took more time than expected taking into consideration the number of 
students in the English classroom.  
REFLECTION 
Activities proposed gave students the opportunity to practice the topics suggested by researchers 
about paragraphs, in a real form because they had to face the challenge of organizing information 
in a paragraph following parameters about main and secondary ideas. 
It was evidenced that using brainstorming helped students to facilitate their writing because they 
had a list of words related to the topic before beginning to produce their paragraphs. In this way, 
students wrote more fluently than when they had to interrupt their writing to look for words in the 
dictionary. However, students needed a lot of support related to the identification and 
organization of main and secondary ideas at the moment of writing their paragraph. 
- Description of the session 
 At the beginning of that session, researchers wrote a word on the board and 
students must give more words related to the one proposed by researchers in order to form 
groups of words in the same topic area. Researchers took into account a strategy proposed 
by Harmer (2007) that could be used by students to write their texts.  According to this 
author, groups of words (named lexical sets) can help writers to create cohesive texts 
because they are interrelated. For instance, teacher, students, partners, classroom, break and 
play, are words that can make cohesive a text related to an experience happened at school. 
Next, researchers gave students some texts. They had to count the number of 
paragraphs each text had (Appendix R). Then, researchers asked students what the 
characteristics of a paragraph were. A student said that a paragraph is a group of lines 
separated by a space. Another student said that it ends with a period. Researchers explained 
students that a paragraph is a group of sentences that refers to the same topic that has a 
main idea and other secondary ideas that go into detail about it. Johnson (2011).  
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By pairs, students received a paragraph; they underlined with different colors the 
main and the secondary ideas in order to recognize how the ideas in a paragraph relation 
and must be organized to facilitate the comprehension of the reader (Appendix S).  
In the following activity, researchers asked students to unscramble the paragraphs of 
a text in order to make students understand that paragraphs must have coherence taking into 
consideration that it permits to express a clear idea. Students had to understand the content 
of the text to organize it in a correct way. Then, students were organized by groups, they 
could use dictionaries, their lists of verbs and researchers gave support to them (Appendix 
T). 
Researchers explained students that it was not a translation exercise. The activity 
consisted of comprehending the general idea of each paragraph in order to organize the 
complete text looking just for words that impede to understand the whole text. Researchers 
explained students how to organize main and secondary ideas as a way to structure a 
paragraph.    
Then, researchers asked students for relevant information about the text such as 
what, when, where, why the facts happened.  Students wrote a paragraph following the 
model of the previous activity (Appendix U). That activity was difficult for students 
because they did not have knowledge about some words, it was difficult to organize ideas 
and identify the main one. It was necessary to repeat the explanation to clarify doubts 
presented by students.  
Researchers explained students what brainstorming is and how brainstorming can 
help writers to plan the aspects of an event that they want to include in their texts.  
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According to Mcdowell (1999) brainstorming is a pre writing activity where the writer 
takes notes related to what he thinks about the theme. That vocabulary helps the writer to 
express his ideas without limitations and pressure to select useful information. Researchers 
proposed students to say words about a proposed topic (my first day at school). Students 
said the following: 
School  Happy Friends  
Teacher  Play  Door 
Cry Sad Parents 
Figure 5  Students’ brainstorming 
Students and researchers wrote a paragraph on the board using the previous words. 
MY FIRST DAY AT SCHOOL 
My parents took me to school, I felt sad because I did not know that place, I cried a 
lot.  I was in front of the classroom’s door and the teacher opened it, she greeted me. Then, 
I met some partners and later on, we had a break. In that moment, we played soccer and at 
the end of the day we were friends. 
Figure 6. Example of a paragraph. 
After that, students received some disorganized paragraphs (Appendix T). They had 
to unscramble them bearing in mind the main and secondary ideas. Later, researchers asked 
students about relevant information in the texts such as place, time, and characters. Students 
answered them in oral way. Then, they wrote a paragraph about an event happened at 
school with the objective of writing about their experiences (Appendix U). After that, 
students interchanged their writings, their partners read those texts and in an oral way they 
presented what they wrote about. Researchers supported students with vocabulary, 
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expressions and they answered questions posed by students when they wrote the 
paragraphs. 
- Reflection 
 At the moment of reading, some texts were not understood by the readers or were 
partially understood. It was necessary that writers explained to some readers the content of 
their texts. That was an opportunity to show students the need to structure a text correctly 
and to include necessary information to explain an idea in order to favor the readers’ 
activity. In addition, that activity was a way to demonstrate how a written text could be 
interpreted in different ways according to the context and knowledge that the reader has 
about the topic. 
- Conclusion 
 It was difficult to identify and differentiate main and secondary ideas in a 
paragraph. For that reason, teachers explained and exemplified that topic according to 
students’ questions. Students transmitted a message even the paragraphs had some 
mistakes. Researchers considered that it was a difficult challenge for students; in 
consequence, students required to continue practicing in order to improve coherence in 
their texts. Improvement could be achieved through writing in context and according to the 
needs presented by each student which are going to be clarified during the second phase of 
the proposal.  
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2.4.5. Session five. 
Table 7. First phase. Session five.  Created by León and Vásquez, 2015 
SESSION 
5 
DATE 
August 6
th
, 
11
th
, 13
th
. 
TIME  
4 hours 
TOPIC Punctuation 
SUB TOPIC 
Type of punctuation marks.  
Capital letters. 
OBJECTIVE 
To apply punctuation marks in order to give sense to a written text. 
ACTIVITIES  
- Researchers stuck a poster about punctuation marks on the board which contained: 
name of each punctuation mark (period, comma, colon, semi colon, interrogation 
marks, exclamation marks, capital letters), symbol, use and examples Researchers 
explained the chart (Appendix V).  It took 30 minutes. 
- Students received a piece of paper in which they found the use of each punctuation 
mark, examples and their names (Appendix W). Students matched the use with the 
name and examples of the corresponding punctuation mark (40 minutes). 
- Researchers wrote on the board a paragraph without punctuation marks and students 
put them on it. They were organized by groups and they had time to discuss about 
the place where each punctuation mark goes (30 minutes). 
- Students received a piece of paper in which they found a paragraph with 
punctuation marks used incorrectly, students had to read and discuss about the 
corrections they had to make about the use of punctuation. (Appendix X). Then, 
students read the paragraph corrected in front of the class (50 minutes). 
- Students received a list of words in which they selected the word that had to be 
written using capital letters (30 minutes). 
- Students wrote a free topic paragraph in which they had to use at least four 
punctuation marks. Some volunteers wrote their paragraphs on the board, read them 
in front of their partners and they explained the reasons they had to use those 
punctuation marks (Appendix Y). It took 40 minutes. 
 EVALUATION OF STUDENTS’ PERFORMANCE  
Students put in practice the topics studied in class; however, they required more 
reinforcement considering that they made punctuation mistakes when they wrote their 
paragraphs. 
Students felt embarrassed, worried and nervous when they had to write and read in front of 
the class; for that reason, those activities were carried out by groups. Students received 
partners’ support and researchers encouraged them to read in front of their partners. 
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REFLECTION 
During that session, students were interested in learning about punctuation marks, 
especially when they had to put the punctuation mark in the poster that was stuck on the 
board because they could have their partners’ support.  It was an activity developed in a 
participatory way. The use of punctuation marks was difficult for students because even 
they had explanations; they got confused at the moment of putting into practice the use of 
them and they got researchers’ support at the moment of doing the activity through the 
correction of mistakes with the corresponding explanation. 
 
- Description of the session 
 This session had as its main objective to make students aware about the importance 
of punctuation marks to give clarity and to organize the content of their texts. “Punctuation 
helps the reader to understand the meaning of the sentences” (Lincoln University, 2013).  
In the first activity, students read some punctuation marks (Appendix V) in a poster 
where they found the name, use, symbol and examples related to some punctuation marks.  
The examples were read by students, the doubts about punctuation marks presented by 
students were clarified. 
In the next activity, students received a chart and pieces of paper with the 
information related to punctuation marks, symbols, uses and examples. Students had to 
match that information.  That activity was developed in order to reinforce their knowledge 
about the use of punctuation marks and to clarify questions presented by them (Appendix 
W).  
Then, researchers showed an example of a story extract to students in order to 
highlight the importance of punctuation in writing and how the punctuation marks can 
change the meaning of a text depending on the function and the place where they are.  
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Read the following true story: 
 
In Russia a period once actually saved a man's life. The czar had condemned the 
man to death and sent this note to the jailer, who had been instructed to wait for orders: " 
PARDON IMPOSSIBLE. TO BE EXECUTED." The czarina, who felt sympathetic 
toward the prisoner, intercepted the note and changed the punctuation as follows: 
"PARDON. IMPOSSIBLE TO BE EXECUTED." The jailer there upon released the 
prisoner, who escaped from the country before the Czar discovered what had happened. 
 
Taken from: Oh, Oh! Oh no! What? The power of punctuation.  Tara Dukanauskas 
North Andrews Gardens Elementary. 
Figure 7. Reading example without punctuation marks. 
Researchers read that example with students and explained them the situation stated 
on the paper. They compared the differences about the meaning of the message according 
to the changes on the punctuation marks. 
To continue with, students were divided into ten groups, each group received a 
paper in which there was a paragraph without punctuation marks. They had to discuss about 
the punctuation marks to use and the place where they must be. 
Poor Dog 
Jason looked at his watch It was time for his favorite TV show He turned on the 
TV He sat down in his chair But then he heard his dog  His dog was scratching at the door  
Oh no Jason thought The dog wanted to go out The dog had to go to the bathroom If he 
lived in a house he could let the dog go out the door and into the yard But he lived in an 
apartment He didn't have a yard He had to take the dog for a walk But if he took the dog 
for a walk  he would miss his favorite TV show The dog scratched at the door again Jason 
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turned off the TV 
Taken from: short paragraphs for beginners. Easy reading 1A.  http://www.rong-
chang.com/nse/  http://www.rong-chang.com/nse/se/nse045.htm 
Figure 8. Reading example. 
In the next activity students received pieces of paper where they found a paragraph 
in which punctuation is wrong.  They had to write the punctuation marks in the correct way.   
Morris the, Martian was flying around the Solar System one day when he saw a 
strange light in front of him What is that  he? thought to himself Morris was scared but he 
flew a little bit closer so that he could see it better Hello he called out, There was no reply  
"Hello. ¿Is anyone there?  he called but again there was no reply; Suddenly. A 
creature appeared in front of the light,  "BOO!" it shouted. Poor Morris was really scared? 
and he flew off home and hid under his bed. 
Taken from: short paragraphs for beginners without punctuation.  Fill In The 
Punctuation | Teaching Ideas 
 http://www.teachingideas.co.uk/punctuation/fill-in-the-punctuation Mark Warner 
Figure 9. Reading example with wrong punctuation marks. 
After that exercise students asked about the use of capital letters. Researchers 
explained the use of them. Researchers gave them a list in which they found words and 
some sentences to select the ones that had to be written with capital letter. 
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colombia john they bought a car 
brazil mathematics my school is located in 
bosa 
apple lamp japan 
bus smith lion 
cow jackson pencil 
london bakery church 
how old are you? sophia peter 
Figure 10. Capital letters activity. 
The previous exercise was developed individually. Later, students were grouped in 
pairs. Each couple explained, in front of the class, the reasons each word was or was not 
capitalized. Some students felt shy at the moment of explaining the developed assignment; 
although, their partners and researchers encouraged them to attempt developing the activity.  
As it was a review of the topic, it was mandatory to clarify doubts that students had.  
The final activity of that session was related to the construction of a paragraph using 
at least four punctuation marks. Students worked by pairs, they had the opportunity to 
choose their partner (Appendix Y). At the end of the session, students wrote their paragraph 
in a cardboard; then, they stuck it on the board in order to share it to the class. That activity 
was developed with the intention of introducing a narrative topic about an experience lived 
by students and practicing the use of punctuation marks in a paragraph.   
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- Reflection 
At the end of the session, researchers made a reflection with students about the 
necessity of punctuation marks in a text because the omission of them could cause 
misinterpretation in writing as students noticed in the activities they developed during the 
session.  Through that activity students could express their ideas or experiences about a 
given topic. It is important to mention that most of the students demonstrated 
embarrassment at the moment to participate reading the paragraph in front of the class.  
Students demonstrated interest in developing the activity as they could narrate about 
their friend bearing in mind they selected the partner to work with. Besides, during the 
activity, students shared their dictionaries, they helped their partners with words and that 
generated a good class environment in which students felt encouraged to do the activity as 
they had their partners and researchers’ support.  
- Conclusion 
The developed activities allowed students to recognize the relevance of punctuation 
in a written text. However, this topic requires more reinforcement during the following 
sessions in order to get correct use of punctuation marks due to that during the session it 
was evidence that students had difficulties to differentiate and use punctuation marks 
correctly.  
81 
 
 
2.4.6. Session six. 
Table 8. First phase. Session six.  Created by  León and Vazquez, 2015 
SESSION 
6 
DATE 
August 18
th
, 
20
th
 
TIME   
4 hours 
TOPIC    How to write a narration? 
SUB TOPIC 
Text structure.  
OBJECTIVE 
To identify the parts of a narration and its structure. 
 
ACTIVITIES 
- Researchers showed students pictures of comic characters in order to name them 
and write adjectives to describe them (Appendix Z). It took 25 minutes. 
- Students received a comic strip that had three disorganized panels; each one 
represented a part of a story: setting, complication and resolution. Students labeled 
each part and each student wrote a sentence about each panel of the comic 
(Appendix AA ).  It took 35 minutes.  
- Researchers gave students a short text in order to make students identify the parts of 
the story: setting, complication and resolution (35 minutes).  
- Students answered oral questions about the story (who? when? What happened? 
Where? ). That activity took 25 minutes. 
- Researchers gave students a match activity. Students had to match two columns; the 
first one had three paragraphs (setting, complication and resolution), they were 
disorganized and the second column had the name of each part of the story 
(Appendix AB). It took 45 minutes.  
- Researchers gave students a short text in order to identify:  setting, complication and 
resolution.  Then, students received a disorganized text and they had to organize it. 
They had to take into account the parts of the story that researchers worked in class 
(Appendix AC). It took 45 minutes. 
 
EVALUATION OF STUDENTS’ PERFORMANCE  
Researchers verified if students could identify the characteristics of each part of the story 
when they corrected the activities proposed. It was an opportunity to clarify students’ 
doubts.  
The activities proposed were developed by students, they showed interest in interpreting 
pictures and they said it was a new activity. Students evidenced they understood researchers 
explanations when they developed the activities proposed in class because they could 
identify the characteristics of each part of a narration and write short narrations where they 
included them.  
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REFLECTION 
Students enjoyed working with comics. They showed their comics to the researchers and 
talked about the characters of the story with their partners. 
Working by groups helped students a lot because they got support from their partners. 
Researchers helped students with difficulties about vocabulary or the way to express their 
ideas. 
 Students spoke in front of the class taking advantage from the texts they wrote. Several 
students received the same comic strip and the stories they wrote were diverse. Researchers 
reflected with students about the way each person interprets and perceives events or 
situations in a different way, according to the context. 
When researchers developed this session, it was necessary to make a review of the past 
tense as students asked about it when they had to answered questions. 
 
- Description of the session 
 That session objective was to identify the parts of the narration and its structure. 
Researchers considered the use of comic strips to show the structure of a story (setting, 
complication and resolution) in a graphic way to facilitate the comprehension of the 
students about the parts of the narrative text.  
 Researchers began the session with a warming up activity in which students 
observed comic strips characters and wrote descriptive adjectives to describe them 
(Appendix Z). That activity was developed to introduce the topic and to make a review 
about vocabulary which could be necessary when students wrote their narration. It was an 
activity in which students demonstrated interest, they used the dictionary to look for 
unknown vocabulary and they participated actively because the topic caught their attention. 
In the next activity students had to unscramble the panels of a comic strip taking 
into account the parts of the narration proposed by Van Dijk (1992) that were previously 
explained by researchers, those are setting, complication and resolution. Students were 
divided by pairs and wrote sentences about each panel (Appendix AA). They discussed 
about the order of the story and according to the content of each panel they looked for 
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words that helped them in the construction of the sentences.  Researchers showed to the 
group some of the activities made by students which were presented voluntarily. 
Then, researchers gave students a copy with a short text in which they had to 
identify the parts of the narration mentioned by researchers (setting, complication and 
resolution). After that, students explained the aspects to be included in each part of the 
narration. 
 In the following activity, students answered oral questions related to a text such as: 
Where did the story happen?, When did the story occur?, Who were the characters of the 
story?, What happened at the beginning of the story?, What was the situation faced by the 
characters of the story?, How did the characters solve the problem? and What happened at 
the end of the story?. Those questions were asked to verify students’ comprehension of the 
text and to make a review of the WH- Question Words and other aspects that can be 
included in each part. Then, researchers and students related those words to each part of the 
narration. 
SETTING COMPLICATION RESOLUTION 
When (last year) 
Where  (school) 
Who (characters) 
Why – Because  (a surprise, 
an experience) 
Problem  (a conflict, a 
situation ) 
How (the way to solve 
the conflict) 
Ending (what happened 
at the end of the story) 
Figure 11. WH- Questions about setting, complication and resolution. 
In the next activity researchers gave pieces of paper to students where they found 
two columns; the first column had the parts of the narration (setting, complication and 
resolution). The second column had a text divided into three paragraphs; students had to 
match those columns (Appendix AB). The answers were checked by the class to clarify 
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students’ doubts. They needed teachers’ support with vocabulary because there were words 
that they did not know. 
For the last activity of this session, students worked in groups of four. Each group 
received pieces of paper with paragraphs to organize a complete text bearing in mind its 
parts (Appendix AC). At the end of the activity, there were different versions of the text 
that were revised by researchers who gave feedback of the activity. 
Students worked in a collaborative way; they supported each other because some of 
them felt comfortable asking their partners about aspects they did not know. However, 
some students did not want to help others during the activity although they were working 
by groups. In some groups there were one or two students who did not work in the activity, 
researchers talked with them in a reflexive way to get students interest in the activity. 
Besides, students had the opportunity to ask researchers when they had doubts at the 
moment of doing the activity.  
- Reflection 
 During the development of the activity students mentioned they enjoyed working 
with comics because they liked characters, pictures and stories. The use of pictures allowed 
exemplifying in a clear way the parts of the narration and understanding the characteristics 
of them. The previous knowledge of student about the topic facilitated the process. 
In this part of the session, students established a relation among the parts of the 
narration mentioned by researchers (setting, complication and resolution) as elements to 
make a complete text. 
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- Conclusion 
Students identify the parts of a narration (setting, complication and resolution). 
They made a relation to the knowledge of the text structure in their mother tongue (inicio, 
nudo y desenlace) and the information about the fact to be included in each part in the 
Spanish class. The use of comic strip to exemplify those aspects was useful because they 
facilitate the comprehension of students of the topic because the pictures caught students’ 
attention and those pictures presented in a clear way the parts of the texts. 
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2.4.7. Session seven. 
Table 9. First phase. Session seven. Created by: Vazquez and León, 2015 
SESSION 
7 
DATE 
August 24
th
, 27
th
. 
TIME  
4 hours 
TOPIC  Cohesion 
SUB TOPIC 
Linking words 
Tense agreement 
OBJECTIVE 
To apply strategies to keep the text as a whole. 
ACTIVITIES 
- Researchers wrote on the board affirmative sentences in present and past tense. 
Students had to find the actions and identify the tense. It took 25 minutes. 
- Students observed paragraphs that were written in a specific tense, they underlined 
actions. Researchers explained how to use tense agreement to make a cohesive text 
(Appendix AD). It took 45 minutes. 
- Students received paragraphs with tense mistakes and they had to correct them.  
Students used their lists of verbs to support them to do the activity (Appendix AE). 
It took 30 minutes. 
- Students received a list of linking words which were classified according to their 
use (sequencing, contrast, exemplification, among others) That activity took 20 
minutes (Appendix AF).  Researchers explained the different uses of linking words 
and gave some examples (Appendix AG). It took 30 minutes. 
- Students received isolated sentences and they had to link sentences with the correct 
connector (Appendix AH).  It took 30 minutes. 
- Researchers gave students sentences and by pairs, students had to organize the 
paragraph (Appendix AI). It took 30 minutes.   
EVALUATION OF STUDENTS’ PERFORMANCE  
Students asked for researchers’ help to develop the activities. To clarify doubts the 
explanations were done to the entire group during the development of the session. Some 
students felt confused because they did not understand the differences of linking words use 
and researchers answered given examples of linking words in context.   
REFLECTION 
Linking words was a complicated topic to teach because students had difficulties to join 
sentences or ideas using the appropriate connector. For that reason, it was relevant to 
explain several times the topic and the activities. Students could express their doubts in 
front of the class to generate a discussion in which most of them participated actively and 
gave examples to solve their doubts. In addition, there were individual explanations as 
some students felt comfortable talking just with the researchers instead of the explanation 
in group. 
It was necessary to explain the differences of applying linking words using the mother 
tongue because it was complicated that students understood that topic in the foreign 
language.  
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- Description of the session 
 The objective of this session was to identify the techniques and vocabulary to keep 
the text as a whole. Researchers gave students useful tools to write a narration. In the first 
activity, researchers wrote affirmative sentences in present and past tenses on the board. 
 
 
 
 
  
Figure 12. Sentences example in present and past tense. 
 Then, students read those sentences, identified the actions, underlined them and 
mentioned the grammar tense in which the sentence was written. That activity gave 
students the opportunity to make a review related to verbs in past tense. Some students 
were confused because they did not remember the verbs; for that reason, researchers 
answered as clear as possible each question posed by students.    
The following activity was developed in order to make a revision about the use of 
present and past tenses and to know the tense agreement as a way to make a coherent 
writing. Students received some paragraphs, they read them and identified verbs (Appendix 
AD). Students underlined each action and identified the grammar tense.  Researchers 
explained students the importance of maintaining the grammar tense in a text. According to 
 
Today, I am in an English class. 
I do my homework every day. 
Yesterday, I went to the cinema. 
I went to the park last weekend. 
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Harmer (2007) tense agreement gives cohesion to the text. He states a text would not hold 
together when the tense has changed.  
In the next activity students received texts which had some mistakes (in verbs).  
Students read and correct them (Appendix AE). That activity permitted students to know 
that those mistakes made the text incoherent. The activity was difficult for students. It was 
necessary to explain that topic in Spanish in order to complete the assignment. 
The following activity was developed to know students linking words, classification 
and their use.  Students received a list of linking words (Appendix AF); then, researchers 
showed examples about their use, explained the difference among them and answered 
questions posed by students (Appendix AG). Later, students received a list of sentences and 
they had to link those sentences using connectors in order to practice the use of them 
(Appendix AH). 
In the last activity, students had to link isolated sentences given by researchers using 
connectors and bearing in mind the information given during the explanation of the topic 
(Appendix AI).  At the end of the activity, there was a conversation among students and 
researchers about students’ answers and difficulties at the moment of developing the 
activity and advantages of using them properly to write a cohesive text. 
- Reflection 
 Students demonstrated interest in developing the activities. However, they had 
difficulties to differentiate linking words. For that reason, students asked to solve doubts 
about those words which were new for them. In the conversation with students about their 
difficulties they said it was complicated to identify and to differentiate when they had to 
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use each linking word considering that it is not usual to use those words in their mother 
tongue. 
- Conclusion 
 At the beginning of that session, students did not know linking words and their use, 
although after the activities students achieved to identify and use some of them to organize 
a text. At the end of the session, students identified the way to connect sentences in a 
logical way and they had the opportunity to practice with their partners in the classroom. 
Students made some mistakes however the progress about that topic was significant.    
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2.4.8. Session eight. 
Table 10. First phase. Session eight. Created by León and Vásquez, 2015. 
SESSION 
8 
DATE 
September 
1
st
, 3
rd
. 
TIME 
 4 hours 
TOPIC  Introduction to the process of 
writing a narrative 
SUB TOPIC 
Planning (brainstorming and outlining), drafting, editing (correction symbols) and final 
version. 
 
OBJECTIVE 
To identify the process of writing a narrative text.  
ACTIVITIES 
- Researchers explained the process to write a narrative and the steps to carry out each 
part of it (planning, drafting, editing and final version). It took 30 minutes. 
- Researchers proposed a topic to students in order to write their ideas about it 
(brainstorming). (Appendix AJ).  It took 30 minutes.  
- Researchers gave to students a schema in which there are four circles. Each circle 
had a question word (who, when, where and what). Students wrote their ideas about 
a proposed topic (Appendix AK). It took 30 minutes. 
- Researchers explained to students what an outline is and the reasons to use it. Then, 
researchers showed a format to have a model to organize the content of the text 
(Appendix AL). It took 30 minutes. 
- Researchers explained students the process to edit a text. Students received an 
information table with the correction symbols proposed by Harmer (2007). 
Researchers explained students, giving examples in order to clarify their doubts (40 
minutes). 
- Students received a paragraph with wrong sentences they had to revise the sentences 
and explained the reasons because of they would made the corrections. Researchers 
wrote the paragraph on the board and corrected it with the class (Appendix AM). It 
took 40 minutes. 
 
EVALUATION OF STUDENTS’ PERFORMANCE  
Researchers evaluated if students understood the steps of the writing process asking them 
for specific information about what was planning, editing, revising and final version. 
Students developed an activity in which they had to match each part of the writing process 
with the activities included in each one (Appendix AB). 
In the activity in which students corrected some mistaken paragraphs, researchers gave 
feedback about the way to edit a text taking into consideration that students had difficulties 
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to remember the meaning of the correction symbols proposed by Harmer (2007).  
Students had difficulties to correct mistakes because they did not know how to correct the 
sentences; however, they knew the correction symbols and their meaning. 
REFLECTION 
Students identified the steps of the process to write in English. Researchers explained that 
topic several times and students participated in those explanations expressing their doubts 
in front of the class. However, they had some difficulties to correct mistakes highlighted by 
researchers because students knew the correction symbols but they did not have the 
required knowledge to propose the right answer. For that reason, researchers helped 
students to identify the correct word required in the sentences.  
 
- Description of the session 
In this session, researchers explained students the process of writing a narrative text, 
researchers describe the steps related to the process of writing such as planning, drafting, 
editing and final version. Researchers emphasized on the need to follow each part of the 
process as they are fundamental when people write. Those steps help to produce a well 
elaborated final version in a written form as Harmer, (2007) mentions. 
To begin with, researchers went over brainstorming step in order to remind students 
that enlisting words is a way to have many ideas about the topic they were going to write. 
According to Haririan (2014) brainstorming is a technique that is used to promote the 
generation of ideas in individuals. Researchers gave a topic to students and they had to do 
the brainstorming; that activity was proposed to verify if students identified what 
brainstorming is and the way to do it (Appendix AJ). 
After that, researchers gave to students a schema in which they had to fill in specific 
information related to their narrative such as characters, time, and place. That schema 
permitted students to define what they wanted to write in their narrative. In this session the 
schema was presented to students to teach them how to use it and the function it had in the 
development of their narrative as it required to be fill in concrete information about 
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elements of the narrative each student wanted to use, in the development of the writing 
(Appendix AK). 
Another activity was related to the outlining; students received an explanation about 
what an outline is and the way to do it. Then, researchers gave to students a format in which 
they had to organize the content to be written about a topic given by researchers which was 
my first trip (Appendix AL).  
The next activity is related to the correction of a text. Researchers showed students 
the correction symbols proposed by Harmer (2007) that were used to check a piece of 
writing. Researchers gave some examples to students in order to familiarize them with each 
symbol at the moment of correcting their writings during the editing part. In the last activity 
researchers wrote on the board a text with mistakes that had been underlined by them 
(spelling, grammar, punctuation and grammar tenses) in which students had to write the 
correction symbol taken from Harmer’s table with researchers support and feedback 
(Appendix AM). 
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Figure 13.  Correction Symbols 
Taken from: How to teach writing? pp. 111.  By Harmer, J.  (2007). Pearson Education. 
 
- Reflection 
To students, brainstorming was an easy activity because they could use dictionaries 
and list of verbs to write their ideas about the given topic.  In the activity, students had to 
write specific information about a text. It was easy for students because they had to write 
isolated words or names of characters. The next activity related to the outline was simple to 
students as they had an explanation about it and they had a format to complete, following 
an example given by researchers.  
The activity related to the editing step was complex for students because they felt 
unsecure at the moment of making a correction, students identified the meaning of the 
correction symbols proposed by Harmer (2007) but they did not know the correct word to 
be used. However, it was an opportunity to revise some topics such as singular and plural, 
articles, capital letters, word order and punctuation.  
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- Conclusion 
 In this session, researchers gave students relevant information about the process of 
writing their narratives in English. Students expressed that they had never used that type of 
structure to write their texts. Researchers explained students that it is very important to use 
a structure when they write because it helps the writer to organize the information.  
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2.4.9. Session nine. 
Table 11. First phase. Session nine.  Created by León and Vásquez, 2015. 
SESSION 
9 
DATE 
September 
8
th
, 10
th
. 
TIME  
2 hours 
TOPIC Selection of topics to write the 
narrative 
SUB TOPIC  
Creation of topics list. 
OBJECTIVE 
To create a list of topics to write the narrative. 
 
ACTIVITIES 
- Researchers gave students some narratives. Students had to read the title and the 
topic of the text. They had to infer the content of the narratives (Appendix AN). It 
took 30 minutes. 
- Researchers gave students pieces of paper. Students proposed a topic they wanted to 
write the narrative about (30 minutes). 
- Researchers collected the papers and wrote a list on the board (30 minutes). 
- Each student selected the topic he or she wanted to write about (20 minutes). 
EVALUATION OF STUDENTS’ PERFORMANCE  
Participation of students was taken into account as the evaluation of this session (Appendix 
L). 
Students were creative at the moment of writing about the topic and they developed the 
activity in a complete way.  
Students demonstrated interest in doing the activity because they contributed to write the 
list of topics. 
REFLECTION 
Students proposed topics related to their lives, families, sad and happy experiences they had 
had. Those themes demonstrated the interest expressed by students at the beginning of this 
study to write about their experiences (Appendix E). 
 
- Description of the session 
 That session had as objective the selection of the possible topics to be written by 
students. That selection was done because of students’ claims when they affirmed their 
desire to write about topics related to their experiences.  Researchers gave some examples 
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of narratives to students (Appendix AN) about a child dad’s death, a funny experience and 
the first day at the dentist.  
First, students read the title of the text and said what they think about the text. Then, 
students read the narrative and gave their opinions about its content. Some students 
considered interesting those narratives and others thought that they were imaginary. For 
that reason, researchers explained to students that those texts were real experiences of 
people. Some students mentioned that the example of narrative about “the death of a boy’s   
father” was impressive because they remembered the death of some relatives that they 
loved. 
On the other hand, other students remembered funny experiences with their friends 
and mentioned them in oral way. Another student narrated his fear when he went to the 
doctor. Students were interested in those texts and their authors. Students asked if those 
papers where written by other students. Researchers explained that those written 
productions were written by children and teenagers.  
Researchers proposed students to write, in a piece of paper, the topics they would 
like to write about taking into account that narratives are based on experiences. Then, 
researchers collected the papers and they wrote on the board the topics proposed by 
students in order to make a list in which students could find different topics they could 
write about. Some of those topics were based on experiences such as:  
- My pet. 
- When my grandfather died.  
- The worst day of my life. 
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- Soccer, my passion. 
- My boyfriend. 
- My mother’s worst day. 
- My best friend. 
- The happiest day of my life.  
Some students suggested other topics; for instance, my vacations, my family and my 
daily routine. Finally, each student selected the topic to write their own narrative. 
- Reflection 
  Students demonstrated interest in doing the written activities as they had the 
opportunity to select the topics they were going to write about, expressing their 
experiences, feelings, emotions and thoughts.  
- Conclusion 
To allow the participation of students in making decisions about the development of 
the class, promoted students active participation. For instance, at the moment of enlisting 
the possible topics of their narrative, students demonstrated interest in participating and 
they proposed topics related to their experiences. 
 After reading examples of narratives, students wanted to narrate experiences 
similar to the ones they read although some of those topics were painful situations for them.  
2.5. Second phase 
In this part there are activities related to the steps followed to develop a writing 
process, the way to organize the ideas and elaborate texts. The analysis of the narratives 
written by CEB students of 801 is going to be presented in a deeper way in chapter 3. 
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2.5.1. Session one. 
The following sessions describe the process and time that takes to write one 
narrative.  
Table 12. Second Phase. Session one.  Created by León and Vásquez, 2015.  
SESSION 1 DATE 
September 
15
th
, 17. 
TIME 
 3 hours 
TOPIC Planning 
OBJECTIVE 
To know the characteristics of a narrative and to organize the content and the 
structure of a narrative text that is going to be written. 
ACTIVITIES 
- Researchers explained students what a narrative text is, its characteristics and how 
to structure the narrative (40 minutes). 
- Students developed an activity of brainstorming related to the topic they selected to 
write the narrative (Appendix AJ). It took 30 minutes.   
- Students filled in a schema in which they decided aspects to be included in their 
narrative such as topic, time, place and characters (Appendix AK).  It took 30 
minutes. 
- Students organize their ideas in three paragraphs to obtain the outline of their 
narrative (setting, complication and resolution). It took 50 minutes (Appendix AL). 
  EVALUATION OF STUDENTS’ PERFORMANCE  
Researchers reviewed the schema in which students organize the information they included 
on the text  (when, where, who) 
Researchers evaluated students’ process, responsibility and organization. Students 
evaluated their partners’ development of the activities in order to give a positive feedback 
to their partners’ activity (Appendix AO).  
Students developed the activity in a responsible way. They used the tools given by 
researchers at the beginning of the process such as lists of verbs and list of connectors.  
REFLECTION 
Researchers felt motivated when they observed students really interested in writing their 
narratives, asking constantly with the intention of elaborating their paragraphs in the best 
way.  
Students’ doubts were explained on the board by researchers.  
Students expressed their interest in writing about the topics of the list elaborated by the 
group. 
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- Description of the session 
In this session students identified characteristics and structure of a narrative in order 
to elaborate their own. Researchers presented students the definition of a narrative, its 
characteristics and the structure proposed to construct their own texts according to the 
special features of narratives. 
 First, researchers analyzed with students the definition proposed by Woods (1987) 
who states that a narrative is a written mean to promote people’s expression of their inner 
voice, their vision about the world and to share their experiences in a written way.  
After that, students read the definition carefully, asked about the unknown words 
and they mentioned what they comprehend about it in order to elaborate their own 
definition of narratives. A student said that writing about what they want was a good 
opportunity to express their thoughts in English.  Another student said that through writing 
about personal experiences allowed them to tell the reader about situations they have not 
shared before with people different from their relatives. 
Second, researchers presented a table in which the characteristics of personal             
narratives were adapted by researchers in order to facilitate students’ comprehension. 
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PERSONAL NARRATIVES CHARACTERISTICS 
First In this writing you could express your own “voice”. That means to capture into 
a paper what you have experienced. 
Second This writing is an opportunity to communicate to other people what you have 
lived or felt about personal situations.  
Third In this writing you can express freely what you have experienced without any 
prejudice. 
Fourth Through this writing you will have the opportunity to reflect about your 
experiences, decisions, needs or thoughts. 
Fifth This writing strength relationships as it allows showing you as you really are. 
Figure 14. Personal Narratives characteristics 
León and Vasquez (2015) based on Nash (2004.) 
Then, researchers showed an example of a short narrative (Appendix AN) to 
students in order to identify relevant information such as title, topic, place, time, and 
characters that appeared in the narrative. That information was used to fill in the planning 
schema (Appendix AK). 
- Reflection 
 In that session students demonstrated interest in developing the activities and took 
advantage of the sources they had. Researchers gave students the schema with WH-
questions, students asked about their doubts and they developed activities receiving support 
from their partners and they helped each other, doing a collaborative work, they shared and 
compared their answers in order to complete the task. 
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- Conclusion 
 Students identified the characteristics of narratives to differentiate them from other 
types of texts in order to take those aspects into account at the moment of writing. Students 
seemed secure and interested in developing the activities in order to clarify the information 
related to the narratives and their characteristics. Students developed a collaborative work, 
they shared the known vocabulary and they used the elements provided by their teachers 
such as lists of verbs, dictionaries and partners’ support.  
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2.5.2. Session two. 
Table 13. Second Phase. Session two  Created by León and Vásquez, 2015. 
SESSION 2 DATE 
September 
22
nd
, 24
th
. 
TIME  
3 hours 
TOPIC How to write a draft? 
OBJECTIVE 
To write the first draft of the written narrative, following the plan structure. 
 
ACTIVITIES 
- Researchers explained students what a draft is and its use when a person is going to 
write. Researchers showed students an example of drafting (Appendix AP). 
- Students began to write the first draft of their narratives based on the brainstorming 
and the outline elaborated during the session number one of this phase. Researchers 
clarified students’ doubts according to their particular needs.  
EVALUATION OF STUDENTS’ PERFORMANCE  
Researchers evaluated students’ process in class, responsibility and organization (Appendix 
AQ). 
Researchers revised students’ productions and they made the first suggestions in order to 
begin the following step (editing).  
 
REFLECTION 
Students demonstrated interest in writing their narrative because they developed the 
activities, asked when they had doubts, they gave and received help from their partners and 
researchers. 
Students showed difficulties when they had to correct their narratives according to the 
researchers’ suggestions. It was necessary to explain again aspects related to word order, 
vocabulary, organization of the information in the paragraph, in a personalized way, 
because each student was writing about different topics and had different questions. 
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- Description of the session 
In this session researchers explained students the drafting stage of a written process 
showing students the following schema in which researchers adapted the steps proposed by 
Johnson (2011).  
 
Figure 15.  Development of drafting stage. Taken from:  Write right. Johnson, J. (2011)  
 
Regarding drafting, Harmer (2007) states, the first version of a piece of writing is 
known as a draft. Writers (in this case, students) will produce a number of drafts on the 
way to the final version. Researchers explained students they could write several versions 
of the narrative before the final version. 
Students began writing the first draft of their narrative after selecting the topic about 
they wanted to produce their text. Students took into account the brainstorming and the 
outline they did in the previous session in order to organize the ideas they wanted to 
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express in the narrative. Researchers gave feedback to students at the moment of writing 
their paragraph.   
Students asked researchers about doubts related to vocabulary (spelling, how to 
write a specific word in English, among others) or the organization of some sentences. 
Students were interested in doing that activity; however, some of them said writing a 
paragraph is difficult because in previous years they wrote isolated sentences, they did not 
create a story or something similar. During the development of the activity, researchers 
revised students’ paragraphs in order to monitor their writing process and gave feedback.  
- Reflection 
 During the session, students demonstrated interest in developing the activity as they 
had the opportunity to write their drafts about the topic selected by them. In the session, 
students followed the process sequentially as it was expected by researchers bearing in 
mind the steps and the explanations about drafting given by them.   
- Conclusion 
 This session allowed students to begin the writing process following the steps 
proposed by researchers (selection of the topic, brainstorming, outlining and drafting). In 
the same way, students planned their first paragraph having in mind that in the process 
researchers could give support and explanations for the development of the activity. 
Students demonstrated interest in writing their first draft as they could write about an 
experience that was important for them.  Students developed the activities, asked about 
their doubts and asked for feedback from researchers and partners.  
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2.5.3. Session three. 
Table 14. Second Phase. Session three.   Created by León and Vásquez, 2015. 
SESSION 3 DATE 
September 
28
th
, 
October 1
st
. 
TIME 
 3 hours 
TOPIC How to edit your narrative? 
OBJECTIVE 
To revise the first narrative draft, to reflect about the required edition. 
 
ACTIVITIES 
Teachers revise the written text and help students to make necessary corrections. 
 
EVALUATION OF STUDENTS’ PERFORMANCE  
Researchers evaluated students’ process, responsibility and organization.  
Students demonstrated interest in developing the activity; some students used the formats 
elaborated during the planning stage. 
Researchers revised the corrections done by students and supported them during the 
process.  
 
 
REFLECTION 
During this session it was evident that that in group 801, there were different levels of 
knowledge among students.  Some students knew more vocabulary than others or they had 
more ability to write in English. It made that the process were different in each case, some 
students needed more time to write than others. 
Some students wrote about private topics such as problems like bullying, sexual abuse, 
death of relatives, among others.  Researchers were surprised because they did not expect to 
find narratives related to those painful and sad topics, taking into account that in the class 
those type of activities were not done before. It was an opportunity to know about those 
students’ problems. 
- Description of the session 
 In this session researchers explained students the way to develop the editing 
process. According to Harmer (2007), after the first draft, the writer should read the text in 
order to verify the ideas that needed to be modified and the ones that are going to remain. 
Students revised aspects such as: 
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- The order of the information. 
-  Analysis of confusing ideas. 
- Revision of the appropriateness of the vocabulary. 
- Revision of the general meaning, overall structure and grammar accuracy.  
This author adds that the comments and suggestions to revise a text, usually are 
provided by other reader. For that reason researchers read the texts and gave feedback to 
students in order to make students reflect about the required corrections to get the final 
product.  
-  Reflection 
 Through this session it was evident that some students had certain knowledge about 
vocabulary, tenses and expressions. Some students had basic management of those aspects. 
However, others (a minimum part of the class) did not have any knowledge about 
vocabulary or tenses related to the topic they selected (Appendix AR). During the 
development of this session, those students asked to the researchers about ways to write an 
idea into the paper, properly.  
Students mentioned that they wanted to do the activity but they expressed that they 
did not know enough vocabulary in English, they did not know expressions or they 
confused tenses. Those aspects did not impede that students developed the activities as they 
carried out a collaborative work in which they took advantage of their partners’ knowledge; 
they used dictionaries, lists of verbs and inking words. Students also asked researchers in 
relation to the doubts they had. 
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- Conclusion 
 Students reflected about the corrections they had to do in their drafts in order to 
identify the words, expressions or tenses they had to modify to continue with the writing 
process. That reflection refers to the mental process students did at the moment of reading 
the feedback they got from the researchers.  On the other hand, there were topics related to 
problematic or difficult situations that students wanted to express, such as sad feelings 
when they were separated from their parents, when they went to school at first time, 
accidents, sexual abuse and relatives’ experiences. When researchers read the first draft of 
the narratives written by students, they observed that assignment became in an opportunity 
to realize that students had lived situations that affected their thoughts, behavior and ways 
to face their context.    
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2.5.4. Session four. 
Table 15. Second Phase. Session four. Created by León and Vásquez, 2015. 
SESSION 4 DATE 
October 
13
th
, 15
th
. 
TIME  
3 hours 
TOPIC Final version 
OBJECTIVE 
To revise the text and to reflect about the required corrections. 
 
ACTIVITIES 
- Students present the final version of the written narrative with the corrections 
suggested by the researchers. 
 
EVALUATION OF STUDENTS’ PERFORMANCE  
Researchers gave students’ feedback about their strengths and weaknesses during the 
development of each step. At the end of the sessions researchers applied a rubric in which 
they evaluated students’ responsibility with the activities, organization, the presentation of 
the papers and development of the writing process stages (Appendix AQ).  
Students answered a survey about their perceptions during the development of the process 
(Appendix AS).  
 
REFLECTION 
Through the survey applied at the end of the process, students manifested interest in 
developing the written process because they noticed that through writing they learn more 
vocabulary, punctuation, connectors, verbs and it was helpful for them. (Appendix AS).  
Giving the opportunity to write about personal narratives encouraged students to develop 
the written process in a responsible way and it empowered them to write about topics they 
had lived. However, students did not mention them before (Appendix AS). 
 
- Description of the session 
 In that session students presented the final version of their narrative. To do that, 
students wrote different drafts of the same narrative that were revised and edited by 
students and researchers. Researchers made a revision of those drafts, the number of drafts 
varied according to students’ pace of work and students corrected them in order to get the 
final version. Most of students wrote a narrative using three paragraphs which contained 
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setting, complication and resolution. Some students told their experience as they talked 
without a specific structure and they did not took into account the three parts of the 
narrative previously mentioned. However, students used punctuation, vocabulary, linking 
words and verbs. They demonstrated interested in doing that activity. 
- Reflection 
Teaching writing through narratives was a positive teaching experience as students 
did a complete process in which they expressed through writing about experiences they 
selected. Students’ narratives allowed researchers to know aspects of students’ life that 
researchers have not known before. In this regard, Lerner (2001) states, when a person 
writes about a topic he or she likes or have lived, that process shows improvement as the 
person wants to express in a written way what he or she has experienced. On the other 
hand, it was observed that some students continued making the same mistakes in their 
writings.  It was fundamental to make an individual feedback in order to show students the 
reasons of their mistakes and the way to correct them to get a final version properly written. 
Finally, it is fundamental to mention that at the end of the implementation of the 
proposal, during the writing production phases, it took more time than the expected in the 
design of the strategy. It was because some students spent more time doing the activities of 
the second phase and some students wanted to elaborate more than one narrative; for that 
reason the implementation of the proposal ended on November 6
th
, 2015. 
- Conclusion 
As it is going to be seen in the chapter of the data analysis, through the application 
of the strategy based on the writing about experiences, there was significant progress in 
110 
 
students writing process (Appendix AT) and there was an improvement about aspects such 
as vocabulary, the use of punctuation marks, linking words, capital letters and the structure 
of paragraphs.  
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3. Analysis of students’ artifacts 
In order to answer the research question posed for this study “How personal 
narratives could enhance the English writing learning process of eighth graders?” 
researchers analyzed some important theories about writing process and narratives. The 
data gathered at the beginning of the study (Appendices D, E and F), information collected 
during the application of the proposal through students’ artifacts about personal narratives 
(Appendix AT) and a survey related to the students’ perceptions regarding the application 
of the proposal (Appendix AS). That information was analysed in order to know the impact 
of the proposal in the English learning process of eighth graders at CEB. 
During the development of the proposal, researchers of this study carried out two 
phases. In the first one, researchers had the objective to make students aware about written 
narratives as a mean of expression and to give students elements to elaborate their texts. In 
the second one, the process of writing narratives was developed with constant support and 
feedback of the researchers.  Students’ artifacts, researchers’ observations and reflection 
and perceptions of students about the proposal, based on personal narratives, were the 
evidence of the writing process.  
To begin with, researchers of this study explained how they analysed the narratives 
collected during the application of the proposal and the process developed by students. 
Students’ artifacts were analyzed taking into consideration the model stated by Van Dijk 
(1992) and the analysis of the process developed by students based on Harmer (2007) 
assumptions.  
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 Researchers of this study took into consideration two perspectives proposed by Van 
Dijk (1992) to analyze narrative texts: The first, Macrostructure as a representation of the 
global meaning of the text. In this part researchers analysed the following aspects:  
- The clarity of the general idea: students used appropriate words to 
communicate a comprehensible idea to the reader. 
- Development of ideas: Students organized chronologically the ideas in that 
way they made the text clear to the reader. 
 The second, superstructure involves the way how the writer organize the content in 
the paper throw categories to structure a narration. Researchers of this study selected three 
categories from the ones proposed by Van Dijk (1992) considering the domain of the 
foreign language that students had. Those categories were: 
- Setting: It involves the place, time and circumstances around the action. 
- Complication: It refers to the main event that occurs, the climax of the narrative. 
- Resolution: It expresses the result of the facts, how the situations are faced. 
Finally, researchers analysed students’ writing process performance during the 
development of the stages, based on the proposal of Harmer (2007).This author states that 
writers should follow those four stages planning, editing and the final version to elaborate 
their writings. 
According to the aforementioned models, researchers of this study stated the 
following categories to analyse the students’ written process and students’ artifacts: 
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Figure 16. Analysis of students’ narratives.   
Created by León and Vásquez 2015 
In figure 16, researchers show the form how they analyzed the narrative written by 
eighth grade students at CEB based on the microstructure and macrostructure of the 
students’ artifacts and the researchers’ observation about the written process developed 
during the implementation of the strategy. In addition, researchers collected students’ 
perceptions about the influence that the strategy based on narratives had in their writing 
process, obtained through the application of a survey (Appendix AS).  
To continue with, researchers of this study described the information obtained 
during the application of the proposal at CEB School with eighth graders. Thirty eight 
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students developed the activities; however, a sample of ten students was randomly selected 
to analyse the gathered data.  
In the following part, researchers present the analysis of the students’ artifacts 
taking into consideration the macrostructure, the superstructure of the text based on Van 
Dijk (1992), the analysis of the English written process of students during planning, 
drafting, editing and final stages and students’ perceptions about the implementation of the 
strategy based on personal written narratives. 
 In the appendix part, there are two examples of the complete written process 
developed by students of 801 to write their narratives and the final version of the sample 
students.  
3.1.1. William’s narative analysis. 
This student demonstrated a lot of interest in the process of writing; he elaborated a 
narrative during the application of the proposal in which he wrote about relevant 
experiences for his life:  
3.1.1.1. First narrative: “A heart surgery”. 
- Macrostructure 
This student narrated an experience happened when his cousin was sick. He titled 
his narrative “a heart surgery”. He explained how his family had to face the illness of the 
baby. William wrote about his feelings and the way the situation was solved. He mentioned 
their family faith in God and how they prayed for the health of the baby.  
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The general idea is clear; he organized the events according to the chronological 
order. For that reason, it is possible to comprehend the narrative and the facts happened to 
his family (Appendix AV). 
- Superstructure 
William organized the content of the text in three paragraphs. In the first paragraph, 
he contextualized the reader explaining the date, the place and the situation happened when 
his cousin was born. Those aspects composed the setting of the text. In the second 
paragraph, the student described the situation lived for his family, the feelings of his 
relatives and a new fact that complicated the experience; this events are the complication of 
the text. Finally, the third paragraph showed the happy ending of the story; he established 
the resolution of the situation. The paragraphs were organized in a sequential form that 
allowed the reader comprehend the text. Besides, he used some linking words to connect 
the facts included in his text. 
- Teachers’ perceptions about the student’s process 
During the development of the application of the proposal, William demonstrated to 
be very interested in the process. He developed and applied the stages proposed by 
researchers to write his narrative, he was very responsible and attentive. He listened 
researchers advices and tried to correct his mistakes by himself. He was persistent 
correcting his mistakes to write in a better way to finish his work. However, his final 
version of the narrative had some mistakes. 
At the beginning of his written process, William followed the stages of the process 
suggested by researchers. To begin with, in the brainstorming he wrote words related to the 
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topic of the narrative including the places where the facts occurred. However, he had some 
spelling mistakes. He capitalized all those words even when he wrote the topic of his 
narrative. 
 In the planning schema, William correctly wrote the information required of each 
WH-question according to the facts he wanted to include in his narrative. After that, in the 
outlining schema, he preserved the title that he wrote in the brainstorming; he traced lines 
in the paper to present his writing ordered and understandable. He did not use punctuation 
marks such as comma, period or semi colon to delimitate his sentences. Nevertheless, 
Wiliam capitalized proper nouns.  
In his first draft, he had difficulties about vocabulary (spelling and order). He 
confused the possessive adjectives and he only use periods as punctuation marks. The 
content of his first draft is difficult to follow. Researchers pointed out William mistakes in 
the first draft through the correction symbols proposed by Harmer (2007) to guide the 
second drafting. 
After that, in the second draft, William corrected some mistakes from his first draft; 
as a consequence his ideas and the global content of the text were clear. However, he 
omitted some words in the sentences. He used punctuation marks such as comma and 
period which he wrote with red color because he learnt to do that in his mother tongue 
classes. Besides, he omitted the subject in some sentences. During the classes he was very 
interested looking for the unknown vocabulary. Those aspects were improved during the 
process with teachers and partners’ support.  
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Then, William wrote another draft in which he corrected the mistakes he had in the 
previous one. In this third draft, he was careful at the moment of writing and he achieved to 
present a text in which he made few mistakes. 
Finally, he wrote his last version, he obtained a better writing in which he expressed 
an experience lived by his family and he included important aspects for him such as 
relatives love, religious beliefs.  In order to develop his narrative, he used dictionary, lists 
of verbs or he asked researchers about the way to express an idea (Appendix AT). 
- Student´s perception about the experience as a writer 
William expressed that the topic to write was selected by him because he considered 
it as an important part of his life. The student affirmed that he has not ever shared that 
experience with his teachers and partners; however, he felt well expressing a part of his life. 
He used the expression “stuffed” (relleno), to talk about the activities that English teachers 
developed in class before the implementation of the proposal when he is inquired about 
them and he manifested his preference to continue writing in his English class (Appendix 
AT).  
3.1.2. Andrea’s narrative analysis. 
3.1.2.1. First narrative: “The worst day of my mother”. 
- Macrostructure 
Andrea wrote a sad story about a bad experience of her mother. She titled it: “The 
worst day of my mother”. In that narrative, the student narrated an impressive story about 
the sexual abuse suffered by her mother during twenty years. Andrea described how her 
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uncle rapped her mother during a long period of time. She wrote a well-structured text in 
which a complete and clear story was told (Appendix AU). 
- Superstructure 
Regarding this aspect, Andrea wrote two paragraphs. She explained the topic in an 
organized and sequential way.  The text had the setting in which the author described the 
time when the action occurred. She described the complication and the resolution in a 
detailed form. At the end of the narrative, she expressed her opinion about her mother’s 
feelings and the reasons because of her mother told her that experience. She organized the 
text in a coherent form and the facts sequentially. 
- Teachers´ perceptions about the student process 
That student is shy, she did not ask for help, for that reason researchers must offer 
help and support to her process. She was very responsible and very interested in learning 
writing in English.  
Regarding the Andrea’s written process, she began the brainstorming making a list 
of words concerning feelings. Then, in the planning schema she filled in the balloons with 
the corresponding information to the WH-question required. After that, in the outlining 
stage, Andrea wrote some sentences related to each part of the text (setting, complication 
and resolution). However, some sentences were difficult to understand because she made 
mistakes to organize her sentences. Researchers explained Andrea how to improve the 
writing of the sentences. 
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Andrea began to write her first draft. In this paper the expressed ideas were 
comprehensible although she made some mistakes. She began her writing process with a 
title that changed in the first draft. She explained that modification occurred because the 
second title represented better the content of the text.  
When she began her first draft, she had a disorganized text with repetition of ideas. 
It was evidenced that she had difficulties to write sentences because she used the incorrect 
tense, she did not use auxiliary and made mistakes with the word order that made difficult 
to understand the meaning of her sentences.  
After that, she organized better her ideas. As she was progressing her writing, she 
was careful to correct her mistakes according to researchers’ suggestions. She was very 
enthusiastic when researchers made positive comments about her responsibility and work. 
In her second draft, she omitted some phrases that she used in the first draft when she was 
questioned about the reason to do that she said she did not realize about it. In spite of the 
researchers’ suggestions, she had some mistakes about punctuation marks.  
In the third draft, she improved considerably her writing as she reduced the number 
of mistakes on the paper. However, she omitted some sentences as in the previous draft. 
She had some punctuation marks used incorrectly and she also had spelling mistakes. In 
spite of Andrea’s final version was not free of mistakes, she achieved to express her ideas 
clearly about a significant event in her mother’s life improving her written skill in English. 
She demonstrated interest in developing the activity and she was worried for getting the 
appropriate words to do her writing. To conclude, Andrea’s written process reflected a 
significant improvement during the development of the sessions. 
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- Student’s perception about the experience as writer 
In the survey, she expressed that telling about that experience of her mother helped 
her to vent her soul about a private experience that was never shared before. The topic was 
selected by Andrea because she considered that it is important that other people know about 
events like that, to prevent that kind of abuse against women. 
In addition, she affirmed that the process developed during this study helped her to 
improve her English learning because she increased her knowledge about the foreign 
language. She added that she had never participated in activities like that and she would 
like to continue developing activities related to English writing (Appendix AU).  
3.1.3. Carlos’ narrative analysis. 
This student demonstrated a lot of interest in the writing process. He elaborated 
three narratives during the application of the proposal in which he wrote about three 
relevant experiences for his life: The first, “The happiness to one step of the death”; the 
second, “The victorious lottery and the loss of the money” and the third, “The wrong hour 
and the place where everything happened”.  
3.1.3.1. First narrative: “The happiness to one step of the death”. 
- Macrostructure 
The first narrative written by Carlos was about a hard and sad experience that he 
lived when his mother was sick because of cancer. He titled “The happiness to one step of 
the death”. He summarized the story from the moment when his family knew about her 
mother illness until the end of the story when she got over it and survived (Appendix AV). 
121 
 
- Superstructure 
Carlos distributed his narrative into two paragraphs. He began the text contextualizing 
the reader about the topic; he expressed his feelings while he had to face the pain and 
scared to lose his mother because of her cancer (Setting). He described the sadness of his 
father and the depression of his relatives. 
In the second paragraph, Carlos described the medical recommendations that her 
mother´s doctor proposed and the surgery that she needed (complication). He stated that the 
surgery was good and there were family and friends supporting her mother recovery 
(resolution). Carlos ended his narrative with an evaluation about his feelings to have her 
mother near him one more time.  
- Teachers’ perceptions about the student’s process 
Carlos was very enthusiastic when he began his written process, he was persistent to 
develop each activity improving and correcting his mistakes. In the brainstorming, he wrote 
words related to his mother illness and he capitalized each word. Then, in the planning 
schema, he wrote specific information about the selected topic: place and the time his 
mother suffered cancer. He wrote two characters of the narrative: her mother and he; 
although Carlos mentioned other people during drafting and final version.   
 In the outlining, Carlos wrote sentences correctly distributed to write each part of 
his narrative (setting, complication and resolution). He intended to write passive voice 
sentences using reported speech even that topic had not been taught during the sessions of 
the course, he took as reference his mother tongue. In consequence, researchers explained 
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the correct way to write those sentences and he improve those aspects. He elaborated well-
structured sentences although he made some mistakes about tenses and word order. 
In his first draft, he narrated the facts in present tense, he did not use punctuation 
marks to separate his ideas, and he used colon marks to introduce a dialogue of the 
characters. During the process, Carlos observed and corrected his mistakes with the 
researchers and partners’ support. In his second draft, he demonstrated interest and effort to 
improve the organization of his ideas; he used punctuation marks to give coherence in his 
text He got to finish his narrative with a significant change and improvement in his writing 
skills (Appendix AV). 
3.1.3.2. Second narrative: “The victorious lottery and the loss of the money”. 
- Macrostructure 
The second narrative written by Carlos was about an experience lived by his family. 
He described the story of an uncle who won de lottery and went out of his mind, burning 
his house and the clothes of his family. Then, there was a sad ending because he burnt the 
ticket of the lottery unintentionally. In consequence, everything that his uncle had planned 
to do with the money in order to achieve his dreams was impossible again. The general idea 
of the text was clear he organized his ideas in a comprehensible form that permitted to 
understand the global content of the story (Appendix AV). 
- Superstructure  
In the title, Carlos showed that his story had two different sides; a positive part 
when his uncle won a lot of money and the negative part, the loss of it. However, the title 
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did not specify the way the money disappeared. Carlos organized his story in three 
paragraphs. 
The first paragraph was an introduction or setting of the fact that generated the 
story. He included information such as the date, the main action and his uncle´s feelings 
because he won unexpected money, his reflection about his economic situation, his plans 
and dreams.  
Then, in the second paragraph, Carlos described the reaction of his uncle when he 
believed that he was millionaire. Carlos’ uncle went crazy and burnt his house and his 
clothes in spite of his wife’s sadness because he was destroying their home (complication). 
Carlos showed the contradictory feelings of his family; some of them were pleased and 
proud while others were unhappy and confused. 
At the end of the story, Carlos included a resolution and an evaluation of the fact. 
He stated that his uncle began to look for the lottery ticket and he realized that he had put it 
in a sweater that he had burnt. He finished his narrative with a reflection about pride, 
arrogance and selfishness. He stated that the life punished people with those feelings. 
- Teachers’ perceptions about the student’s process 
Carlos demonstrated enthusiasm about writing, he finished his first narrative and he 
stated that he wanted to write other story. He began to write developing the brainstorming. 
In this stage he wrote more words than in the first narrative brainstorming. When he was 
questioned about the reason to write more words, he answered that he learnt new 
vocabulary when he wrote his first narrative because he had to look for unknown words.  
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In the planning stage, Carlos completed the schema with accurate information about 
the questions posed; he did not include himself as a character of the narrative. Related to 
the outlining stage, he distributed his ideas according to the parts proposed in the schema to 
organize the narrative content (setting, complication and resolution). He wrote 
comprehensible sentences; however, he got confused with the past and present tenses. 
In his first draft, Carlos grouped the information into three paragraphs according to 
his outlining. His text had some difficult parts to understand due to he made some mistakes 
that he already had when he wrote his first narrative. He used the verb to be when it was not 
necessary, he had some difficulties with vocabulary or used wrong words but he understood 
easily the corrections suggested by researchers. He used punctuation marks but he forgot to 
use linking words.  
 In his next drafts, he corrected some of those mistakes. He asked researchers about 
how to write some expressions. In consequence, his text was more clear and 
understandable. He was very excited when he presented the final version of his narrative 
and he was interested about the opinion of researchers about his work. Researchers gave 
feedback to him, they encouraged him to continue writing because his stories were 
interesting and for his responsibility and organization working. 
Carlos had not finished the previous narrative when he wanted to begin writing 
another. Researchers said to him that he could write everything that he wanted and he 
began to write his third narrative (Appendix AV). 
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3.1.3.3. Third narrative: “The wrong hour and the place where everything 
happened”. 
- Macrostructure 
That was the third narrative of Carlos. His narrative was about a tragedy in his 
family caused by drinking alcohol. At the beginning of the narrative, the ideas were very 
clear. Then, there were some confusing ideas but the global content was comprehensible for 
the reader. At the end of the story, there was a sad part where Carlos’ uncle went to jail and 
other person died (Appendix AV). 
- Superstructure 
Carlos structured his narrative in three paragraphs. In the first paragraph, he 
introduced the topic following the same parameters of his previous texts. He wrote the date 
and described the contextualization, the place and the characters that participated in the 
story (setting). 
In the next paragraph, the student explained the conflict happened between his uncle 
and his brother in law in which in a confusing fight a man died. After that, the police 
officers arrived and arrested Carlos’ uncle. After the judgment he is declared guilty and he 
was sentenced for twenty years in jail. He narrated his feelings and the feelings of his 
family destroyed and sad (complication). 
In the last paragraph, Carlos stated the resolution of the situation and his evaluation 
of the facts. At the end of the story, Carlos described the problem that the family had with 
the lawyer in charge of the case. The family knew that the lawyer was paid for the claimant 
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to harm Carlos’ uncle. In consequence, anyone could help the man and he had to face his 
prison sentence. The student finished the text reflecting and giving advice in which he 
stated that people should not trust in others. 
- Teachers’ perceptions about the student’s process 
The student followed the steps proposed by researchers to write.  In the 
brainstorming stage, Carlos wrote a lot of words related to the selected topic. Then, in the 
planning schema, he answered correctly the posed questions about characters, place, time 
and situation.  
To continue with, in the outlining he organized his ideas according to the parts of 
the narrative (setting, complication and resolution). In his first draft he expressed and 
organized his ideas, he used punctuation marks and presented the actions in chronological 
order. However, he continued making mistakes with the use of the verb “to be” with other 
verbs when it was not necessary, adjectives in plural, difficulties to use the indefinite and 
definite articles.  
In the second and third drafts, Carlos improved his writing considerably when his 
mistakes were corrected by researchers; he understood the suggestions quickly and 
remembered the changes that he had to do. He always had a good willingness and tried to 
improve his writing. 
In the final version, he wrote a narrative with a clear global content where he 
expressed his ideas related to a hard experience mentioning his opinion about what 
happened and stating a final reflection to his text reader. 
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- Student´s perception about the experience as a writer 
At the end of the proposal implementation, Carlos stated that he chose that topic to 
write because it was an experience that changed his life and gave him learning about life 
and death. However, he said that remember that event made him felt happy and sad at the 
same time because it was not easy to face that situation.  
He stated that he had learnt a lot vocabulary during the activities developed in class 
that can be useful to improve his English written skills. When he was questioned about the 
activities done before the implementation of the proposal, he said that he preferred the task 
developed during the written process because before it, the group just had activities related 
to fill in the blanks and to complete sentences.  
Finally, he said that knowing experiences of others could help to teach people to 
avoid repetition of mistakes. For that reason, he wrote an advice at the end of each narrative 
and he considered important to publish that type of stories (Appendix AV). 
3.1.4. Carolina’s narrative analysis. 
- Macrostructure 
She wrote a narrative titled “The divorce of her parents”. That was an emotional 
story because she described her feelings during that experience and the reasons given by 
her parents about that decision. She opened her heart explaining how that experience 
impacted her life and how her mother’s love was important to continue her life, facing the 
changes generated as a consequence of that event (Appendix AW). 
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- Superstructure 
The title of Carolina’s narrative shows the topic of the text clearly. She distributed 
the content of her narrative in two paragraphs. She began introducing the topic including 
date and place and the reasons for the divorce of his parents (setting and complication). 
Then, she explained the consequences of the occurred fact to the narrative characters and 
the conclusion for them (resolution). The facts were organized in a chronological form; in 
consequence, the story had a sequential structure where the content is expressed clearly. 
- Teachers’ perceptions about the student’s process 
At the beginning of her writing process, Carolina was shy and indecisive about the 
topic to write; however, she decided to narrate their parents’ divorce. She followed the 
stages proposed by researchers of this study. In the brainstorming, she applied Harmer’s 
(2007) lexical chain strategy. She wrote a word that represented the main topic of her 
narrative (divorce) and wrote words related to it.   
In the planning she completed the schema answering specific information that was 
used to develop the following stages of the process. Then, in the outlining, Carolina wrote 
sentences related to each part of the process. She was concrete with the information she 
wrote.  
To continue with, in her first draft, the ideas had not a clear sequence, the narrative 
is difficult to understand. She had difficulties with the use of the tenses; she omitted words 
and in the narrative there were not linking words. In her second and third drafts, she had 
some problems with spelling; however she took into consideration the corrections 
suggested by researchers and the content for her text became clear. 
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During the written process she made an effort to improve her writing, she began the 
process writing her ideas in a disorganized way, then she achieved to organize the 
information appropriately.  
In her final version, it can be observed the use of past, punctuation marks and 
organization of ideas in a coherent form. Those aspects evidenced an improvement in 
Carolina´s writing process after the application of the strategy based on narratives. 
- Student´s perception about the experience as a writer 
At the end of the process, Carolina stated that she selected the topic of the narrative 
as a way to remember a fact that was relevant to her life. She explained, she had not told 
that story before because she did not have confidence in everyone. She added that she did 
not want to live experiences like that again; however, that was an opportunity to other 
people to know more about her, to find support in other people. She stated, to face hard 
situations allow other people to avoid repeating that experience.  
In relation to her English writing process, she affirmed that she had improved her 
vocabulary, pronunciation and orthography during the development of the activities 
considering that she asked continually to researchers about pronunciation (Appendix AW). 
3.1.5. Wendy’s narrative analysis. 
- Macrostructure 
Wendy wrote a narrative about her pet’s death. She described how her family and 
she realized that their dog had eaten poison. She mentioned her guilty feelings and how her 
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family concealed the truth about her dog’s death to avoid she felt pain. The text showed a 
clear global sense; she sequenced her ideas in a clear form (Appendix AX).  
- Superstructure 
Wendy´s text had five paragraphs in which she described the events in detail. She 
included the parts of the narration. In the setting, she described the context and events that 
surrounded the main fact and then she explained the situation that occurred when she did 
not find her pet (complication). She described the end of the situation, how she knew that 
her family hides the dog’s death to avoid her suffering (resolution). She wrote a moral at 
the end of the narrative as a way of reflection on her parents’ actions, (evaluation). 
- Teachers’ perceptions about the student’s process 
Wendy developed the stages of writing proposed by researchers. In the 
brainstorming, she wrote a short list of words according to the topic (my pet). After that, in 
the planning stage, she wrote words that answered the questions posed by researchers about 
the narrative. Then, in the outlining, Wendy had difficulties to select the information related 
to her text. She omitted that information when she wrote her narrative.  
In her first draft, she organized, in a better way, her ideas rather than in the 
outlining. However, there were some parts difficult to understand about spelling, wrong 
words and use of punctuation marks. Nevertheless, she wrote her draft using defined 
paragraphs. 
In the second and third drafts, Wendy considerably improved her process while the 
activities were developed she improved the aspects in which she had difficulties. At the end 
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of the process, she could organize her texts in a better form communicating a clear idea and 
expressing her reflection about the consequences that a lie can have and its influence on 
others.  
- Student´s perception about the experience as a writer 
When she was questioned about her perceptions about the written activities 
developed, she said that telling stories is common to her in oral way and she enjoyed 
writing about her experiences. She reflected about some aspects that she wanted to improve 
such as grammar, vocabulary and text organization. She added that it was a good activity 
for her in which other people could know more about her and to learn from others 
(Appendix AX). 
3.1.6. Eric’s narrative analysis. 
Eric wrote two narratives, the first one titled: “An unpredictable death” and the 
second one titled: “My experience with my books”. He followed the process to write his 
narratives developing the drafts and the final version of each narrative. 
3.1.6.1. First narrative: “An unpredictable death”. 
- Macrostructure 
Eric wrote about the death of his uncle. He expressed a clear idea about the topic he 
selected to write about, he had some mistakes at the moment of expressing some ideas. 
However, he asked for help to the researchers or he looked for unknown words in the 
dictionary. At the moment of editing the drafts, he improved a lot about that. He corrected 
the expressions or the sentences bearing in mind the suggestions given by researchers. In 
132 
 
general, Eric’s final version was comprehensible to the researchers as the writer established 
a sequence in the actions he mentioned during the development of the narrative (Appendix 
AY).  
- Superstructure 
Eric’s narrative in the final version took seven paragraphs, some of them with three, 
five or six lines. He intended to give a sequence of each sentence to write a coherent 
paragraph. As an example of this, Eric presented the main idea of the narrative in the first 
paragraph that is about the moment in which his uncle felt bad (setting). Then, Eric 
mentioned his feelings about that and he continued connecting each event mentioning the 
illness of his uncle (complication) until he ended the story with the death of his uncle 
caused by an illness (resolution).  
- Teachers´ perceptions about the student process 
Eric developed the activity very concentrated, he spoke just at the moment of asking 
to the researchers or to their partners about a word or any doubt he had. There were 
moments in which he spoke with researchers about that experience and he mentioned how 
painful and terrible it was for his family and for him.   
The student developed the stages suggested by researchers. When Eric began the 
brainstorming stage, he asked to researchers if he had the possibility to write adjectives, 
verbs and nouns in his list, he included those kinds of words in the list he wrote. Related to 
the planning, Eric answered the questions posed by researchers, he specified his answers 
and those elements were used in his drafts. 
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In the outlining stage, he followed a sequence at the moment of writing information 
related to the setting, complication and resolution. Besides, he used that information when 
he wrote his drafts.  
In the first draft, he wrote a main idea about the topic he selected. Eric connected 
what he wrote on the brainstorming, planning and outlining in a well-organized way, he did 
it in a systematic form that allows the reader to follow the narrative easily even his 
mistakes. However, he made mistakes about verb tenses, punctuation or capital letters; 
nevertheless, when he had to correct those mistakes he revised some times to felt sure about 
the correction he had made.  
In the second and third drafts, Eric made the majority of the corrections given by 
researchers. He developed those drafts in a responsible way, he asked about the length of 
the paragraphs to make sure his draftings were well-elaborated. In the final version, Eric 
reflected about what people learnt from others and he mentioned that even if they were not 
near their relatives, they stay with their families. In this final version, he made few mistakes 
however he achieved communicating his ideas (Appendix AY). 
3.1.6.2. Second narrative: “My experience with my books”. 
- Macrostructure 
In this writing, Eric narrated his experience reading books expressing his love for them. 
Eric wrote clear and understandable ideas. In this second writing, he intended to write 
complete ideas; there were a sequence among sentences. Besides, Eric looked for some 
help from researchers and his dictionary. In that part of the process, he questioned a lot 
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about the way to express an idea and he took more time developing this narrative. He 
demonstrated interest in doing a great narrative (Appendix AY).  
- Superstructure 
In his second narrative, Eric developed the story into four paragraphs. Each 
paragraph had between five and eight lines. In the setting he began with a main idea about 
the book he read. He said, that book changed his mind and because he had a special 
relationship with books. Then, he continued giving to the reader a general information 
about the content of the first book he read and at the end of the paragraph, he mentioned the 
moral that it gave to him.  
In the following paragraph, Eric continued mentioning examples of some books and 
the learning he obtained from them (complication). At the end of the narrative, Eric made a 
reflection about books and its importance in his life (resolution). 
- Teachers´ perceptions about the student process 
   Eric carried out the activity in a responsible way. He demonstrated interest in his 
process; he kept his dictionary or lists of verbs with him. He also questioned the researchers 
about the way to write a word or an idea (tense or expressions).  At the beginning, he 
thought about the topic he wanted to write. When he decided, he was worried because he 
did not make mistakes as it was an important event in his life and he wanted to be “heard” 
through his narrative. 
Eric completed the formats given by researchers and he followed instructions about 
the required information. In the brainstorming, he wrote words related to the selected topic; 
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he wrote verbs, adjectives and nouns. He took into consideration those words at the 
moment of writing his narrative. In the planning stage, Eric answered the questions posed 
by researchers about characters, time, place and situation about the narrative.  
In the outlining stage, Eric wrote the title of the narrative. Then, he wrote sentences 
according to the parts of the text (setting, complication and resolution). In the setting he 
wrote sentences to introduce the selected topic. Besides, he continued writing about the 
complication and the resolution to the narrative using simple but understandable sentences.  
In his drafts and final version, he took into account the information he registered in 
the schemas. In the first draft, he divided his narrations into paragraphs; he omitted some 
words and punctuation marks. Besides, he got confused about the tense. In spite of the idea 
was comprehensible, in the second draft, he presented each paragraph in a separated piece 
of paper. He took into consideration researchers’ corrections although he made some 
mistakes in the draft. 
In the final version, Eric presented a corrected narrative. Researchers’ suggestions 
helped him to write the narrative without mistakes. Nevertheless, he omitted some 
corrections as he felt nervous at the moment of writing the last version of his writing. 
- Student’s perception about the experience as writer 
In the last survey, Eric mentioned that he selected the topics because those were 
important situations for him. He felt those events changed his life. He talked about those 
issues with other people such as his family or a friend before expressing them in written 
way. 
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He also mentioned that he felt in love of the information he wrote and that the 
memories transported him to the past where everything happened. In addition, he 
considered that writing about personal experiences helped him to improve his English 
because he gave importance to what he wrote. In addition, he thought if students bear in 
mind what teachers explained, they can learn quickly. Eric considered that practice helped 
to get perfection and he got that taking into account researchers advice or corrections.  
On the other hand, he mentioned that it was the first time he wrote about his 
experiences because the written activities at school were related to fill in the gaps and no 
more. After doing this activity, he wanted to continue writing as it helped him to improve. 
Eric considered he learnt more through this kind of activities (writing about personal 
experiences). He also did not want to share that experience with his partners as it is a 
private event; however, he affirmed that sharing personal experiences with partners and 
people could help to generate confidence with people and it is pretty good as it is important 
to live with others (Appendix AY).  
3.1.7. Jersson’s narrative analysis. 
Jersson wrote two narratives. The first one titled: “My first flight” and the second 
one titled: “The death of my grandfather”.  He followed the process and he developed the 
drafts and the final version of the narratives.   
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3.1.7.1. First narrative: “My first flight”. 
- Macrostructure  
Jersson wrote about his first flight. Everything happened when his uncle invited him to 
travel to Santa Marta. However, he did not know that it was a trip he could do by plane. His 
text expressed a clear idea and it was understandable to the reader, he developed actions and 
secondary ideas, sequentially (Appendix AZ).  
- Superstructure 
Jersson followed the steps to develop his narrative. He introduced the main idea and he 
elaborated a well-constructed paragraph including secondary ideas (setting). He demonstrated 
coherence and cohesion among paragraphs. He presented the complication and resolution of his 
narrative making a connection with sentences using punctuation and linking words.  
Teachers´ perceptions about the student process 
At the beginning of the activity, Jersson felt nervous because he did not want to make a 
mistake in his writing process. He mentioned that English is an important subject for him, he 
also asked a lot about expressions, verb tenses and it made that his process took more time. He 
was specific at the moment of writing an idea. He said that he did not want to have any mistake 
at the moment of getting the corrections.  
To continue with, in the brainstorming schema, Jersson wrote verbs, adjectives and nouns 
related to the topic he selected. He took into consideration those words in his narrative. In the 
planning schema he answered in an adequate way the questions posed by the researchers and he 
mentioned those words in his narrative. Finally, in the outlining schema, Jersson wrote simple 
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and comprehensible sentences related to the parts of the narrative (setting, complication and 
resolution).  
In his first draft, he organized the narrative into well-defined paragraphs and he began 
the story presenting the main idea in the first paragraph. It was developed in the following 
paragraphs when he wrote secondary ideas.  
In the second draft, Jersson corrected some mistakes he made in the first draft. 
However, he continued having wrong words and he omitted words in his sentences. He did not 
use linking words in his narrative, he had some spelling mistakes and he corrected most of them 
in his final version where he did not took into account linking words although he used 
capitalization letters in proper nouns or at the beginning of a sentence. 
3.1.7.2. Second narrative: “The death of my grandfather”.  
- Macrostructure 
The topic of this second narrative was about the death of Jersson’s grandfather. He 
introduced the topic with a clear sentence. Jersson evoked that difficult moment in his life and 
he did his best effort to transmit every idea. A good example of that is seen at the moment of 
reading the details he remembered about that situation. Jersson mentioned that he was watching 
television with his family, the call they received from his aunt. It shows a sequence in the 
events that he connected by secondary ideas (Appendix AZ). 
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- Superstructure 
Jersson wrote three paragraphs. He presented the setting of the narrative in the first 
paragraph. There, he evoked a memory about the way he knew that his grandfather dead. In the 
second paragraph, he told about the previous moments he had to say goodbye to his 
grandfather. He reflected about his feelings at that moment and he also mentioned how 
important he was for the family. Jersson concluded his narrative telling that even the time 
passed, they continued feeling sadness because of his grandfather’s death.  
- Teachers´ perceptions about the student process  
Jersson’s written process was good as he followed instructions, developed the stages 
proposed such as brainstorming, planning and outlining to generate a complete idea about what 
he could express in his drafts and final version.  
In the brainstorming stages, he wrote a lot of words related to the selected topic. He 
used those words in his narrative. Jersson wrote in the planning schema appropriate answers to 
the questions posed by researchers about his narrative and those words were useful at the 
moment of writing his story.  
Besides, the outlining schema was convenient for him as he wrote concrete sentences 
about setting, complication and resolution. Those sentences had to do with the ideas he 
expressed in the narrative. In the first draft, Jersson narrated a story about a sad event that his 
family and he lived. He expressed the feelings he faced at the moment of losing his grandfather. 
However, he did not use linking words and he omitted some vocabulary which made difficult to 
follow some ideas.  
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In the second draft, Jersson made some mistakes about spelling and punctuation. 
However, he took into consideration some corrections made by researchers in the first draft. 
Additionally, he forgot writing some words although in this case the sentences were 
understandable. 
Finally, in the last version, Jersson corrected most of the mistakes there were not the 
same as in the drafts; however, he did not add linking words in this version. He expressed his 
suffering about the loss of his grandfather as it evoked a difficult moment in his life. He knew 
that it was a personal experience that he could share in a written way.  
- Student’s perception about the experience as writer 
In the survey, Jersson mentioned that his first trip by airplane and the death of his 
grandfather were important topics because he learnt from those experiences. He had narrated 
that experience in oral way to their relatives and friends. However in this case, writing the 
narrative was great for him as he could write about one of the best and bad moments in his life.  
Additionally, Jersson believed that he had improved in grammar, orthography and 
organization of ideas in English. He liked writing about narratives because he mentioned that 
he had never done assignments related to writing texts. He wanted to continue doing those 
written activities to learn, to improve his English and to share those experiences with his 
teachers and partners even he considered that to other people those experiences are not 
important as they did not face them (Appendix AZ). 
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3.1.8. Laura’s narrative analysis. 
Laura wrote two narratives. The first one titled: “When I met my father” and the second 
one titled: “My first pet Campanis” She developed her narratives taking into account 
researchers explanations and the process learnt during the lessons.  
3.1.8.1. First narrative: “When I met my father”. 
- Macrostructure 
Laura’s narrative was about the time when she saw her father again after many years. 
She mentioned that her father abandoned her when she was a little child. At the beginning of 
the writing process, her ideas were incoherent; she made mistakes in punctuation, verb tenses, 
vocabulary and sentence structure. However, she asked for help to some partners and 
researchers (Appendix BA).  
- Superstructure 
Laura followed the instructions at the moment of filling the brainstorming, planning and 
outlining formats; however, she had some problems at the moment of writing sentences in the 
outlining, she got confused about the tense. The information that she wrote in that format did 
not coincide with the ideas she expressed in her drafts. She said that when she began her 
narrative she changed her mind about the information to be included in the text. 
Her narrative had five paragraphs. She received support from some partners and 
researchers to make the corrections of each draft. At the end, Laura’s writing represented what 
happened with her sister and her, after the last time she saw her father, how they felt about it.  
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- Teachers´ perceptions about the student process 
Laura was a responsible student, she was shy and introverted. During the development 
of the activity she intended to do the assignment alone. However, she noticed that it did not 
work. For that reason, she asked for help to the researchers because she did not know how to 
write some sentences or expressions. She felt unsecure using punctuation and she did not know 
how to find a verb in the dictionary as she thought that looking for the verb in past was 
possible, she did not realized about the way to use it. During the development of the process, 
researchers explained her, the form to look for a word in the dictionary and she could do it.  
In the brainstorming stage, Laura wrote a lot of words related to the topic she selected 
(verbs, nouns and adjectives). In the planning, she answered the questions posed by researchers 
about information related to the narrative (characters, place, time and situation). In the last 
schema, Laura wrote sentences about the parts of the narrative (setting, complication and 
resolution). All the words and sentences that she wrote in the formats (brainstorming, planning 
and outlining) were taken into consideration at the moment of writing her narrative.  
In her first draft, Laura wrote some paragraphs in which she presented the situation she 
lived with her father. While she was writing her narrative she cried. Researchers asked the 
reason of her crying; she answered it was because she was a sensitive person and she also felt 
sad about the heartbreak of her father. In addition, she had difficulties at the moment of writing 
sentences because she got confused with the structure. She did not use punctuation marks 
properly and omitted words in the sentences which made difficult to follow the narrative.  
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In her second draft, she asked for help to the researchers as she noticed that she could 
not develop the written process alone. She corrected some mistakes from the first draft and she 
added information in the paragraphs to complete the ideas. 
Finally, in the last version of her narrative, she wrote well-structured sentences, she 
used punctuation marks although she made some mistakes about it. In this version of the 
narrative, the researchers could follow the story because she improved at the moment of writing 
her last version of the narrative in sentences, capital letters, punctuation and some linking 
words.  
3.18.2. Second narrative: “My first pet Campanis”.   
- Macrostructure 
Laura’s narrative was about her first pet. She mentioned that it was cute and she loved 
it. However, her mother was pregnant. Suddenly, when her brother was born, Campanis, her 
pet, did not want to eat and she wanted to sleep the whole day. For that reason, her mother gave 
her to another family but they said Campanis died because it felt depressed. Laura mentioned 
that her sister missed Campanis a lot which was really sad. They fought because of the pet as its 
lost was hard and difficult for them.  
Laura began the story mentioning that her pet was cute. Later, she described the way she 
got it to conclude with the death of the pet (Appendix BA).   
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- Superstructure  
Laura filled the formats about brainstorming, planning and outlining. However, she 
made some mistakes at the moment of writing sentences or related to spelling. She intended to 
follow a sequence in her narrative. At the beginning, she introduced the topic giving 
characteristics of her dog. Then, she told the way she got the pet (setting). The narrative was 
comprehensible, Laura continued the story and the complication was when the pet did not want 
to eat and it slept a lot. The resolution of that situation was sad to Laura and her sister because 
her mother gave the pet to other people but the pet felt depressed as a consequence, it dead. 
- Teachers’ perceptions about the student process 
During the development of this narrative, Laura felt confident about her process because 
she used words taken from the previous narrative. She also learnt the way to look for 
vocabulary in the dictionary because before the implementation of this proposal, she pretended 
she knew how to use the dictionary but she did not.  
Regarding brainstorming schema, Laura wrote a lot of words related to the topic she 
selected. She used those words in her narrative. In the planning schema, she answered the 
questions posed by the researchers and she applied those answers in her narration. Finally, in 
the outlining schema, she wrote some sentences about the parts of the text (setting, 
complication and resolution) and she applied that information when she wrote her writing.  
In her first draft, she wrote how she got her first pet. Then, she mentioned her life with 
her it and the problematic situation (complication) the pet lived. Besides, in this draft, she 
omitted some punctuation marks, she did not know how to write some words and she asked for 
help to the researchers.  
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In the second draft, Laura corrected the mistakes she had in the first draft and she asked 
researchers a lot in order to avoid making mistakes. In her final version, she wrote four 
paragraphs where she developed the narrative bearing in mind its parts and researchers’ 
corrections. She continued using some punctuation marks wrongly; however, she used some 
linking words to connect paragraphs.  
She improved a lot in her second narrative. She took less time doing the schemas and 
the process. At the beginning of her process, she did not ask for help because she felt 
embarrassed if she had to obtain some support from the researchers or her partners.  
Nevertheless, she understood that the collaborative work could facilitate the solution of the 
process. 
- Student’s perception about the experience as writer 
Laura expressed that she wrote her narratives about the meeting with her father and her 
first pet because those events changed her life, it does not matter that there were sad 
experiences. She also mentioned that she had not talked about them with any friends or 
someone else as she felt very sad and she consider she did not trust in people. However, she felt 
sad and happy of writing about those experiences. She thought that it was the moment to 
express what she felt about those events. Besides, the experiences helped her to learnt words 
that she did not know and she learnt to write in English, something that she did not know 
previously.  
Laura indicated that her writing process improve because she could present a well 
written and understandable paragraph, it was a significant progress for her bearing in mind that 
before working in writing, what she wrote was incomprehensible. Laura considered important 
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to continue developing the process in order to improve their knowledge about English, to 
express her experiences freely and to share those events with her partners and teachers to show 
them that life is not easy for a child (Appendix BA). 
3.1.9. Lizeth’s narrative analysis. 
Lizeth wrote two narratives however she did not wrote the final version of the second 
one as she got sick and she did not go to school at that time. The first narrative titled: “My first 
pet” and the other one “My first day of class”.  
3.1.9.1. First narrative: “My first pet”. 
- Macrostructure 
Lizeth wrote her narrative about her pets. She mentioned that her parents gave a  cat and 
a dog as a birthday present. She was worried about taking care of them; however, her parents 
supported her with the pets. One day her brother was born and her mother decided to carry out 
the pets to a farm, with an uncle. She said that once a year Lizeth could visit them, in her 
birthday. Later, she asked about their pets but she could not see them and her mother did not 
say where they were. It was a terrible experience for her and every day she thought about her 
pets (Appendix BB). 
- Superstructure   
She wrote about her pets and she developed her narrative in four paragraphs where she 
told the event that her pets faced and the way she felt about it. She established the setting of the 
narrative in the first paragraph. Lizeth developed the text following a sequence in which she 
presented the complication of her story (when her pets were moved to a farm because of her 
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mother’s pregnancy). At the end of her narrative, she concluded telling that she did not see her 
pets again and that she suspected their passed away; however, her relatives did not tell her the 
truth (resolution).  
- Teachers´ perceptions about the student process 
Lizeth is a responsible student; however, she had some difficulties when she intended to 
write her narratives because she did not know how to use punctuation, verb tenses and 
vocabulary. She asked to some partners about doubts she had and she also required support 
from researchers at the moment of making sentences because she did not know how to express 
some ideas related to her topics. 
Lizeth followed the instructions given by researchers to write the brainstorming, 
planning and the outlining; however, she did not use all those elements when she wrote her 
narrative (Appendix BB). In the brainstorming schema, Lizeth wrote some words related to her 
text. Regarding the planning schema, she answered the questions posed by researchers about 
characters, place, time and situation; she used some of them in her narrative. In the outlining 
schema, she wrote understandable sentences that she took into consideration at the moment of 
writing her narrative.  
In her first draft, she made an introduction about the topic she selected. She expressed 
her feelings about her first pet and the way she loss it. In the paragraphs she use wrong 
punctuation marks and she omitted some words which made difficult to follow the reading. In 
her second draft, she corrected some of the mistakes that she had and she completed her ideas 
in order to get an understandable narrative. 
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Finally, in the last version, Laura presented a well-structured narrative; she made few 
mistakes about punctuation marks, omission of words and wrong order; however, her last 
version was comprehensible.  
3.1.9.2. Second narrative: “My first day of class”. 
- Macrostructure 
In this narrative, Lizeth wrote about the first day of class. She mentioned her feelings 
that day. She was nervous and happy. Lizeth described in a brief way her performance in other 
levels. Later, she returned to expressed about her first day of class and the problems she had to 
memorize a poem. Finally, she made a reflection and she stated that it does not matter how 
difficult a day was, we should take advantage from the opportunities and situations (Appendix 
BB).   
- Superstructure 
Lizeth wrote three paragraphs in this narrative. However, she could not end the process 
because she was sick and before she left the school, she filled the formats (brainstorming, 
planning and outlining) and she wrote the first and second drafts. In her second draft each 
paragraph had four or seven lines. In those lines, she established the setting of the narrative in 
the first paragraph where she wrote about her feelings that first day in class.  
Besides, in the second paragraph of her text, she did not connect with the previous one. 
Instead of telling about events she had to face in that first day of class; she wrote that she did it 
well during the other levels. She continued that paragraph mentioning the gift her parents gave 
because she did a great job during the first and second level. This part of the writing is the 
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complication and in the last paragraph she concluded with a reflection about the advantage that 
people should take from difficulties. At the end of her text, she wrote a reflection about her first 
day of class that was not coherent with her second paragraph in which she expressed that bad 
experiences helped her to be a better person. 
- Teachers´ perceptions about the student process 
At the beginning she was enthusiastic about the process; however, she got sick and she 
could not end it. While she was participating in the process she looked for unknown words in 
the dictionary, she asked to the researchers about the meaning or the correct way to write a 
word. Besides, Lizeth was concentrated at the moment of developing the written process, she 
reflected about the best way to express an idea related to the topic she selected for her narrative.  
In the brainstorming schema, she wrote some words related to the selected topic. She 
did not use all the words in her narrative. To continue with, in the planning schema, she wrote 
few words about the questions posed by researchers nevertheless she used in her narrative. 
Besides, in the outlining schema, Lizeth wrote some sentences that did not have any relation to 
her first day of class and she did not use punctuation marks or linking words. She did not have 
a clear idea about what she wanted to express in the story.  
In the first draft, she presented the main idea of the narrative. However, she did not use 
linking words and she did not write well-structured sentences which made difficult to 
understand the narrative. On the contrary, in the second draft she corrected the mistakes she 
made in the first draft and she complete ideas, wrote sentences following their structure. 
Besides, she used some punctuation marks to give sense to the narrative.  
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- Student’s perception about the experience as writer 
Lizeth mentioned that she selected the topic my pet and the first day of class because 
she missed her pets and the first day of class it was an unforgettable experience. She felt 
unsecure to write about those topics because she did not want to show her feelings. However, 
she noticed that writing was as if she were talking with a person. She felt that some words were 
difficult for her, after doing the process, she felt secure and knew new words.  
It was the first time she narrated and she said that it was a great experience that helped 
her to improve her knowledge about English in general. Besides, Lizeth wanted to share those 
experiences with her partners and teachers because she thinks people can know us in a better 
way when we share our vision about the world (Appendix BB). 
3.1.10. Julieth’s narrative analysis. 
3.1.10.1. First narrative: “Injustices at school”. 
- Macrostructure 
She wrote a narrative about a situation he faced at school and the way she felt after that. 
She narrated that she wanted to go to an event and she needed money for the ticket. She 
decided to sell candies at school; however, the candies were robbed and she did not collect the 
money she required. Julieth narrated how the fact occurred, her sadness because she was 
observing that the coordinator did not do anything to the thief. She considered that as an 
injustice bearing in mind that she could not do anything about it (Appendix BC). 
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- Superstructure 
Julieth intended to follow the structure provided by researchers as she wrote four 
paragraphs in which she narrated her experience in an organized way. She wrote a general idea 
about the situation she had lived at school when she sold candies to buy a ticket for an event 
she wanted to attend (setting).  
Additionally, she presented the conflict in the complication and the writer expressed the 
problematic situation she had to live with a boy who robbed her money and candies, the 
coordinator’s attitude towards the fact. In the last paragraph she presented the conclusion of the 
situation (resolution) where she narrated that she could not recover her candies or the money 
and she felt disgusted with the coordinator’s attitude. Finally, Julieth could attend to the event 
thanks to her mother who bought the ticket. 
- Teachers´ perceptions about the student process 
When Julieth was developing the activities of the sessions, she demonstrated interest in 
learning because she is curious to obtain knowledge about English. She asked to the researchers 
in relation to words, expressions, tenses, among others. Julieth was calmed and silent during the 
lessons and she felt embarrassed when she wanted to ask about her narrative. 
Regarding the brainstorming schema, Julieth wrote a lot of words related to the selected 
topic. Those words were nouns or adjectives that she used in her narrative. In the planning, she 
answered the questions posed by researchers about time, place, characters and situation. 
Besides, Julieth used those answers in her narrative. In the outlining, she wrote the title of the 
narrative and complete sentences about her writing bearing in mind the parts of the text 
(setting, complication and resolution).  
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Additionally, her first draft communicated a message related to an event she lived at 
school. She manifested her feelings about the coordinator’s attitude about her case. Julieth used 
some linking words, she made mistakes about spelling and she got confused about tenses. In 
her second draft, she improved a lot because she took into consideration researchers’ 
recommendations about punctuation marks, capital letters, wrong words, wrong order and 
spelling.  
In her final version, Julieth expressed her feelings about the event she lived. She 
corrected the mistakes she made in the drafts.  
- Student’s perception about the experience as a writer 
In the survey, Julieth said she wrote about that experience because it was a difficult and 
unforgettable situation. She said that the narrative made her feel sad as it was a strange event. 
Julieth considered that writing in English helped improving her English as she had a bad level 
of English before writing about her personal experiences, she believed that she had enriched in 
vocabulary and ideas organization.  
Julieth added that her English teacher did not assign activities related to writing. She 
expressed her intention of learning more. She said, she did not want to be an uneducated 
person. On the other hand, she considered unnecessary that their partners read her narratives as 
she expressed she did not like to tell her experiences frequently as she felt angry (Appendix 
BC).  
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General conclusion 
According to the analysis of the students’ artifacts, researchers of this study observed 
that students can write texts in which they expressed their experiences or stories told by others, 
they can organize the information in order to structure the general content in a logical form to 
communicate ideas about a topic. 
In relation to the English writing process, it was achieved that students followed the 
suggested stages to write and share their ideas using the foreign language. 
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4. Conclusions 
After the development of the study, researchers reached the following conclusions: 
The main objective of this research (to enrich eighth graders English writing through a 
strategy based on students narratives), was accomplished according to the gathered results 
considering researchers’ analysis and students’ perceptions about the implementation of the 
strategy. It was evidenced that students enhanced their English writing through the elaboration 
of narratives based on their own experiences. They reached to express their inner voice and 
their vision about personal situations through a well-structured text in which they 
communicated a message in an appropriate way. In addition, students improved formal aspects 
of the English language such as punctuation marks, coherence, use of linking words, 
organization of ideas and vocabulary. They also followed the stages proposed by researchers 
(planning, drafting, editing and final version) to develop their written process in English.  
With the implementation of the proposal, the research question was answered taking 
into consideration that students demonstrated improvement in aspects related to their English 
writing process such as organization of ideas, text coherence,  vocabulary increase, 
punctuation, use of linking words, paragraph structure and clear expression of ideas. Therefore, 
the positive influence of the strategy based on personal narratives was evidenced. 
Through the application of the proposal researchers transformed the way they developed 
and evaluated writing. The strategy based on personal narratives allowed them to transcend the 
concept of that skill from an instrumental element in the learning process directing it to a mean 
to communicate the writer’s inner voice. The narratives analysis was emphasised on the text as 
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a global unit of sense regarding its macrostructure, superstructure and the process performed by 
students to achieve a meaningful learning of writing. 
The development of this study was a learning process for researchers, considering that 
during the implementation of the activities, they realized that teacher´s updating is necessary to 
build knowledge about pedagogy, didactics and the foreign language too. Throughout the 
investigative process, researchers became aware of their strengths and weaknesses as teachers. 
For example, before the application of the proposal, they applied activities in class, answering 
to school requirements instead of emphasizing on students’ needs or interests. In consequence, 
it also was an opportunity for their learning and the improvement of their own metacognitive 
strategies.  
 The population of the study considered that the proposal based on personal narratives, 
contributed to their English learning process, their understanding about the writing process and 
the enrichment of the English vocabulary. On the other hand, students stated they fostered their 
expression of feelings, ideas and thoughts about the world. In addition, students mentioned they 
liked to talk about their experiences as a way to be known by others and to share important 
aspects of their lives and to know different points of view to solve problems. Some of them 
wrote the moral that the experience left to their lives. 
During the development of the proposal, it was evidenced that writing is a process that 
should be focused on communication more than in grammar structures and tenses. When 
students expressed their inner voice, and their personal experiences, they demonstrated interest 
and motivation about their own learning, and the improvement their English writing. In 
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addition, students expressed their ideas about topics that they had not shared with other people 
before, such as good and painful experiences, love for pets, relatives’ relationships and beliefs.  
In the realization of this research: the specific objectives proposed at the beginning were 
accomplished regarding the following aspects: 
- Researchers identified the theoretical foundations about the writing process and 
the strategies proposed by the scholars to improve English learning writing to 
support the study, to characterize the proposal and to state the way to analyse 
and validate the data gathered. 
- A strategy based on personal narratives was designed and applied, taking into 
consideration students’ needs about the written learning process, that was a way 
to improve English written performance of eighth graders considering their 
context and particular needs.  
- The strategy based on personal narratives was evaluated through information 
coming from the researchers’ analysis and the perceptions of the selected 
population to develop the study. The gathered results demonstrated that the 
strategy favoured the students writing process and promoted students’ 
expression of ideas. 
This study allowed the improvement of communication among researchers and their 
students, consolidating opportunities to know different aspects about students’ lives through 
their narratives. That knowledge changed the way teachers perceived students and their 
relationship with them, considering that they had a human and sensitive dimension that 
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sometimes is unknown or not taken into account, due to the dynamics of the classroom in 
which there are not opportunities for personal interaction. 
Activities emphasizing on writing are a good option to work with big groups of students 
considering their learning pace. However, the process requires dedication and commitment of 
teachers due to the necessity of continuous feedback and support depending on the English 
level of students and students’ needs. 
The development of this study generates researchers’ reflection about their own 
pedagogical practices, the need to find alternatives to foster students’ performance and to 
increase their strengths taking into consideration their particular context. In addition, it is 
necessary to include those strategies in the school syllabus as an alternative to benefit students 
learning process and teachers practices.  
During many activities of the proposal, students worked by groups. In those cases, the 
collaborative work was a useful way to strengthen students’ relationships in the classroom and 
promoted a friendly environment for learning. It permitted students agreements about support 
to clarify doubts and shared knowledge empowering them to face their own difficulties in 
learning and to help others. On the other hand, with the individual work, students realized they 
had the opportunity to be autonomous, to be conscious about their own strengths and 
weaknesses and to have control of his or her responsibility in order to make decisions for 
improving their learning process. 
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Recommendations 
Researchers of this study recommend that CEB English teachers consider including in 
their classes activities that allow students to use the foreign language as a mean to communicate 
students experiences, ideas, emotions, difficulties, thoughts and likes taking into consideration 
that communicative strategies could help to transcend from routine dynamics to meaningful 
processes of learning.   
The strategy based on students narratives, proposed in this research should be included 
in the CEB school syllabus in order to be spread to other groups of students to foster their 
English learning process. In addition it can contribute with teachers’ practices, fostering 
students’ skills considering their particular needs and learning pace. 
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Appendix A 
 
 
Samples of class activities developed before the strategy 
 
These are samples of activities developed by teachers of eighth graders at CEB, before the 
implementation of the proposal. They were not elaborated by the researchers of this study. 
 
First activity 
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3. 
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Second activity 
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Appendix B 
 
 
 
 
CEB Students grades Eighth grade, first term 2015 English 
 
 
 
 
CÓD APELLIDOS NOMBRES DEF 
1 ACOSTA CUPITRA ANDREA ITAMAR 30 
2 ACOSTA SANTAMARIA WILLIAM ALEXANDER 37 
3 AGUILAR POVEDA LAIA LESLYQUENYE 37 
4 ALVARADO GOMEZ LUISA FERNANDA 28 
5 ALVAREZ GONZALEZ JHON ESTEBAN 35 
6 ALZATE GIL BRAYAN STEVEN 38 
7 AREVALO CALDERON SHARON DEANNE 39 
8 BEDOYA OSPINA LUIZA FERNANDA 41 
9 CAMPOS QUEVEDO JORGE VICTOR 41 
10 CASALLAS PIAMONTE LAURA MAYERLY 41 
11 CERVANTES BENITEZ MARYURIS 30 
12 CUBIDES RAMIREZ LIZBETH 27 
13 DIAZ QUIÑONES VALERIA ISABELLA 32 
14 FAJARDO CARDENAS VANESSA 39 
15 FERNANDEZ NIÑO LEIDY CAROLINA 40 
16 FLORES VELOZA CARLOS ANDRES 38 
17 FUQUEN TORRES JHONYHER FRANKLEY 13 
18 GANTIVA RODRIGUEZ NICOLAS ALEJANDRO 36 
19 GARCIA PAREDES CRISTIAN NICOLAS 32 
20 HERRERA GENEY LISETH CAROLINA   0 
21 GOMEZ PEÑA CEYDY LILIBETH 16 
22 IGUA ROMERO DANIEL STIVEN 39 
23 MARTINEZ SIATOVA ERIC STIWART 30 
24 MORALES CALDERON WENDY DAYANA 19 
25 MUNEVAR PACHON SHARIS JOHANNA 35 
26 PAYARES RUBIANO KATERINE JULIETH 30 
27 PEREZ PEREZ YEFERSON ALFREDO 28 
28 PEÑA CELY MARIA ALEJANDRA 17 
29 PRADA DUQUE BRAYAN DANIEL 27 
30 PRADA RODRIGUEZ LAIS FABIANA 38 
31 PULIDO GARCIA ALEJANDRO 30 
32 RAMIREZ PERDOMO LAURA VALENTINA 39 
33 REDONDO ORTEGA JUAN SEBASTIAN 11 
34 RODRIGUEZ MUÑOZ LAURA XIMENA 33 
35 ROJAS LOAIZA BRIAN STIVEN 40 
36 SALAZAR NUÑEZ VALENTINA 28 
37 SANCHEZ QUIROGA JUAN MANUEL 22 
38 SANCHEZ SANCHEZ HEYDI NICOLL 25 
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CEB Students grades Eighth grade, second term 2015 English 
 
 
 
 
CÓD APELLIDOS NOMBRES DEF 
1 ACOSTA CUPITRA ANDREA ITAMAR 32 
2 ACOSTA SANTAMARIA WILLIAM ALEXANDER 37 
3 AGUILAR POVEDA LAIA LESLYQUENYE 37 
4 ALVARADO GOMEZ LUISA FERNANDA 28 
5 ALVAREZ GONZALEZ JHON ESTEBAN 35 
6 ALZATE GIL BRAYAN STEVEN 38 
7 AREVALO CALDERON SHARON DEANNE 39 
8 BEDOYA OSPINA LUIZA FERNANDA 41 
9 CAMPOS QUEVEDO JORGE VICTOR 41 
10 CASALLAS PIAMONTE LAURA MAYERLY 41 
11 CERVANTES BENITEZ MARYURIS 30 
12 CUBIDES RAMIREZ LIZBETH 27 
13 DIAZ QUIÑONES VALERIA ISABELLA 32 
14 FAJARDO CARDENAS VANESSA 39 
15 FERNANDEZ NIÑO LEIDY CAROLINA 40 
16 FLORES VELOZA CARLOS ANDRES 38 
17 FUQUEN TORRES JHONYHER FRANKLEY 13 
18 GANTIVA RODRIGUEZ NICOLAS ALEJANDRO 36 
19 GARCIA PAREDES CRISTIAN NICOLAS 32 
20 HERRERA GENEY LISETH CAROLINA   0 
21 GOMEZ PEÑA CEYDY LILIBETH 16 
22 IGUA ROMERO DANIEL STIVEN 39 
23 MARTINEZ SIATOVA ERIC STIWART 30 
24 MORALES CALDERON WENDY DAYANA 19 
25 MUNEVAR PACHON SHARIS JOHANNA 35 
26 PAYARES RUBIANO KATERINE JULIETH 30 
27 PEREZ PEREZ YEFERSON ALFREDO 28 
28 PEÑA CELY MARIA ALEJANDRA 17 
29 PRADA DUQUE BRAYAN DANIEL 27 
30 PRADA RODRIGUEZ LAIS FABIANA 38 
31 PULIDO GARCIA ALEJANDRO 30 
32 RAMIREZ PERDOMO LAURA VALENTINA 39 
33 REDONDO ORTEGA JUAN SEBASTIAN 11 
34 RODRIGUEZ MUÑOZ LAURA XIMENA 33 
35 ROJAS LOAIZA BRIAN STIVEN 40 
36 SALAZAR NUÑEZ VALENTINA 28 
37 SANCHEZ QUIROGA JUAN MANUEL 22 
38 SANCHEZ SANCHEZ HEYDI NICOLL 25 
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Eighth graders performance 
 
 
 
Students results in the English subject during the First and Second terms of 2015 
 
 
 
FIRST SECOND 
                                      LEVEL              TERM             TERM   
 
SUPERIOR 0  0 
HIGH 4  6 
BASIC 24  22 
LOW 10  10 
 
 
 
 
 
 
 
This chart shows the results obtained by students during the first and second terms of   
 
2015 in the English class. We can observe that the majority of students have basic performance 
in  both  terms.  To  achieve  those  results  students  had  to  prepare  and  present  reinforcement 
activities at the end of each term; even, students have lots of opportunities to get good marks; 
however, they do not take advantage of those chances.  The number of students who got high 
level is very limited and there are not students who obtained a superior level. 
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Appendix C 
 
 
                                                     English syllabus of CEB 2015 
 
 
 
                              COLEGIO CIUDADELA EDUCATIVA DE BOSA 
                                                                                INSTITUCIÓN EDUCATIVA DISTRITAL 
               JORNADA MAÑANA ÁREA DE HUMANIDADES  AÑO 2015 
                                     IDIOMA EXTRANJERO: INGLÉS GRADO OCTAVO 
 
 
PERIODO           DESEMPEÑO             TEMÁTICAS                 METODOLOGÍA                 EVALUACIÓN 
 
 
 
 
 
 
 
 
 
PRIMERO 
El estudiante: 
 
● Utiliza vocabulario y 
oraciones sencillas en la 
creación de párrafos 
sencillos sobre los temas 
vistos. 
 
● Contesta preguntas de 
comprensión y completa 
información específica sobre 
textos cortos  relacionados 
con los temas trabajados. 
 
● Asume    una    actitud 
positiva  que  favorece el   
desarrollo   de   la clase,           
asistiendo puntualmente  con  
los implementos necesarios;    
y  siendo responsable            
con tareas,   actividades   y 
talleres propuestos por la 
docente. 
Review 
 
-   Movies 
 
-   Present simple 
 
-   Habits 
 
-   Routines 
 
- School 
subjects 
En relación al aprendizaje de una 
lengua la metodología de la asignatura 
se fundamenta en la visión funcional del 
lenguaje, este es  un vehículo de la 
expresión  del  significado.  Los 
métodos  comunicativos  se  suscriben 
en esta visión del lenguaje. Se enfatiza 
en la dimensión semántica y 
comunicativa más que en las meras 
características gramaticales. Los 
contenidos no sólo incluyen elementos 
de gramática y léxico, también 
específica  los temas y nociones que el 
estudiante necesita comunicar. 
 
La metodología del área se fundamenta 
en el proceso de construcción  de  
competencias  a través de diferentes 
tareas en la que los estudiantes utilizan 
las competencias para conseguir un 
resultado   concreto   teniendo       en 
cuenta las capacidades cognitivas, 
afectivas y sociales, así como las 
destrezas y habilidades específicas de 
los estudiante. Para lograr que la 
metodología sea efectiva, se utilizan 
actividades  centradas  en  el 
estudiante, que involucren el factor 
lúdico e integren el conocimiento 
previo   de   los   estudiantes   con   lo 
Se      evalúa      el 
proceso            del 
estudiante,        de 
manera   continua, 
se      tienen      en 
cuenta              los 
siguientes aspectos: 
 
 
-  Portafolio: 
con            las 
diferentes 
producciones 
escritas, unidades 
didácticas,    y 
autoevaluació n                
del aprendizaje. 
 
 
-  Responsabilid ad    
y   orden en                
el desarrollo     y 
presentación de  la  
unidad didáctica. 
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SEGUNDO 
El estudiante: 
 
● Utiliza vocabulario y 
oraciones sencillas para 
hablar sobre actividades 
pasadas 
 
● Asume una actitud 
positiva que favorece el 
desarrollo de la clase, 
asistiendo puntualmente 
con los implementos 
necesarios;  y siendo 
responsable con tareas, 
actividades y 
talleres propuestos por la 
docente. 
 
Famous People 
 
 
- Introducing 
people 
 
- Physical 
appearance 
 
-   Professions 
nuevo. 
 
Las  actividades  se presentan dentro 
de  un  contexto  específico  que 
permiten el desarrollo de la 
competencia lingüística, entendida 
como  el  conocimiento  del  lenguaje 
que incluye una competencia 
organizativa (gramatical y textual) y 
una  competencia  pragmática 
(ilocutiva y sociolingüística). 
 
Se utilizan diferentes tipos de 
estrategias de aprendizaje de una 
lengua como: 
 
·    Directas 
 
-   De memoria 
 
-   Cognitivas 
 
-   Compensación 
 
-   Indirectas 
 
-   Metacognitivas 
 
-   Afectivas 
 
-   Sociales 
 
Las actividades que se utilizan, entre 
otras son: 
 
-  Juegos 
 
-  Conversaciones 
 
-  Simulaciones 
 
-  Actividades basadas en tareas 
 
-  Actividades en parejas o grupos 
 
-  Uso de material auténtico. 
 
-  Actividades de escucha. 
 
-  Tareas de resolución de 
problemas. 
-  Realization de 
talleres. 
 
 
 
 
 
 
-  Evaluaciones 
orales           y 
escritas referentes a 
la temática. 
 
 
-  Actitud frente a
 la 
asignatura 
(puntualidad, 
trabajo        en 
clase) 
 
 
- Revisión     y 
corrección de 
tareas. 
 
 
-  Puntualidad 
en                la 
presentación de              
los trabajos        y 
desarrollo   de 
talleres. 
 
 
 
 
De igual manera los 
estudiantes 
establecen los 
criterios para su 
evaluación y al 
final del periodo 
realizan su 
autoevaluación. 
 
 
 
 
 
 
 
 
 
TERCERO 
El estudiante: 
 
● Describe en forma oral 
y escrita eventos pasados 
utilizando vocabulario y 
oraciones simples. 
 
● Asume una actitud 
favorable para el desarrollo 
de la clase, asistiendo con 
los implementos necesarios;  
y siendo responsable con 
tareas, y actividades 
propuestas por la docente. 
- Present 
continuous 
 
-     Must 
 
- Obligations 
and duties. 
CUARTO ● Utiliza vocabulario y 
oraciones sencillas en la 
creación de párrafos 
sencillos sobre los temas 
vistos. 
Stories 
 
      Accidents 
 
      Past simple 
 
      Regular verbs 
 
 Irregular 
verbs 
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Appendix D 
 
 
Diagnostic students’ survey 
 
 
 
 
 
This was the instrument applied to 38 eighth graders at the school CEB (Ciudadela Educativa de 
Bosa). The objective of the survey was to know the students preferences, strengths and 
weaknesses about the activities in each communicative skill in the foreign language. 
 
 
 
 
IED CIUDADELA EDUCATIVA DE BOSA ENCUESTA 
 
La información obtenida a través de la siguiente encuesta será muy útil para la aplicación de 
nuevas metodologías de enseñanza para las clases de inglés. Es importante que responda con 
sinceridad. Sus respuestas serán tratadas de forma confidencial. 
 
 
 
 
Nombre 
 
 
 
 
Responda las siguientes preguntas marcando con una X la respuesta más adecuada según su 
preferencia 
 
1.  Califique su preferencia por el aprendizaje del inglés. 
 
 
Me gusta  
No me gusta  
 
2.  ¿Qué tan importante es el aprendizaje del Inglés actualmente para usted? 
 
 
Es importante  
No es importante  
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3.  ¿Cree usted que el aprendizaje del inglés es necesario para una futura vida laboral o 
académica? 
 
 
Es necesario  
No es necesario  
 
4.  Marque con X con cuál de las siguientes habilidades comunicativas tiene más fortalezas 
al realizar actividades durante la clase de inglés. 
 
 
Actividades relacionadas con  
Escuchar  
Hablar  
Leer  
Escribir  
 
 
 
 
 
5.  Marque con X la habilidad comunicativa que le presenta más dificultad al realizar 
actividades durante la clase de inglés. 
 
 
Actividades relacionadas  
Escuchar  
Hablar  
Leer  
Escribir  
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Survey results 
 
 
 
 
Here the students’ answers are shown in order to know their perceptions, preferences, 
strengths and weaknesses about class activities developed into each communicative skill in the 
English class. The gathered conclusions are going to be made in the chapter 2 (Proposal). 
 
First Question 
 
 
Grade your preference about English learning. 
 
PREFERENCE             I do not like it   I like it 
NUMBER OF STUDENTS             3                 35 
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Second Question 
 
 
1.  Grade the importance that English learning has for you nowadays. 
 
 
 
IMPORTANCE 
It is not 
important 
It is important 
 
NUMBER OF 
STUDENTS 
 
 
 
 
 
2                     36 
 
 
 
 
 
 
 
 
 
 
 
Third Question 
 
 
Do you think that English learning is necessary for a future labor or academic life? 
 
 
 
 
                     NECESSITY                           Unnecessary   Necessary 
                                NUMBER OF STUDENTS            1                   37 
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Fourth Question 
 
Cross with an X, the communicative skill in which you have more strength during your 
 
English class. 
 
 
 
 
 
 
ACTIVITIES        STUDENTS 
 
Listening                        6 
Speaking                         3 
Reading                         10 
          Writing                         19   
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Fifth question 
 
Cross with an X, the communicative skill that present more difficulty for you during your 
 
English class. 
 
                                                      SKILLS    It is difficult for me 
                                                   Listening                    7 
                                                   Speaking                   10 
                                                  Reading                      8 
                                                 Writing                     13 
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Appendix E 
Interview applied to students 
This interview was applied to students of the group 801 at CEB School during the English class. 
Docente 1: Paola León 
Docente 2: Miryam Vásquez. 
 
 
 
 
Docente 1: ¿Te gusta aprender inglés? 
 
Estudiante 3: si 
Estudiante 5: si 
Estudiante 2: no 
Estudiante 4: si algo 
Estudiante 1: no, eso no me gusta. 
 
Docente 2: ¿Por qué les gusta?, ¿Por qué 
no? 
 
Estudiante 3: porque me gusta aprender 
palabras para entender las canciones que me 
gusta escuchar de mi grupo favorito. 
 
Estudiante   5:   porque   puedo   algún   día 
viajar. 
 
Estudiante  2:    porque  eso  para  que  me 
sirve, eso es igual que lo que enseña el profe 
de sociales, eso no me sirve para nada, solo 
para perder el tiempo haciendo mapas y 
copiar. 
 
Estudiante 4: pues porque yo no entiendo 
casi y pues no sé para que toda la clase de 
inglés. 
Docente 1: ¿qué es lo que no sabes? 
Tranquilo, cuéntanos con confianza. 
 
Estudiante  4:  pues  que  eso  a  mí  no  me 
gusta, la verdad.    Me gusta escuchar 
canciones en Inglés pero yo solo repito y ya. 
Aprender inglés no me suena la verdad. 
 
Docente 2: ¿Qué es lo que más te gusta de 
la clase de inglés? ¿Por qué? 
 
Estudiante 3: todo menos escribir o hablar. 
Porque toca buscar muchas palabras en el 
diccionario y preguntarle a la profe mucho. 
Ah,  cuando  uno  habla  los  compañeros  se 
ríen de uno, todos lámpara y lo achantan a 
uno. 
 
Estudiante 4: escuchar. Porque yo escucho 
resto de música en inglés aunque a veces no 
entiendo pero me gusta. 
 
Estudiante 1: leer pero que no sea re largo. 
Porque se aprende mucho y sacamos las 
palabras desconocidas. 
 
Estudiante 2: escribir pero es como difícil 
pero uno puede pensar lo que va a escribir y 
le pueden ayudar a uno para escribir bien. Y 
pues  me  gusta  escribir  porque  es  como 
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chévere pero siempre ponen lo mismo, que 
qué hago hoy, eso de la rutina y es ya como 
aburrido.  Ah y es que uno sin saber todo ese 
poco de palabras en Inglés…no, re paila 
profe. 
 
Estudiante 5: mmm… escuchar porque la 
música es chévere y escribir porque uno le 
puede pedir al compañero que lo deje  copiar 
o que le dé un ayudita. Escribir es bien, si? 
Porque uno dice lo que quiere y en Inglés 
entonces me gusta porque le enseño a mi 
mamá que yo si se de eso y cuando quiera 
pedir trabajo ya se escribir en otro idioma y 
no me rechazan.  Escuchar es teso pero bien 
porque yo entiendo cuando me hablan 
despacio y pues si entiendo yo digo que 
puedo viajar y conocer; además, lo practico 
tratando de enseñarle a mi mamá y ella 
pronuncia como bien. 
 
Docente 1: ¿Y hablar? ¿Les gustaría hablar 
en inglés? 
 
Estudiante 5: No, porque mis compañeros 
se burlan de uno. 
 
Estudiante 3: Si, ellos se burlan y lo 
arremedan y así no me gusta. 
 
Estudiante 2: Hay compañeros que lo miran 
a uno y le hacen muecas para que uno se 
asuste y saber que desde que le dicen que 
pase uno se asusta. 
 
Estudiante 1: Si se burlan de algunos profes 
pues de uno sí que peor y más en inglés que 
uno no sabe pronunciar bien. 
 
Docente  1:  ¿Te  gustaría  mejorar  tu 
habilidad escritora en inglés? 
Estudiante 2: pues si pero que no pongan a 
escribir siempre lo mismo. 
 
Docente 2: ¿A qué te refieres? 
 
Estudiante 5: que ponen lo mismo de 
siempre y eso es una mamera profe. 
 
Estudiante 1: si chévere aprender eso pero 
que sea de algo bacano y no bobadas. 
 
Estudiante  4:  desde  que  no  sea  de  lo 
mismo, todo bien, yo le hago profe. Así uno 
levanta, mostrando que sabe de los idiomas. 
 
Estudiante 3: si, profe eso sería bueno  y 
que  practicáramos  mucho  pues  bien.    Y 
mejor si quedamos con usted el otro año, 
seguimos practicando y no nos 
aburrimos…más si la otra profe sigue 
viniendo a visitarnos. 
 
Docente 1: Y entonces, ¿Cuáles podrían ser 
los temas sobre los que ustedes escribirían? 
 
Estudiante 4: yo creo que de lo que le pasa 
a uno aquí en el colegio 
 
Estudiante 1: de las cosas de la casa y la 
familia 
 
Estudiante 5: de eso que ellos dicen, siii. 
 
Estudiante 2: de lo que pasa en el país y a 
uno con los amigos. 
 
Estudiante 3: de eso y de lo que le cuentan 
a uno los amigos y lo que pasa en las clases, 
de lo de la casa que es severo. 
 
Docente1: ¿Por qué esos temas? 
 
Estudiante 1: porque es lo que a uno le pasa 
y chévere contar eso. 
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Estudiante 4: bien porque aprende más 
palabras,  si,  mejora  el  vocabulario  como 
dice la profe. 
 
Estudiante 3: porque es de lo típico y uno sin  
saber  cómo  hablar  de  eso  cuando  le digan 
que escriba pues no que boleta, mejor 
practicar en la clase y se ponen dibujos y 
todo. 
 
Estudiante 5: si quiero chatear pues lo hago 
en Inglés y en la casa no están de chismosos 
mirando  que  digo.     Que  tal  yo  viaje  y 
consiga una nenorra gringa pues le escribo 
cuando vuelva acá y así. 
Docente 2: ¿Y tú qué opinas? 
 
Estudiante 2: que a mí me gustaría saber 
cómo decir lo que me pasa en Inglés, sería 
bacano, elegante, elegante profe. 
 
Docente 1: ¿A qué te refieres con esa 
expresión elegante? 
 
Estudiante 2: pues si profe, bien que uno 
supiera decir lo que le pasa en inglés, que tal 
uno quisiera decirle algo a los amigos y uno 
sin saber, pues sería chévere porque severo 
uno de gringo. 
 
 
 
 
Note: 
 
The analysis of the last survey was done in the second chapter of this study (Proposal). 
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Appendix F 
 
Diagnostic test applied to students 
 
 
 
ALCALDIA MAYOR DE BOGOTA D.C. 
SECRETARIA DE EDUCACION 
  COLEGIO CIUDADELA EDUCATIVA DE BOSA I.E.D. 
Resolución de Funcionamiento No. 155 de 24 de Enero de 2008 
 
 
                       
 
DIAGNOSTIC TEST 
GRADE:801 
This test is applied to know your general knowledge in English. 
 
READING 
 
 
 
 
 
 
the evening, there was an amazing 
fireworks display! 
 
Al: It sounds awesome! Were many 
people in the festival? 
 
 
Agnes and Al are classmates; they are 
talking about the weekend. 
 
Al: Hi, Agnes. How was your weekend? 
 
Agnes: It was great, thanks! I was in 
Gainesville for the Medieval Festival. 
 
Al: Really? What was it like? 
 
Agnes: It was out of this world! There 
were battling knights, musicians, and 
circus entertainers. The jugglers were 
fantastic. In 
Agnes: Oh, yes, the place was packed! It 
really was lots of fun. It was a shame you 
were not there. Why don’t you come with 
us next time? 
 
Al: I would like to. I am free next 
weekend. 
 
Agnes: Um, sorry! Sunday was the last 
day. 
 
Al: Oh, I see. Thanks a lot! 
 
Agnes: Bye Al. 
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Al: Bye, Agnes. 
 
Adapted from: Blockbuster 2.  Ed. 
Express Publishing. 2005. 
 
 
 
 
 
 
Mark the correct answer for each question 
according to the last conversation. 
 
1.  Where was Agnes last weekend? 
 
a.   In a party 
 
b.   In a carnival 
c.   In a festival 
2.  When did the festival end? 
 
a.   Next weekend 
b.   Next year 
c.   Last Sunday 
 
3.  What was Agnes’ weekend like? 
 
a.   It was terrible. 
b.   It was great. 
c.   It was nothing special. 
 
Mark the correct word to complete 
each sentence 
 
4.   The fireworks display was    
 
a.   At night. 
 
b.   In the morning. 
c.   In the evening. 
b.  crowded 
 
LISTENING 
 
 
 
Listen to the conversation and fill in the 
blanks. 
 
 
 
 
 
1. When: August 
 
 
 
2. Where:                         city. 
 
 
 
3.  Days: Friday to 
4. Kinds of music: salsa, cha-cha, 
 
                            , and                              . 
 
 
 
Brian and his friend are talking about a 
music festival. 
 
 
 
LATIN JAZZ FEST 
 
Taken from:  Blockbuster 2. Cd 1. Track 
5.  The place was 
people 
 
a.   empty 
of                   28. (2008) 
 
SPEAKING: 
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In pairs, act out a dialogue about an 
interesting place you have visited. 
 
Time for preparing your dialogue:  15 
minutes. 
 
Time for acting out: 2 minutes 
 
WRITING: 
 
Write a paragraph of five lines about your last weekend. Take into account the following 
information when writing your paragraph. (Where were you? what did you do there? Who 
was with you? Why the place is special for you?) 
 
Time: 20 minutes 
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Diagnostic test results 
 
 
 
 
 
That diagnostic test was applied to thirty eight students from eighth grade at CEB in order 
to know the domain that they have in each communicative skill. It included questions 
related to the four skills (reading, listening, speaking and writing) in English. 
 
READING 
 
The first part of the test was a reading.   It included five questions related to a dialogue 
between two friends who talked about a weekend festival. 
 
 
 
 
 
ANSWERS 
READING 
NUMBER OF 
STUDENTS 
CORRECT                  31 
WRONG                       7 
 
 
 
 
 
 
 
The chart shows that a high number of students answered questions in a correct form, there 
was a low number of students who made mistakes in that part of the test. 
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LISTENING 
 
 
 
 
The second part of the test was about listening; it included five questions related to a 
recording in which two people talked about a music festival. 
 
 
 
 
LISTENING 
NUMBER OF 
ANSWERS STUDENTS 
                                 CORRECT                   24 
                                 WRONG                      14 
 
 
 
 
 
 
 
 
 
 
 
 
In this chart, researchers observed that a high number of students answered the 
questions in correct form. 
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WRITING 
 
 
The third part of the test was about writing. Students had to write a paragraph (five 
lines) answering some questions posed to get information about their last weekend.  The 
criteria for evaluating was taken from Harmer (2007). Each aspect was named in the 
following chart with its first letters. The aspects evaluated were: general clarity (GC), 
coherence (C), cohesion (COH), vocabulary (VOC), spelling (SP), paragraph extension (PE), 
and use of tenses (UT). Each aspect was graded using a scale from 1 to 5. Those grades 
were added to get a total. The highest grade for the whole text was forty. 
 
 
 
 
 
 
 
 
 
 
In this graphic, it was evidenced that students had low results in the written test taking into 
consideration  that  the  highest  grade  was  forty  and  the  majority  of  students  obtained 
between eleven until fifteen marks.  None of the students got more than twenty five marks; 
it showed that writing was one of the skills that had low results if it was compared with 
listening and reading. 
 
Writing samples: 
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SPEAKING 
 
 
The fourth part of the diagnostic test was related to speaking.  By pairs Students 
prepared a dialogue about an interesting place they had visited. 
 
The dialogues were graded from one to five through the following criteria: fluency, 
vocabulary, discourse management, pronunciation and interactive communication. In the 
chart, it was observed that the students’ performance in this skill was low. There were seven 
pairs that said they did not want to participate in the activity. Students mentioned they felt 
embarrased, nervous and worried because they were unsecure at the moment of speaking in 
English and the ones who presented the dialogue obtained low results. 
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Analysis of the eighth graders’ oral presentations 
 
 
 
DISCOURSE INTERACTIVE 
                           FLUENCY        VOCABULARY       MANAGEMENT      PRONUNCIATION         COMMUNICATION     TOTAL   
 
PAIR 1 3  3  3  2  2  13 
PAIR 2 1  2  1  2  1  7 
PAIR 3 1  2  1  2  2  8 
PAIR 4 0  0  0  0  0  0 
PAIR 5 1  3  1  1  2  8 
PAIR 6 1  3  1  1  2  8 
PAIR 7 1  2  2  1  1  7 
PAIR 8 0  0  0  0  0  0 
PAIR 9 1  2  1  2  1  7 
PAIR 10 0  0  0  0  0  0 
PAIR 11 1  1  1  1  1  5 
PAIR 12 1  1  1  1  1  5 
PAIR 13 0  0  0  0  0  0 
PAIR 14 1  3  2  2  1  9 
PAIR 15 0  0  0  0  0  0 
PAIR 16 1  2  1  1  1  6 
PAIR 17 1  2  2  2  1  8 
PAIR 18 0  0  0  0  0  0 
PAIR 19 0  0  0  0  0  0 
 
 
It was the summary chart about the grades obtained by the students during the oral 
part of the diagnostic test 
 
 
 
SPEAKING 
GRADE PAIRS 
0 7 
1 A 5 2 
6 A 10 9 
11 A 15 1 
16 A 20 0 
21 A 25 0 
26 A 30 0 
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Bearing in mind the performance of students in each skill, it was concluded by the 
researchers, that the skills with the lowest results were speaking and writing; the ones with 
the best performance were reading and listening. 
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Appendix G 
 
 
 
 
Activities developed at CEB before the implementation of the proposal 
 
Activity one 
 
 
 
 
 
 
 
ENGLISH 8th GRADE TOPIC:  Future with will. 
AIM: To identify the structure of future simple with will to make positive and negative sentences. 
 
Put the verbs into the correct form (future simple). Use will or won’t. 
 
Jim asked a fortune teller about his future. Here is what she told him: 
 
1.   You (earn)               a lot of money. 
2.   You (travel)          _around the world. 
3.   You (meet)            _lots of interesting people. 
4.   Everybody (adore)           you. 
5.   You (not / have)             any problems. 
6.   Many people (serve)                you. 
7.   They (anticipate)                     your wishes. 
8.   There (not / be)                       anything left to wish for. 
9.   Everything (be)               perfect. 
10. But all these things (happen / only)              if you marry me. 
 
 
 
Write negative sentences in will future. 
 
1.  (I / answer / the 
question) 
2.                 (she / read / the book) 
 
3.                 (they / drink / beer) 
4.                 (we / send / the 
 
postcard) 
5.  (Vanessa / catch / the 
ball) 
6.                 (James / open / the 
 
door) 
7.  (we / listen / to the 
radio) 
8.                 (they / eat / fish) 
9.  (she / give / him / the 
apple) 
10.               (the computer / crash) 
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 
(you / ask / him)  
 
 
 
(Jenny / lock / the door) 
 

 
 
 
(it / rain) 
(the teacher / test / our 
 
 
English)   
 
 
 
Activities developed at CEB before the implementation of the proposal 
 
Activity two 
 
 
ENGLISH 8th GRADE    WORKSHEET 
TOPIC:  Future with will. 
AIM: To identify the structure of future simple with will to make positive, questions and 
negative sentences. 
 
 
Write questions in will future. 
     (Peter/call/you) 
 
     (they/be/there) 
 
 
 
 
Complete the sentences in the future I 
(will). 
     It (rain/not)                       tomorrow. 
 
     (what / they / eat) 
 
     (when / she / be / back) 
 
 (who / drive / us / into 
town) 
     (where / we / meet) 
     I promise I (be/not)                       late. 
 
 We (start/not)                       to watch 
the film without you. 
     The bus (wait/ot)                       for us. 
 
     He (believe/not)                       us. 
 
     (when / I / be / famous) 
 
     (what / you / do) 
 
 
 
 
Write positive sentences in the future I 
(will). 
     (I/do/this/later) 
 
     (we/go shopping) 
 
 
Write questions in the future I (will). 
 
     (what/learn/they)                      ? 
 
     (it/snow)                      ? 
 
     (when/you/get/home) ? 
 
     (she/forgive/me)                      ? 
 
     (what/say/he) 
 
     (the sun/shine) 
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Appendix H 
 
 
 
 
Students’ artifacts 
 
Those are samples of the first students’ artifacts written by the 38 students of 801at 
CEB before the implementation of the proposal. 
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Analysis of students’ artifacts before the implementation of the proposal 
 
 
 
 
 
This table is a summary about the analysis of the students’ texts. 
 
 
As a result of the analysis made to students’ artifacts, researchers concluded that they 
attempt to communicate a message but they had limitations about vocabulary taking into 
consideration that they wrote words in Spanish in their English text because they did not 
know the English words to complete their ideas. 
 
 
 
 
 
 
NUMBER OF 
          TYPE                            MISTAKES ABOUT                                 TEXTS   
 
CONTENT NONUNDERSTANDABLE CONTENT  20 
GRAMMAR SPELLING  38 
 WORD  ORDER  16 
 SPANISH WORDS IN THE TEXT  26 
 INVENTED WORDS  10 
 SUBJECT - VERB CORRESPONDENCE  12 
 UNCORRECT USE OF PREPOSITIONS  10 
 OBJECT PRONOUNS 
POSSESSIVE ADJECTIVES AND 
PRONOUNS 
 11 
 
6 
 INDEFINITE ARTICLES 
WRONG TENSE (SIMPLE PRESENT 
AND PAST) 
 8 
 
28 
PUNCTUATION 
 
COHERENCE 
USE OF PUNCTUATION MARKS 
THE TEXT ALLOWS THE READER TO 
MAKE SENSE ABOUT IT 
 12 
 
10 
COHESION USE OF LINKING WORDS  9 
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Appendix I 
 
 
 
 
Pictures of students developing activities 
 
These pictures were taken during an activity in which researchers wrote sentences on 
the board and students drew what they understood about them. This activity ended with a 
reflection about the communication through writing. 
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Appendix J 
 
 
 
Examples about narrative genre given to students 
 
These examples of narrations were given to students in order to identify 
differences between genres. 
 
 
 
 
Activity 1 
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Activity 2 
 
 
 
200 
 
 
 
 
 
 
Activity 3 
 
 
 
 
 
 
201 
 
Activity 4 
 
 
 
202 
 
Activity 5 
 
 
 
 
 
 
 
 
Taken from http://www.fanilyfriendpoems.com/poem/a-mothers-love-10#ixzz3wm73LubL 
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Activity 6 
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Activity 7 
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Activity 8 
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Appendix K 
 
 
 
 
Samples of sentences written by students 
 
 
 
These sentences were written by students in order to express their ideas about some 
texts that they read. 
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Appendix L  
Participation Rubric 
 
 
This rubric was applied by researchers in order to give feedback to students 
about their participation in class. 
 
 
 
 
 
 
CLASS PARTICIPATION RUBRIC 
 
Achieved 
Expectations 
Approached 
Expectations 
Needs Work 
 
 
 
 
 
 
Contribution 
Regularly makes 
meaningful 
contributions to class 
discussion. 
 
Sometimes offers ideas, 
asks questions and 
offers opinions. 
Contributes to class 
discussion when he/ she 
is prompted. 
 
Seldom offers ideas or 
ask questions. 
Rarely makes meaningful 
contributions to class 
discussion or offer ideas or 
ask questions. 
 
 
 
Listening        Listens to others both in 
groups and in class 
discussions. Respects 
others’ opinions. 
Listens to others at times, 
but may be distracted 
easily. 
Rarely listens when others 
talk both in groups and in 
class. May inhibit others 
speaking. 
 
 
 
 
 
 
Attitude 
Generally exhibits a 
positive, supportive 
attitude towards 
classmates and the 
subject matter. 
Frequently takes an 
active role in own 
learning. 
Sometimes exhibits a 
positive, supportive 
attitude towards 
classmates and the 
subject matter. 
Sometimes takes an 
active role in own 
learning. 
Rarely exhibits a positive, 
supportive attitude towards 
classmates and the subject 
matter. Rarely takes an 
active role in own learning. 
 
 
 
 
role in own learning. 
 
 
Adapted from: My Seasonal Round: In Integrated Unit for Elementary Social Studies and Science 
© Province of British Columbia (2003) 
 
209 
 
Appendix M 
 
 
 
Chart about text’ characteristics 
 
This chart was elaborated by students and researchers of this study in order to 
identify the differences between texts. 
 
 
 
Created by Leon and Vasquez (2005) 
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Appendix N 
 
 
 
 
Pictures of students 
 
These pictures were taken during an activity in which students unscrambled words in 
order to make sentences. At the end of this activity there was a reflection about the English 
sentence structure. 
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Appendix O 
 
 
 
 
Activity of writing based on pictures 
 
 
 
This activity was applied in order to promote students expression of ideas based on 
pictures given by researchers. 
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Appendix P 
 
 
 
 
Activity of reading and drawing 
 
During this activity students read sentences given by the researchers, then, students 
expressed their ideas about the sentences through drawings. 
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Appendix Q 
 
 
 
 
Sentences written by students 
 
Students wrote sentences about the activities they developed their last weekend. 
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Appendix R 
 
 
 
 
Identifying paragraphs in a text 
 
This text was given to students in order to identify the number of paragraphs that it has. 
 
 
 
 
 
 
Adapted from: http://www.kidsworldfun.com/the-three-different-fishes.php 
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Appendix S 
 
 
 
 
Identifying main and secondary ideas 
 
This activity was developed by students in order to identify the main and secondary 
ideas of a paragraph. 
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Appendix T 
 
 
 
 
Activity about sentences organization in a paragraph 
 
In this activity students received isolated sentences in order to organize a paragraph. 
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Appendix U 
 
 
 
 
Samples of students’ paragraphs 
 
 
 
 
In this activity students wrote a paragraph about a fact that happened at school. 
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Appendix V 
 
 
 
 
Punctuation marks chart 
 
This chart was shown to students in order to identify punctuation marks and their use. 
 
 
 
http://www.dailywritingtips.com/punctuation-is-powerful/ 
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Created by Leon and Vasquez (2015) 
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Appendix W 
 
Activity about punctuation marks 
 
 
 
 
This chart was given to students in order to match punctuation marks, their names and their use. 
 
 
 
Created by Leon and Vasquez (2015) 
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Appendix X 
 
 
 
 
Use of punctuation marks 
 
 
 
 
This activity was developed in order to practice the use of punctuation marks. Students 
read the text and corrected its mistakes. 
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Appendix Y 
 
 
 
 
Paragraphs written by students 
 
These are samples of paragraphs written by students in order to apply the use of 
punctuation marks. 
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Appendix Z 
 
 
 
 
Activity about description 
 
These pictures were observed by students in a warming up activity in order to be described 
using adjectives. 
 
 
 
 
Activity created by Leon and Vasquez 2015 
Pictures taken from Google search 
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Appendix AA 
 
 
 
 
Activities about the parts of a text of the narrative genre 
 
During this activity, researchers use comic strips in order to exemplify the parts of a 
narration (setting, complication and resolution).  
 
 
ACTIVITY ONE 
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ACTIVITY TWO 
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ACTIVITY THREE 
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Appendix AB 
 
 
 
 
Activity about the parts of the text 
 
In this activity students read the following text, identified its parts (setting, 
complication and resolution) and matched them with their names. 
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Appendix AC 
 
 
 
 
Activity to organize paragraphs of a text 
 
This activity was developed by students in order to organize paragraphs and to identify 
the text structure. 
 
 
 
Adapted from: http://shortstoriesshort.com/story/the-three-little-pigs/ 
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Appendix AD 
 
 
 
 
Reading comprehension activity 
 
 
 
 
That was an exercise of reading comprehension in which students underlined the verbs in 
a text. Then, researchers reflected with students about the tense agreement in a text in order to 
give it a complete sense. 
 
 
 
 
 
 
Adapted from: http://www.kidsworldfun.com/shortstories_thedevotedmother.php 
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Appendix AE 
 
 
 
 
Activity about tense agreement of the text 
 
This activity was applied by researchers in order to practice the tense agreement as a 
technique to write a coherent text. 
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Appendix AF 
 
 
 
 
List of linking words 
 
This list of linking words was given to students in order to identify the use of them 
according to the need they had. 
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Appendix AG 
 
 
 
 
Examples of the linking words use 
 
These examples of linking words were analyzed by students and researchers as a way to 
identify them and their use. 
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Appendix AH 
 
 
 
 
Activity about the linking words use 
 
This exercise was developed in order to practice the use of linking words. Students must 
select the best answer to complete the sentences. 
 
 
 
 
 
 
Taken from: http://www.ecenglish.com/learnenglish/lessons/linking-words 
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Appendix AI 
 
 
 
 
Activity about linking words in context 
 
This exercise was developed in order to practice the use of linking words in a whole 
text as an example of text cohesion. 
 
 
 
 
 
Adapted from: http://www.kidsworldfun.com/the-three-different-fishes.php 
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Appendix AJ 
 
 
 
 
Brainstorming chart 
 
This  model  was  given  to  students  by  researchers  in  order  to  develop  an  exercise  
of brainstorming. Students wrote the vocabulary related to a topic selected by them as a step of 
planning their texts. 
 
 
 
 
 
 
Created by León and Vasquez (2015) 
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Appendix AK 
 
 
 
 
Schema of planning stage 
 
In this activity students wrote relevant information about an experience in order to 
plan their narratives. 
 
 
 
 
 
 
Created by León and Vasquez (2015) 
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Appendix AL 
 
 
 
 
Outlining chart 
 
This  schema  was  given  to  students  in  order  to  organize  their  ideas  about  their  
narratives according to the parts of narrations (setting, complication and resolution). 
 
 
 
 
 
 
Created by León and Vasquez (2015) 
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Appendix AM 
 
 
 
 
Example of texts corrections 
 
This is a text in which the correction symbols proposed by Harmer (2007) were 
applied by researchers in order to clarify students’ questions. 
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Appendix AN 
 
 
 
 
Examples of narratives 
 
The following texts were given to students in order to be read, commented and 
analyzed as models to write narratives taking into consideration their topics and content. 
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Appendix AO 
 
 
 
 
Rubric to evaluate work by groups 
 
This rubric was applied in order to evaluate the work of the groups. 
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Appendix AP 
 
 
 
 
Example of drafting 
 
This example of drafting was shown to students in order to exemplify this part of the 
written process. It was taken from Johnson (2011). 
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Appendix AQ 
 
 
 
 
Rubric to evaluate students’ performance 
 
This rubric was applied by researchers in order to give feedback about students’ 
performance during the application of the proposal. 
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Appendix AR 
 
 
 
 
Example of students’ first draft 
 
This is an example of the first draft of the narratives written by a student. 
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Appendix AS 
 
 
 
 
Survey applied to know students´ perceptions about the strategy 
 
This survey was applied to know students’ perceptions about the proposal at the end of the study. 
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Appendix AT 
 
 
 
 
Written process developed by William to write his narrative 
 
This is an example of the process developed by a student of 801 at CEB to write a narrative. 
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Appendix AU 
 
 
 
 
Process developed by a student of CEB to write his narrative 
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Appendix AV 
 
 
 
 
This is the final version of the first narrative written by Carlos Florez 
 
 
 
Narrative one 
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Narrative two 
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Narrative three 
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Appendix AW 
 
 
 
 
Final version of Carolina´s narrative 
 
 
 
280 
 
 
 
 
 
281 
 
Appendix AX 
 
 
 
 
Final version of Wendy´s narrative 
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Appendix AY 
 
 
 
 
Final version of Erick’s narratives 
 
Narrative one 
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Narrative two 
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APPENDIX AZ 
 
 
 
 
Final version of Jersson’s narratives 
 
Narrative one 
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Narrative two 
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APPENDIX BA 
 
 
 
 
Final version of Laura’s narratives 
 
Narrative one 
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Narrative two 
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Appendix BB 
 
 
 
 
Final version of Lizeth’s narratives 
 
Narrative one 
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Narrative two 
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Appendix BC 
 
Final version of Julieth’s narratives 
 
Narrative one 
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Appendix BD 
 
 
 
 
Parents’ consent to approve the participation of students in the research 
 
This is the consent format that students’ parents signed in order to approve the development of 
the proposal. 
 
 
 
  
 
